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^he teacher's guide presents some of the basic 
considerations necessary for classroom implementation of a public 
school program for autistic and seriously emotionally disturbed (ED)' 
children. Included are descriptive infomration about typical ED 
student's behavior and management techniques for -use in tJie 
cLasstoom. Also given are basic ideas concerning classroom 
organization, scheduling, teaching procedures, and in-service 
training. The major portion of the guide is devoted to the 
Developmental Sequence Objectives and the Assessment Sheets, which 
provide behavioral objectives for six major skill areas: behavioral 
skills-; social skills; motor skills; self-help; yisual skills; and 
language skills (expressive and receptive). Peplicable record-keeping 
devices are included for recording student progress in socia.1 and 
behavioral skills, as well as in curriculum-related to academic 
readiness skills. Appendixes include information such as a definition 
of autistic children, a behavior modification interven1;ion model and 
k materials list. (Author/SB) 
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' Foreword 



This Teacher's Guide presents some of the basic concideiations 
nf^cesnary for classrooia inpleiuentation of a public school program ^ 
for autistic and seriously emotionally disturbed children. It 
reflects the experience and most successful and essential eleraentc 
of tho Orcinge County School District program as an ESKA Title 
VI-B project* i 

This guide include^ descriptive information about typical 
serjcusly omotiorally disturbed students ' ,bohavior, and management 
techniques for use in the classroom. In addition, basic ideas 
concerning classroom organization, scheduling, teaching procedures, 
and in-service training are presented. 

^ The major jDortion of the guide is devoted to the Developmental 
Sequence Objectives and the Assessment Sheets, , which provIRle 
behavioral objectives for six major skill areas: Behavioral Skills, 
Social Skills, iiotor Skills, Self-Help Skills, Visual £^kills and 
Receptive Language Development Skills and Expressive Language 
Development Skills. 

Replicabl^ record-keeping devices are included for recording 
student progress^ in social and behavioral skills, as well as, 
in curriculuTti ~ related academic readiness skills. 



!• 0RIL13TATI0M 

A. I^he Role of a Teacher of GDP Children 

TiiO respoRsibilitiet; of a teacher of seriously enotionally 
disturJjed children^are sirailar, in sone \7ays, to those of a 
^recjular or special class teacher. Organizing a classroom, 
selecting and planning curriculmxi, evaluating student progress, 
and confering with parents are- all familiar proceuures* 
::o^^over; the role of a seriously eraotionally disturbed class- 
roc:?, teacher xs special in raany 'significant v/ays. The behaviors 
characteriotic of seriously eiaotionally disturbed children 
^.ahe special derr^ands and require knowledge of and application 
of special techniques and approaches on the part of the teacher 
and his/her aides. All/j personnel teaching in the classroom - 
nust be proficient in the following behavior nodification 
teaching slcills: - i 

• ■ ' . ■■ 

1. CollectXiig data and- record -keeping 

2. Signalling ro'sponses 

3. _,ghapin3 behavior v;ith reinforcers and approxinarions 
4 • CiTalriinq '^behaviors 

5. PrQi:.p\:in^J rejpanaas 

6. Reinforcikg behaviors 

7. ixaintaining behaviors 

These skills are explained'^in .the section on behavioral 
nanagement strategies, The renainder of this section is 
designed to inLroauce the teaciier to some of tue unic^ue needs 
of a classroo.a progran for seriously enotionally disturbed 
children. . ' , 

L . Diar:n os tic Cac^.gories of Seriously Enotionally Disturbed 
Ciiildrens. ' ' ^ 
— r — ; — 

Jach ciiild referred to the program is usually referred 
-;ith QOtrc type of diagnostic label or a multitude of labels 
including s *autistic, scni::ophrenic, synhiotic, psychotic, 
iieurotic, functionally laentally retarded, and/or neurologically , 
handicapped. These labels are attempts to both describe the 
synptoras and to* classify the presumed causes of certain sets 
of beiiaviors observed in these children. 

Autisn, xT.iiCii is charac-feerized -by avoidance of interpersonal 
contact, bizarre mannerisms and little or no speech, is generally 
thought to be a neurologically or organically based disorder, 
resulting in lack of development of norraal attacliment in the 
verj^ early stages of an infant's life. (For laore detailed 
description sec Appendix A.) Schizophrc^nia, v;hich'is often 
characterized by avoidance of eye contact, bizarre language 
and regression from previous levels' of development is believed 
to be jjasea on confusion of the cognitive processes. Symbiosis, 
or overdependence, is characterized by extreme dependency, 
clinging, passivity and .overly affectionate behavior. In 
jr^ibiobi.., the nori^al attacliment formed be-U/een infant and 
L^other is prolonged for an abnormally long time, and the child 
c.oes not progrv3SS through subsequent stages of developing 
independence fron the mother i i, q 



as educators, cannot bo overly concerned uith the 
preciceness anU discreteness of the categories of euotional 
disorders. Research is still continuing in tne diagnostic 
area and also in the anea of causation* There are multiple 
hypotheses concerning causation of these disorders. Coi^e 
theories base tne-disorders primarily on organic factors*, 
jdth cheiaical or hormonal imbalances in the body influencing 
' the develo^juent of the child. ' Others postulate that the causes 
are j^riuarily experiential, vitli the er.iOtional and behavioral 
disorder -i being the resulc of early enviro.uiental influences 
on tiie child. ':.here is evidence to support both theorieo^ and 
Go-.e hypothesise that the disorders sten fron a corribination 
of tueso organic and eavironraental factors. 

x-.tter\'.tc to diagnose onotional disorders v/ith greater 
prccicion anJ. to deternine causation* are iriportant pursuits, 
.•o'^-aver, as e^ucatorSf raust be concerned with the. general 
eharacceriscicG and behaviors \;hich are connon to the children/ 
Regardless of tlie diac/n^stic l^bel. ;^nile it is doubtful 
t:!iat ^/e, as e^acafcoirsy can eliminate the caji^ses^ v/e can 
nowify or eiininate s6ne of tiie basic synptor-iatic beiiaviors. 
In tils -".anriorf ve cah assist the child in develoj^^ing more 
viuiA^ noc.es oZ social interaction and enable hin to participate 
in hor.e ana scnool activities aiaiast ^^^Ixat is considered normal 
society. Tor thrs reason, general behaviors are outlined 
• Wii cn are typical of oiir cnildren andj/hich can be coped vjith by 
utilizing an in j:erdisciplinary psycho-edaca clonal treativient 
progran. 1 

C. B ehaviors ?y,acal (y£ Severe iSKiotionally Disturbed ' ' 
Chlldr^rr 1 

It has boen found useful to consider certain aspects of 
uaese typical bCiiaviors as reflections of negativism toward 
t he envirOiVtcrit and resistance to participation in norraa l 
social inceraction . Jcgativisru, for our ]!>urposeS/ is not 
nececsarij.y ^ hostile or» aggressive rejection of the worlds 
but sirpply a lad: of positive involvement. This may -jc caused 
partly by actual perceptual and beiiavioral deficiencies and/ 
or nay r^i'lect enviioar.cnt: on his oun^tcms. This negativisra 
or lacJc of involvcnent r.ianifests itself in attempts to ignore^ 
screen out; or iu soi^e \;ay avoid .responding to people, 
objects and ev3nt3 in the envirom:nent. So?pe of the most conmon 
behaviprs are uescribed belov. 

g^c^.c^: of -appropriate bouy orientation 

One of t]»o behaviorj no^t characteristic of our chilaren 
^ — is refusal or rcluccance to orient the body towards /other 
:,^.ao^>ie. This usually involves keeping the head, tojrso and/ 
or entire boc.^ turned ai;ay froi.» huiaan interaction. \This 
be.iavior is one of the nost effective neanj of avoi(|ing 
or dis^ng^^gihg hin.w.zi contact. 
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Avoidance of eye contact 

EyG contact is a finer aspect of body orientation. Ilany 
of our children v/ill avoid making eye contact with a person or 
object even though they may orient the head and face toward the 
person or object. EstablisJhi_ngL_eye contact to person is one of 
the essential steps in development of abilibty to interact 
appropriately and responsively to others. Establishing eye 
, contact to task is a necessary prerequisite for learning. . 

Lack of physical eguilibriura 

Hyperactivity, extreme passivity, rigidity and tenseness 
are extremes of body stat? which all people may exhibit at 
certain times. Ilany of oar children exhibit one or another of 
, these extre.^es as their no rmal body state. For example, a 
j;everely emotionally disturbed child may sit limply and do 
• nothing ail day, or he may remain in a state of constant, com-- 
pulsive activity throughout the day| Such a, child does Wt 
demonstrate the ability to function \7ithin the normal range of 
physical states. He tends to fixate on the extreme polarities 
of behavior. His ^jhysical state does not reflect appropriate 
responses to his environment. ^ 

Lack of emotional equilibrium ^ ^ 

Tahtruiiis or fits of rage, an abnon-aal degree of detachment; 
over affection and hysterical or inappropriate laughter are all 
'examples of extreme emotional states. *A child who remains in 
one of these states for long periods of time or who enters these 
fre^^^uently lacks enotional equilibrium of the body, lack of 
enotional aqailibruim interferes with normal responsiveness to 
the environment. 

. j^epetitive and bizarre mannerisms or speech 

Excimples of behaviors in this category* include: 

Flicking che fingers and hands in front of the eyes 
Rhytlimic rocking back and'^orth or from side to side 
VJalking on tip toe all the time 
Strilcing oneself rhythmically and repeatedly 
^Abnormal fixation on particular objects 
Disturbed reaction to changes in environment 
RepeaLing (^e word or sound over and over again • 
Ccholalia (child mechanically echoes v/ords he hears) 
Actions such as these can absorb a child's total att6;ntion 
and servo to interfere v/ith, or completely block out, his 
perception of, and response to, other stimuli. i^ 

Little or^ no spe ech 

Complete lack of speech or severely limited or peculiar 
use of vocabulary is common in our children. This characteristic 
also mirrors a lack of involvement with the environment. 
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II. BBIIAVIORMi IIAHAGC: ISITT STRP.TEGIES 



A basic oreniise of this program is that ceriouGly eTnotional'ly 
disturbed children can gro^7 and develop into productive citizens 
only if they are taught to achieve niinimun , standards of socially 
accepted behavior. These requirementa mxst be carefully def inr^d 
and developed in extremely- snail steps • Purtherraore/ the firr. 
refusal to accept -andesiraible behavior ndth the application of 
predetermined consequences is essential. At the same tine, the 
shaping of incompatible alternative behaviors using behavior 
laanagement strategies^ i.iust be taking place through the day. In 
each learning center^ reinforcenent of desirable behaviors nust 
be consistent to achieve desirable social and behavioral grovrth. 
Section VI-A of this guide contains the Developnental behavioral 
Objectives and the Developmental Socialization Objectives , 
accompanied by the Assessment Checklist for assessing and recorJincr 
the achievc?ient of these behaviors « • 

A. Assessment of Student Behavior 

•One of the basic goals of the program is to increase 
appropriate behaviorsy while at the sane time decreasing and finally 
eliminating problem I;>ehaviorSo Appropriate behaviors to be 
increased are found in the curriculum 'section of the book* 
(Behavioral Assessment anJ Socialization Assessment) Problem 
behaviors are those behaviors which interfere vith establisKing 
positive reTationships with others and/or reduce the child's 
ability to learn good behaviors. These behaviors can be divided 
into two main types, destructive behaviors and ritualistic 
behaviors. Destructive behaviors the children typically engage 
in;. include the follc/^ing: 

1. B=jncj.ing or hitting head or^ace. 

2. Biting or scratching. 

3. Throv-i^ing tantrums. , , 

4. Hitting, bicing scratching or kicking other people. 
5« Getting ^into things (empt^?ing cabinets or packages , 

• . playing in bathroom v/ater, scattering booRs and records). 
6. Tearing materials or objects that belong to other 
people 0 

The children are 'frequently observed engaging in the follo:;ing 
ritualistic behaviors: 
^ ^ 1.* Rocking. 

2, Spinning like a top. 

3. Spinning objects o 

^ 4. Fixating on fingers or shiny objects, 

3. Flopping ams and/pr hands, 

6. '^/isting face into strange e:^cpr ess ions. 

7. Folding himself in strange postures {covering head or 
^. eyes -jith hands or arms, tvjisting head). 

3. remanding certain arrangem.ent of objects (furniture ^ 
books ^ records; kitchen equipment) . 
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For each problem behavior, thore is an appropriate 
alternative behaviok sX/l^ich can be taught and which will eventual]^ 
replace the problem 'i^iWior. For exanple, a child cannot spin 
objects , if his haii^^^^ folded together in his lap or on the 
table. Ho^vever, whileajbternativG behaviors are being learned, 

problem, behaviors must be managed, 

* 

Before choosing a Kiethod for coping with a problen behavior, , 
analyze and record the child's reaction to certain concequences. 
If these cosoquences have not deterred behavior in the past, they 
are probably- not effective nov7. The following reactions to 
consequences should be analyzed ^ 
^'l. Child' s^ response to physical punishment • 
^2. Child' s' response to verbal punishment (scolding) « 
^3o Child's response to "tine-out" (isolation or renoval 
fron setting) • ^ 
4. Child's response to ignoring (acting as if the behavior 
had not occurred) . 

If the child responds to the consequences by continuing • 
the behavior or by increasing the behavior, the methods are not 
being applied appropriately or consistently, The parson applying 
the consequences may be ina^dvertently , rewardin^j the child through 
verbalising. Th^ consequences may not follov; the behavior fast 
enouvjh^ or the child may be controllii>g the entire situationa 
Proper application of intervention met*I:LOds is discussed in a 
letter section. tfeee Intervention in Section Behavior Intervention 
:iodel) 

Follov/ing careful assessment of "ipprgpriito and problem 
behaviors, and assessraont of child's responses to consequences, 
goals for the individual child are established. 

Goals for StudeVit Behavior . 
~ — / 

The overall ^goal of the program is to enable these childr'en 
to transfer to'another special class placement (E.II.R. or E.D*)/or 
to a vocational placement. The specific criteria which v/ill'b^ 
use^ to deterrainc a child's readiness for transfer out of the' 
program are as follov;s; , ^ 

1. Relates to others in a meaningful manner* 

2. Conmunicates i;cll enough to express thoughts realistically 
aad to allov- participation in acad(?,mic -tasks. ' ^ 

3. Sustains attention to an academic or pre-vocational 
task for at least 15 minutes • 

4* Controls his ov/n a^:tions adequately, 
5» Cooperates v;ith requests and follows instructions. 
6. Participates in group activities. 
1. Indicates desire to perform academic tasks. 

8. Demonstrates adequate gross and fine motor development. 

9. Demonstrates academic and learning readiness skills 
^ on at least a first grade level. * 
10 0 Functions successfully when integrated for short periods 

of time into transition, special class or vocational 
^ program, for full time placement. 
^Please note that this method of coping with behaviors is not 
recommended for use in a public school setting. This method is 
ERXC yised. in, the Orange County School District program. ' 5. 
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^ The section which follows offers some general guidelines 
or strategies utilizing behavior modification techniaues for 
coping with the behavior of emotionally disturbed children in 
^ classroon setting. (Refers to Appendix B Behavior Ilodif ication 
r Intervention Ilodel) For the teacher the major concern in 

work-ift^-^-ffectively with these children is to seek ways of 
teaching positive behaviors while eliminating or reducing the 
interfering behaviors. The interfering behaviors are those 
which maintain the/ avoidance of interaction with other human 
beings, and the la^ck of involyement v/ith the world around them. 
The basic premise/of this program's behavior modification 
approach is that deduction of a child's undesirable behaviors 
is achieved by constant intervention measures which enlarge 
his repertoire of desirable or normal behaviors • TThen a child 
develops nev; behaviors that increase his positive interaction 
with all aspects of his environment, and those btshaviors are 
maintained through reinforcement^ he is learning to developed * 
alternatives to his bizarre and asocial behaviors. ' 

As teachers or teacher aides work vrith and relate to a 
seriously emotionally disturbed student, these three general aims 
should 'be kept in mind : • 

1. Hoducing the child's hegativisip and resistance to 
interadtion, 

2. Increasing his capacity for and desire to participate 
in- accepted forhis of social interaction, and 

3. Increasing his receptiveness and capacity for learning. 

J C. Behavioral Intervention Itodol ^ 

i^n educational program based on a behavior modification 
model has at least three gcD&ls which are; 

1. To increase the number of tasks the child learns or i 
to help tife child acquire skill in the perfprmance 
certain tasks. (The tasks the child is^to learn or ^ 
the skills the child is to acquire, should be specified 
by "an educational prescriptive program) 

2. To maintain the child ^s^ skillful performance after 
his performance has reached /some criterion of task 
mastery, and r 

3. To accomplish the first and second goals in an efficient 
manner ; that is with a minimum number of inputs* 

The inputs that produce change include time spent in acquiring 
the skill (the number of minutes vjorking on a^ certain skill area) , 
certain procedures for which the teacher is responsible,^ materials 
(objects to which the child makes responses - puzzles, blocks, 
pictures) and tasks presented (models to imitate, manipulatives 
to work) . The behaviors that the teacher is. directly responsible 
for include ^ 



This section of the guide was developed in consultation with 
Dr. Ilatthew Israel, Director of. Behavior Research Institute 
and Dr. i;artin Kozloff^ Professor at Boston University. 
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1. Providing occasions for the child to respond (chancos 
to imitate certain models, chances to ansv/er certain 
questions, chances to (iiscriminate squares and circles). 

2. Prompting (movements of the teachers, verbal or physical, 
V7hich are supposed to help a child orfit a response once 
an occasion has been given) • 

3. Reinforcing (movements of the teacher, v/hich fotlow 
a response and v/hich are supposed to strengthen it) . 

There is a certain behavioral learning process that leads 
to the achievement .of the educational goals. (See Figure 1, 
Model of the Behavioral Learning Process) ^Before much learnina 
of any positive kind, takes place, the child must acauire so&^ 
of the Behavior Skills in Level A. (See Developmental Behavioral 
Objectives in Curriculum Section) Certain inputs provided by 
the^teacher v/ill strengthen the behavioral skills. Giving the 
child occasions, prompts and reinforcemei^ts fortcorrect responses 
should in time , increase and strengthen the skills. Once a 
repertoire of positive interaction responses has been established, 
the child .should be given many occasions, to respond to tasks in 
the other skili areas. Occasions, plus prompts, plus reinforcement 
will increase the Overall Range or Volume of Good Behavior (the 
overall rate of | behaviors that can be shaped into highly skilled 
performance). At first, the responses will not be perfect. 
They \7±11 be rough approximations of the Tpehavior that is expected. 
(Tasks Learned) . These rough approximations (preliminary criterion) 
tell us how to fade the prompts, when to fade th^ prompts and^ ^ 
when to give differential reinforcements to closer approximations v 
of the perfected behavior. Certain performance will meet our 
criterion for calling a task learned. (Terminal criterion) Once 
a task has been. learned, the skilled performance must be maintained 
by giving the child practice. ^ This task should be chained ^o.,^ 
other tasks and occasions for the task should be provided ^jTa) 
variety of situations. ' " 

Continuous evaluation to provide feedback to the teacher 
is an essential element of- the process. Evaluation will tell 
you the extent to which you are reaching your goals. -In relatxon 
to Goal One of a po^ogram, you should know both how many tasks 
^the child is learning or has learned at any point in time and 
how fast he is learning new tasks. The amount of learning and, 
the rate of learning are the fir$t dements of the ptocess to 
be -^evaluated.' " 

Maintenance of skilled performance is the next essential 
element to be evaluated. (After terminal criterion for a certain 
task has been reachedr v;hat percentage of occasions will' be * 
follov/ed by a correct, unprompted response?)^ , ^ 

The last consideration is the rate of input that is 
required to produce tasks learned and to maintain skilled • 
performance. lK\other v;ords, how much time, and how many occasions^ 
does it take to produce and later maintain, 'a certain amount or 
rate of learning and performance of tasks, if the first learned 
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ihsk required five thousand occasions and three .hundred 
' re^in for cements to be produced and it is still requiring tljat 
amount , of Input, the learning process is not becoming more 
efficient. The entire prograjn should be analyzed carefully, if 
evaluation shows that the process is not being accomplished in 
an efficient manner. 

There axe three major components of the Behavior Itod^f icaticn 
Intervention Ilodel. (See Appendix B) Analysis, intervention, and 
evaluation will be discussed at length in the remainder of this 
section. The model illustrates the continuing process of assessing, 
planning, applyiag and evaluating which is essential in a program 
utilizing behavior moc^if icaticn* techniques. 



Analysis 



In accordance with the goals of the'^rogram, the behaviors 
of the child are assessed immediately upon entering. the program. 
Information ' from assessment records during the identification 
process, parent records and the educational plan. should assist 
in this process. Based on recommefidations of the educational 
plan, target .behaviors are selected. These behaviors are possible 
behaviors for modification; either positive behaviors to be 
increased, . or negative behaviors to be decreased. / 

If the behavior' is to be decreased, an instructional - 
objective is \^nritten v/ith an appropriate intervention technique. 
Terminal criterion must be established for the behavior. If" 
the procedure involves deve^ropiag incompatible alternative responses, 
the child's behavior must be analy.^ed more carefully to determine 
suitable responses in his repertoire of behaviors. Reinforcers 
to be applied or withheld should be determined; Primary reinforcers 
increase behavior more rapidly than natural reinforcers, hov/evex, 
deprivation of other foods, as v;ell as* satiation level, should 
be considered. Also primary reinforcers are not always available - 
and should always be paired with natural reinfQrcers|for conditioning- 
^purposes. The design usually within subject (childr at' this point is 
determined and the reinfqrcement schedule with intervention 
procedures is selected. The observation schedule and recording 
technique are noted and the base rate is obtained. 

If the selected target behaviors are to be increased, 
assessment of tajak performance in each skill area is accompli shejd. 
The target behavior at the appropriate task level, following [ 
careful task analysis, is selected and instructional objectives 
are written for each behavior selected for modification. 
Appropriate ^reinforcers to be administered are selected and the 
design usually within subject at this level, is noted. Preliminary 
and terminal ctiteirioilr reinforcement sochedules, and intervention 
procedures, are determilied and noted. The observation schedule 
and recording tephnique are established and the base rate is 
obtained. * i^ > ^ 



After base, rates are obtained* on the behaviors, new 
terminal criterion may be established. For a task that does not 
require discrimination, for example toilet training, the task 
can be detined as learned tvhen the child accomplishes the task 
one time perfec/tly ''and without any prompts.*. "(See Appendix C, 
Toilet Training Procedure).. Jiowever, for a task v/hich does 
require choices. (laotor imitation, puzzles), a task may be defined 
as learned v/hen it has been accomplished four times interspersed 
with other tasks. 

Before each v/ork session, list all tasks to bG 
presented on responsq^ sheet, Pollov;ing the work session, be 
sure to' add any other "tasks that were actually worked on. During 
the work session, all responses both correct* and prompted, and 
the number of minutes worked should be carefully" noted or\ response 
sheets o 

Intervention ^ ^ • ' 

Intervention includes all the processes to be utilized 
in changing the child'' s behavior in a teaching setting. Aftar 
the bass rate for the behavior has been determined, the appronriate 
interver.tion techniques are applied and the resulting behavior 
change 'is recorded. 

All behavior (negative or positive) is reinforced either 
directly, naturally, or inadvertently; therefore in order, to change 
behavior, the desired behavior must.be reinforced consistently 
with an appropriate reinforcer. This is the purpose for estab- 
lishing a reinforcenent schedule. It has been determined that 
if a behav;or is continuously reinforced after it is learned, 
1;he rate at v/iiich the behavior occurs will decrease and will be 
dependent on the amount and rate of reinforcenent. It is essential 
to establish an intermittent reinforcement schedule once 
preliminary -riterion is reached, in order to ensure the continued 
increase in the desired behavior. Here is an example of the 
necessity of ::hanging from a continuous reinforcement schedule to 
an intermitter.t schedule; After Ilrs . Jones decided to increase 
Jim's eye contact using n and ivs (primary reinforcers) , she 
established a hase rate and began her program. Each time he 
established eye contact with her, he V/as immediately reinfo.rced 
with one piece of candy, preceded with the natural reward ("Good 
looking at me, Jim*), ilrs. Jones charted Jim's behayiof' and 
noted that his eye contact was increasing during their ten minute 
V70rk session. .Or. 'the fourth day of charting, she noted that 
his number of responses v/as the same as the day before, thirty- 
five per ten minute , session. She also noted that he was no^ 
longer establishing eye contact throughout the day, even though 
he was verbally rel^iforced for it. Jim's performance the next 
day at the v/ork session had decreased, thirty eye contacts 
per session. An intermittent reinforcement schedule V7as 
established because if was feXt that the behavior v/as learned 
(Jim knev; what he needed to do to get a piece of candy) and 
his satiation level had been reached. On the intermittent 
schedule, Jim had to make eye contact three times before he 
was given an and I'. His mother also decided to switch rein force v 
as candy was not gocd for his teeth. On the following days, 



Jim's responses increased to forty eye contacts per, session 
and he did not reach satiation -level with the cereal. :irs. Jones * 
then sv/itched to a variable jschedula and changed to the natural 
reinforcer (praise) when she noted that "h.e establislied, eye contact 
v/hen the bov/l of cereal was nowhere in sight. She then ^selected 
a new target behavior and continued to maintain his eye contact 
beTiavior with a variable reinforcement schedule.* 

Reinforcement Schedules can be continuous or intermittent. 
There are four types of intermittent schedules for reinforcement, 
\vhich,are^ 

1. Fised ratio schedule 

2. Fixed interval schedule 
«* 3o Variable ratio schedule 

4.. Variable interval schedule / 

The intervention procedures for increasing desired 
behaviors 'all involve reinforcement of some kind. SimjJle 
reinforcement includes primary reinforcement; using natural * 
rev/ards,- food rewards, activity rewards or token rewards » natural 
rev/ards should always be paired with food 'rewards. ^ Activity 
rewards should be substituted for foc^^ rewards as soon as the 
activity itself becomes reinforcing to the child. This is also 
a type of intrinsic reinforcement, as the Child enjoys th*vacj;iv4tY 
without any reinforcement from adults or peers for engag.in^^Mn 
the activity. For example, a child has learned to put a certain 
puzzle together. .IJhile he v/as' learning this tilsk both primary ; 
and natural rewards followed each response. The rewards were 
faded out and the child noxv enjojis completing the puzzle on ^ 
his own, and choses this activity in his free time. 

The use of bell-timers "for a fix^ interval! reinforcement 
schedule results in another form of' primary reinforcement. On 
numerous occasions the child has been reinforced for working 
Vhen the timer rings. After a certain length of time; the sound" 
of the bell ringing bepomes the reinforcing agent, instead of 
the tocher response. Also. at a certain level of development, 
the child can be^ reinforced with tokens on a fixed ratio oV ' 
fixed interval schedule. The tokens are then exchanged for food 
reinforcers or activity rev/ards. When beginning a token system 
of reinforcement, the token and the reward must be paired 
immediately, until the token itself becomes the reinforcer. The 
same-pairing process should also be' utilized in establishing a 
point system for rewarding the child. A point system using cards 
or sheets for recordi^ig the points to be exchanged for revrards, 
is also useful for charting on-task behaviors of the child. 

'*If Ars. Jones had persisted v/ith her continuous reinforcement 
schedule, Jin'*^ eye contact may have never transferred to other 

• settings, and she could have no^ed that Jim would only establish 
eye contact v;hen she had an U and II in her hand. 
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Intervention procedures for increasing desired behaviors 
include., * 

!• Fading with direct assistance, 
2. Imitation, 

3* Shaping, » ^ 

4. Discrimination, 

5. Generali^zation, including chaining, 

6. Relaxation Therapy, 

7. Positive Practice, and ^ ^ 

8. Verbalizing the Pretnack Principle. 

Initatiofi cannot be used as an intervention procedure until it 

is learned through shaping and fading. Once imitation is achieved, 

maAy- new behaviors can be acquired at a higher rate of learning. 

^The intervention procedures for decreasing undesired 
behaviors include, 

Ic Reinforcement of alternative incompatible responses, 

2. Ektinction, 

3. Desei^sitization, 

4. Time-out, and 

5. Punishment. 

Reinforcement 'Of alternative incompatible responses 
results in gradual fading of the undesirable behavior. For 
example, the undesirable behavior of destruction of mat;,erials, 
can be faded out V7ith reinforcement of in-seat behavior with 
hands folded. In the procedure of extinction, two major variables 
should be considered; the motivation factor, and the v7ork or 
effort factor. Follov/ing analysis of the variables the follov/ing 
techniques can be used to extinguish the behavior: 

1. Ignoring the behavior «^ 

2. Removal of materials 

3. RemovaT of reinforcement 

4. Removai of the child from the group 

5. Over - correction . 

6. Social deprivation y 

7. Food deprivation 
^ Change of schedule (v/ork) 

Change of materials 

pange of physical ' stimuli in room (Environmental Control) 
^moval of contingency reinforcement (Play time or 

free time) , 
;hange of reinforcement schedule 

Ilany forms of time-out can be used in a publit: school 
setting. Removing the teacher^ from the group, removing the child 
from the group, is^Dlation v/ith no visual stimuli, a form^of 
standing time out, a quasi time-out (child remains i;i^ group, but 
is not reinforced for any appropriate behaviors f or fixedV_^^ 
time interval), and placing the child in* the time-out , room after 
he has been given a choice, are all procedures' useful in reducing 

, or eliminating undiesirable behaviors. 

\ * 

piedication is not considered an intervention procedure, ^however, 
it sometiipes increases desired behaviors. 
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Punish?aGnt or use of aversive stimuli is not advocated 
^ as a procedure to be used in a public school program for 

'"seriously emotionally disturbed children. 

Evaluation 

^Thile the intervention procedures are being utilised^ 
observation and recording instrument (responst sheets are used 
in this program) and the recording techniques should be specified 
^ before intervention occurs. The reporting technique should be 

selected following intervention and the data gathered should be 
analyzed, if the procedure was chosen to increase desirable 
behavior, whdn preliminary criterion is reached, an intermittent 
reinf orc3ment schedule is selected and the process begins 
again (intervention, observation recording, analyzing) . I-Then 
preliminary criterion for a behavior has been reached, the next 
behavior to be modified should be selected and the entitre process 
begins again with the new behavior. 

I?hen terminal criterion has been reached for decreasing^ 

an undesirable behavior, .the next behavior to' be modifie^d should 
be identified V7ith the process- starting with the instructional 
objective, beginning again. - ^ 

Use of a process record sheet by the teacher, will ensure 
completion* of the eririre ^process. (See Figure 2 Process Record 
Sheet) ..The process record sheet can be completed .during weekly 
staffings (in-service sessions) . The use of charts as a reporting 
technique is advocated. Analyzing 'the charts during staffing 
may assist in developing alternative approaches, if the proces's 
is not resulting in desired behavior change. A simple ^raph 
j consisting of percentage of correct responses plotted the 
side, with days and weeks being plotted across the bottom, \ 
will suffice for specific behavioral skills. j 

» However, to evaluate progress in a certain skill area, or 
to find but how efficient the^whole learning process is in relation 
to tasks, this simple form' of <t:h^rting'^^is recommended: 

In each learning center using 
a separate response sheet for^ ' 
each child, list all the dif- 
ferent behaviors of the child 
(number of tasks learned each 
^ day, nuitiber of correct responses, 

' . * number of prompted responses, 
, and number of correct responses 

after criterion) . Also note 
all the behaviors of the teacher 
(number of new tasksf presehlied 
ea^ch day, number of minutes 
^ - in session , prompts , occasions 

and reinforcements), if they 
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cannot be determined from 
the response sheet of the child. 
On a graph; plot the different 
behaviors of the child (up the 
side of the graph) , against the 
different inputs of the teacher 
(across the bottom of the graph) • 
This procedure will evaluate the 
progress in that specific skill 
area. ^ 

\ For an overall evaluation ofi the amount and rate of learning 

%cross all the number of tasks pres^ented, graph the total namber 
of tasks learned against the numbeD of minutes, occasions*, and 
pl^ompt • ' ' ' . 

''^ During the evaluation process, indicate, on the assessment 
shQ0ts for the skill area^when criterion for that objective has ^ 
been achieved. The use of assessment sheets and graphs in 
eyal\iation definitely eases the evaluation procedure" each nine 
weeki|>erio(fl. Also graphs are an excellent visual aid for use 
in' paiient conferences. 

VjJse of the behavior modification intervention model as 
the ke3^ ^to behavior management will result in the reduction or 
eliminal^Lon of the resistance mechanisms found in the repertoire 
•of behaviors of the seriously emotionally disturbed child. 
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PipURE 2 
Process', Record Sheet 



Student's Name: 
Date; 



Target Behavior 



. Teacher's Name: 



Task analysis: !• 
2. 
3. 

4- • 

5. 

6- 

Instructional Objective (2) : 

Reinforcer (2) : 

Evaluation Design: 

Intervention Pro(pedure! 

Reinforcement Schedule: 

Observation Schedule: 

Recording Technique: 

Criterion Reached: Yes ( Ho 



(If no use a 2nd sheet for alternative- 
approaches) 



Comments : 
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III. CLASSROOn ORGANIZATION AND TEACIIPIG PROCEDURES 



^ Due to the close supervision xiecessary in v/orking with 
seriously emotionally disturbed children , classroom activities 
and schedules for these children must be carefully structured. 
Acceptable forns of behavior in the classroom should be carefully 
specified and consistently required by all adults v;orking with 
the children; IJhen the child has achieved the criterion of 
perfonnance stated in the basic readiness for learning behavioral 
objectives, he should.be grouped with p^ers functioning at his 
developmental level in the other skill a^eas. I-Ihether working 
in small grotJps or large groups, the adult - student ratio 
one to three should be maintained. (A ratio of one to two xs 
ideal, however funding may not allov; f or ^this ratio.) in 
addition, consistent teaching procedures are essential in working 
v/ith children functioning at lov; developmental levels, as they . 
are upset easily by changes in routine. Tha following section 
gives suggestions on structuring group learning situations (Large 
group situations and Learning. Centers) , teaching procedures to 
be used, scheduling, and in-service training needs. 

A. Organization of Physical Environment ' 

The aim in structuring all group situations in a classroom 
serving seriously * emotionally disturbed ^children is to 'provide 
an environment that \7ill help students teafn to imitate and , 
practice behavioral skills appropriate to group situations. As 
the students increase their self control and independent task 
performance, the need for eye and body contact with teachers, aiKl 
teacher aid^s diminishes. As this occurs, students can be inte- 
.grated into group situations with a larger student-teacher ratio. 
The overall g:)al in structuring group learning situations is to 
increase the student's capacity to interact successfully in the 
type of grouD learning situations which exist in a clasGroom^ 
for emotionariy disturbed f or in other exceptional aducation place- 
ments. 

y 

In structuring learning situations for a classroom serving 
seriously emotionally disturbed children^ basic behavior shaping 
of learning, readiness skills (behavioral) must be accomplished in 
a one-to-one instructional setting. Once the child has successfully 
mastered these skills, an * adult-student ratio .of 1:2 or 1j3 ;.is 
recommended. Lerge group situations, v/ith adult student ratios 
of 1:4 or 1:6,\ should he established for the students functioning 
in the transitipial level of development. (See Developmental 
Levels in Curriqvlum) Figure 3 .outlines some recommended groupings 
of students and teachers for Learning Center activities. * - 
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' FIGURE 3' 



Sample Group Learning Situations 

Key: (^)= Teacher 
= Student 



r 




1= Teacher Aide 



Sainll Group - Instruction V7ith teacher or teaser aide 



Teacher or Teacher Aide Roles 
Directed teaching or shaping 
Demonstrating skills 
Ilodeling Behavior - 
Reinforcing Behavior • 

Student Roles ' ^ 
Responding to instruction 
Imitating behavior and skills 
Practicing behavior skills 





Large Group - by Presentation t:)y Teacher 



Teacher Roles 
Directed teaching 
Demonstrating skills 
ilodeling Behavior 
Reinforcing Behavior 

Teacher Aide Roles 
Imitating skills 
Modeling Behavior 
Physical or verbal prompting 

of student response 
Reinforcing Behavior 

Student Roles 

Imitating Behavior and Skills 
Practicing Behavior and Skills 






TA 
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The t(^rm "Learning Center" refers to the particular location 
which is the Established setting for instruction in a particular 
skill area,^ For exeimple, tjie Learning Center for Visual Skills 
raay be in the jDack of the room ^behind a room divider and the 
child associat:es that location with visual perception activities. 
It is recommended in the early stages of development that each 
Learning Center bo separated visually (and auditorily, as much 
as possible) firpm each^of the other Learning Centers. Limitinq 
the amount of visual and /^ditory stimuli for these children is 
essential, in oi^der to maintain their focus on the instructor 
(teacher or teacher aide) . Portable room dividers or moveable 
cubicles can be li^sed for reduction of visual stimuli^ Carpeting 
or rugs, strategii^ally located, (near exits or ,^otor activity 
areas) aid in redaction of auditory stimuli. The partitions can 
be removed, as the\children Jearn to cope v;ith interfering 
visual or auditory "tetimuli. ' ' 



B. Diagnostic Teachi^ng- Model 

The role of a teacher of seriously emotionally disturbed 
children involves utilising a basic diagnostic teaching model . 
for ensuring ^continuous ^^rot^th and sequential develppment of 
the child. Following tli:^s basic diagnostic teaching'' model (Sfee 
Ej^ure 4) is essential foir establishment of an educational 
program, which v/ill assist, in the managemen^t of the behavior of 
the children and v;ill encourage sequential development of the 
child. Zlanagement and conttol of a child's behavior should 
always be aimed, at inv6lving\ hiir. in positive interaction and 
in activities v/hich help him ^develop social, behavioral and 
cognitive skills. The classroom must be well organized and , 
carefully structured to providb him v;ith exjleriences and activities 
which will benefit him and help him progress toward more normal 
forms of behavior. • * * 

This basic diagnostic teaching model is applicable to both 
preservice and inservice traiilning of teachers and teacher aides. 
The following eight teacher competencies aV^e required to carry 
out the models ' " - • " . 

1. Ability to identify characteristics of individual 

children that indicate special teaching or management 
procedures o . ' 

2o Ability to specify relevant educational objectives 
for individual children. 

3. Ability to select appropriate techniques for effective 
classrpom management. 

4. Ability to choose and utilize specialized strategies 
for children v/ith widely varying behavioral and 
learning ^fahara<:teristics. 

5. Ability to choose and utilize special materials in 
asjsopd'ation with specific- strategies. 

. 6. hbyLity }to identify and use appropriate evaluation 
,^ocedureSc 

7. Ability to draw upon existing sources of information 
regarding specialized strategies and materials. 
• .3. Ability to consult with available resource persons 
for assis'tancec 
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FIGURE 4 
Basic Diagnostic Teaching 



Identify Relevant ' 
CHaracteristics of Child 



.Specify Instructional 
Objectiv.es 
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Select Instructional 
Strategy and Management 
Procedure 



Select\Instructional 
IlaterialS' 



Instruct child using 
Strategy and Ilaterials 




Try again. Seek help ^ ; 
from resource person. J 



^ Evaluate Child's 
Performance 
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Did Child achieve 
Ob j ective2-----'r---' 

V YES 



Repeat Sequence 



*If all the above seem to be appropriate, this is a required 
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In* establishing an educational progra%walways follow the 
developmental sequence, both in skill areas am in the developmental 
levels. Following achievement of basic Readiness for Learning 
Behavioral Objectives, the child should be directed in academic 
readiness activities in a developmental step-by-step fashion. 
Breaking up a desired behavior or activity into a series of 
small steps is a process essential to development of skills in 
seriously enotionally disturbed children, r^any of these children 
are arrested at early stages of development and/or have somehow 
missed certa?.n stages. This spotty or incomplete development 
shows up. in skill deficiencies, .such as being unable to hop, run 
and jurap. - ^ , 

The purpose in breaking down these desired behaviors into 
thnir cosp a^>i44-t^ ic to'diocover at what point a cMld's developmen tai 
^£:ha^n breaks down in relation to a particular skijll and to be 
able to develop that skill in stages. For example, if you v/ant 
a child to learn to skip, you m%t make sure that he can alternate 
righ.t and left foot in walking, can pu-fe^all his weight on one 
foot at a time and can hop. If any one of these activities presents 
problems for him, he needs practice in them before you attempt 
to teach him to skip. In relation to the same idea of secfue'nce, 
you must determine whether or not a child discriminates between 
different sounds before you^t tempt to have him pronounce words. ' 
He ,must be able to sit at a desk and hold a pencil correctly 
beforeY)ie can learn to write. 

In determining the sequence of steps involved in developing 
particular skills, these basic lines of progression should be 
kept foramost in your mind: ' ' 

1. Progression is from use of large muscles to use of ' 
SiV.all muscles. \Large or gross physical skills mufet 
alvrays be developed before skills involvii^g finer muscle 
^coordination. The ability to walk along a straight 
line should be developed before a child is asked to 
ti^-aoe a straight line with his finger. 

2, ?rogrecsion is from activity on a physical level to 
aqt;.vxty on a cognitive level. 'Skill and compe^ience- 
in functioning on a motor or physica!«l level should _ 
alvayL< be devleoped before i^pproching an activity at 
a conceptual or cognitive level. 




C. Learning Centers 



Development of behavioral, social and, language skills is 
a process that continues throughout the day in all classroom 
activities and in personal interactions. Hov/ever, curriculum - 
related .skills from the skill areas of visual, motor, self-help, 
receptive language ^and expressing language are acquired more 
readily in small group learning situations, called Leai»ing Centers 

f 

As previously stated, the Learning Centers are locations 
established foi: ihstr\icti<)n in a particular skill ctrea* 
Depending on the skills Being developed, a center may be an 
enclosed. cubicle with electrical outlets and listening stations, 
a small group of desks, an area filled with musical instruments, 
or a completely carpeted room with equipment for gross motor 
activities. A Learning Center within the classroom is limited 
to one teacher or teacher aide, rnd two or three students at a 
time . 

The classrooi]^ could conceivably have from one to five 
Tiearning Centers , dependent upon the number of teaching personnel^, 
available, ^the amount of space in the classroom, and the number 
and developmehtal levels of the students. Students participate ^ 
in the activities at each specific learniag center for a time 
period of, from twenty ^o twenty-five minutes. 

In the learning centers, the students v/ork on lesions 
developed from the curriculip objectives and with academic - 
readiness programs which are designed to build and strengthen 
skills in a particular readiness area. At all learning centers / 
tha ^instruction follows a sequence of developmental activity ' 
levels, which helps the ^hild build skills in progressive 
developmental order. 

1* Setting Up a Learning Center 

Each Learning Center ^ould focus on one of the basic 
skill areas included in the curriculum. It_i5 /lot necessary 
to establish Learning Centers for be^iavioral and socialization • 
skills, as these skills are mastered within the structure of 
the Learning Centers. A Learning Center devoted to receptive 
langu^age skills can be termed the auditory skill center for 
children functioning at^,-3apw levels developmental ly. These , children 
should also receive one-to-one iftstruction , in both receptive 
and expressive language skills, from a language therapist. 

Children functioning at more advanced levels developrfientally 
(achievement of objectives at Level C in visual, auditory arid 
motor skiil^reas) shovJ^d be grouped in Learning Centers 
focusing on basic r?adincj; mat'^^ v-riti- r:, 



rccept:,jc id exprecs^,^'e) . 



an:! language (including 
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, To set up a Learning Center, choose one of the skill" 
. areas then jrefer to the Curriculum Section. After careful 
study of the objectives in that skilliTarea, to gain ideas 
F concerning the kind of materials needed, refer to the IIat(«rials - 
- List (Appendix G) which lists some manipulative objects by skill 
' ai^ea groupings. ^ - ^^xj. 

As a general rule, presenting a lesson to students at 
^ a Leartimg Center requires the following materials: 

(a) Curriculum card for s^cific lesson beinq taught 

♦ • "(Appendix D) ^ ^ ^ • , 

(b) Student response shee^t (Section V, Figure 11 A & B) 

(c) Equipment necessary for the lessorf (Ilatefials ~ should ' 
be on desk or table and within reach .of students wh6 ' 
exhibit required self-control) 

. . (d). Additional equipment and materials appropriate 'i'o the 

skill area ( It is recommended that these materials 
be stored on an overhead shelf, out of sight and 
reach of t the student^. It is important to have them 
^ , readily available to the teacher, so thatcthe prepared 

• lesson may be expanded or modified according to 
student needs and behavior) . 
(e) Appropriate reinforcers (tokens, food, equipment 
, *^ for activities, point sheet) 

2. Arranging Learning Centers in the Classroom 
^ - " ->.. ' 

A Learning Center will operate vrith only one teacher 
or aide serving , two or three , stiidents at a time, during the 
same time period. Students will be functioning at different 

levels developmentally and it is necessary to provide appropriate 
yearning situations to meet their needs. * ' ' 

Learning Centers should be' located far enough away from 
. each- other -^lo alleviate distractions (both visual and auditory). 
If more than .one classroom is available, locate the Learning 
Centers for the studen;ts functioning at a higher level in a 
different room from ..the Learning Centers for the students 
functioning at a lower level. 

The nxamber of Learning Centers operating concurrently v/ill 
depend upon the number of classroom staff members. However, all 
Learning Centers should be equipped and ready -for use at any 
timg. The audio-visual equipment, manipulative objects, books, 
re^rds, tapes, and other appropriate materials should always 
; be easily accessible to any teacher or teacher aide who may 
work at the Learning Center. ^ . 

A suggested model for arranging Learning Centers, using 
two classroom, is illustrated in Figure 5. This, model is based 
on having two basic "sets" :>f Learning Centers, and also shows 
the rot at.; on of studai^ts from one Contor to the next Cent^sr, 
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FIGUtUS 5 
'Learning Center Rotation Charts 
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Therapjkst 



Recept ive Language 
Ski>3rs 




Fine Motor 
Skills- 
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Languagew 

Ins tructi^'h 



Self-help Skills 
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« ■ Language Skills 




Visual Skills 
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5 Hath Skills 



V-Wiiting Skills 



The acaderaic Readiness Learning Centers are established 
to meet the needs of children functioning at develooraental age 
levels from eighteen months to f ive years. Each" Learning 
Center focuses on only one major skill area^ If possible, the 
children should be scheduled for daily instruction in a Speech 
Learning Center with a speech or language therapist. If this " 
is nc^t' feasible, teachers and teacher aides should participate 
in regularly scheduled in-service training sessions^/ith a"" 
speech therapist. The children who are functioning on a advanced 
level (2''2 years to 5 years developiaentally) should receive 
instruction based on academic readiness programs, in' addition 
to the^ curriculum lessons based on the sequential objectives 
in -each skill area of the curriculum ♦ \ 

The academically oriented Learning Centos are established 
to meet the needs of children' functioning at a fievelopnental 
age level of five years or more. Each Learning Center in this - 
classroom fo.cuses on th% specific skills the student needs to 
develop in that academic area. Ilatarials in these centers 
will vairy, as these are totally individualist centers. However, 
academic programs and/or curriculum materials v;ill be appropriate 
for use in a regular or emotionally disturbed classroom"/ 

3. Grouping Students for Successful Achievement at Learning 
Centers / 

Each Learning Cent^^ group should never include more 
than three students at ond time. Students who function at the 
same developmental level socially and behaviorally should be 
grouped together. ^Thile evaluating children, both initially and 
v/eekly, consider the follov/ing aspects of behavior for possible 
groupings ? 

Self-awareness ^and Body control 

Achievenemt of learning readiness skills 

Performance in , one-to-one structure \ 
Performance in one-to-tv/o structure 
Performance in large group situation 

Self-directivenass and body control in movement oriented activities 

^7hat degree of guidance does the child require^ to perform 
the following tasks: ' p [ 

Transition from bus to room? 

Transition from one Lea'rning Center tb "another? 
Involvement in a small groups activity?- 
Involvement in a large group activity? 
Transition to outside for recreation? 

Transition from classroom to another "room in the school? 
Transition fxom xpo^ back to bus? 
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attention Span ^ J ' ' 

, Eye contact* to person demonstrating skill 

Sustained 6ye-contact to person, places and objects in 
teaching session 

Appropriate response^ to task by completing task when 
verbally prompted 

Social av/areness in classroom setting - 

Child evidences^ social interaction to an adequate 
degree, v/ith consistency *^d quality through texhibiting 
^ the follov;ing characteristics: 

^ Appropriate facial expressions 
AppropriatS3. body gestures 
Adequate large muscle control 
Adequate small nuscle control 
'Appropriate oral language 

4. Teaching Proce.dure at the Learning Centers 

The basic teaching procedure at each Learning Center 
remains the same despite the difference in the skills being 
taught or the developmental l^vel of the child. Alx^ays use 
I this same basic procedure; 

Step 1; Demonstration; Show the student exactly v/hat 

the task entails (wifeJf^agjflrropriate verbaliaztion)' 

Step 2 I Imitation; The student imitates teacher *s 

performance of the task. (This step includes 
physical prompting and fading, if necessary. 
Reinforce preliminary criterion if achieved at 
this step) 

Step 3: Practices The ^student practices the newly 

learned task (with prompting and fading) and 
achieves terminal criterion (no Prompt) with 
intermittent reinforcement during final peridd 
of .skill acquisition^ 
Step 4: Chaining r Terminal Criterion is maintained by. 

chaining the task to other tasks in different 
■ settings at different occasions and with different 

* peoiple. 

Example; After student achieves skill of making 
m-^m~m sound, he is required to make the sound at 
home, in the cafeteria, and on the playground. 
At the same time, he is learning to chain an 
additional sound to the m to form new sounds 
m-o, m-e. 
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The flow chart in Figure 6 illustrates this basic procadure in 
mqre detail. The teacher must model distinctly each task the 
student is to achieve, and assist him physically or verbally 
in imitating the task performance with, continuous reinforcement 
of correct responses. The student must then be helped to 
practice the same task in a variety of creative ways until he 
has reached 75% accuracy without prompts. The' task should be 
'chained to new tasks with the same behavior being required in 
other settings, for maintenance, with intermittent reinf orcemei^t. 

The role of the teacher as model, demonstrator, assistant, 
reinforcing agent, and observer does not change as the student 
advances through the developmental sequence levels. The degree 
and intensity of prompting, reinforcing and physical assistance 
required by the teacher does decrease as the student begins 
to transfer learning to new situations and as his pe;rceptual 
abilities and interaction patterns increase. / 

IThen a new object is introduced to* the student, it should 
be- named, described and used in^an appropriate and meaningful 
activity. For example, if 'the nev; object is a spoon, the first 
step IS to show the student the spoon, name, it, describe its 
characteristics and demonstrate the different ways it can be 
used * (stirring, eating, measuring). If jtne student^ is young 
chronologically, he should be given ample time to explore and 
examine the object. After' satisfying his natural curiosity 
during this phase (using the first three steps) , the student 
will begin to learn the proper respect and care of the object 
as he discovers where, when and why it is used appropriately.' 
The student should alv/ays use the object appropriately in real 
situations, before this task is chained to other tasks or • 
transferred to other settings (sorting knives, forks and spoons 
into piles or identifying a missing item in- a table setting) • 

In addition to previously stated roles, the teacher of 
sever ly emotionally disturbed children should keep in mind 
the following guidelines while teaching in Learning Center 
setting: 

Acting as a Model ^ 

At all times the teacher must be aware that his/her behavior 
is serving as a model for the students to imitate* ' , Your "affect" 
should be alert, pleasant, and sincere. The body posture you 
maintain, sitting or standing, should show the purpose of the 
activity you are involved in - whether it is watching, listening, 
playing or, working. Empathy, concern or interest should be 
conveyed through body language. Your voice should. remain 
soft, yet firm and should be lov;-,pitched. You should also 
maintain eye-contact to both the student and the materials 
v/ith which you are working. Ill^en visitrors enter the classroom, 
continue the activities in t;;ie Learning Center. 
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Teaching Procedure at Learning Centers 
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Teacher 
Task/ 



"-r Student 
— Tasks 



*Preliininary Criterion 
iJTerminar Criterion 



Actual \ 

Teaching / Teacher \ 

J^rocexJure / \ 

Begins 1 Demonst;xAtes. 




Child Attends .to 
task cienonstration 



\ 



/ Teacher 
/revises 

task or ^ • 
developmental . ♦ 
level or / 
changes ^ ^ 

" ^situ^tionV" \ 

/ Teacher \ NO 

detemines \ ^ 
;y - /needed chang^ 

teacher ^ [in task ,develori 
/selgct§ new mental leve^ 
^^,velopn^nta±i 'or / 
level with ) situation. 
^•)rov)riate 
skill 



Child Imitates 
task either 

v.dthout help or ^ 
with he In 




Child practices J 
task-v/ith helg i 



Child iDitates j 
task without hel p 



Child completes task 3 
out ,of 4 tiznes, v;ithout 
help. S 



IJithouti further 
Demons tiration, 
child completes 
task v^ithoufe ' 



Child prac- | 
tices task *1 
*ivitT?6ut- he^p .* 
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Child practices 
t*a'slif%j^ inc r ea 3 i ng 
accu^ctey Qnd-0?>eed, 
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Keeping Students' Attention 



It is essential to gain and maintain the attention of .the 
students in the Learning Center by sitting or standing close 
enough to them to inake body contact if it is neededT Hov/ever, 
as the Students begin to work independently, gradually increase 
the distance betv/een you and the students to allov; them to gain 
confidence in the independent task. You should maintain \ 
independent on- task behavior with a gentle pat on the shoulder 
of the student or verbally, v/ith *'Good working, Tim". 

Physical contact is an important tool ^ to use in teaching 
severely emotionally disturbed children. VJhen v/orking with a 
child who does not speak, physical contact may well be the 
most important communication technique that can be used with 
that child. Hov7sver, keep in mind that some children may 
respond negatively to physical contact. Also remember to pair 
verbal reinforcement with physical contact, so that eventually 
the verbal phrases will eventually become the reinforcer. The 
follov/ing techniques are effective ways of using body contact 
to guide tl^e student's attention back to the task at hand: . 

Touching the student's chin, or cheek with your hand can 
" help to guide hi^ head back to eye contact v/ith you or 
the tasko ||l 

A pat on the shoulder, the nudge of ryour knee, or 'a gentle 
squeeze of the student's hand can all help show the child 
that you are interested and aware of what he is- doing. 



Reinforcing Appropriate Behavior 

I'JheiT^ you are reinforcing behavior, you must reinforce the 
appropriate behavior very rapidly. Many of the students may finisli 
a task and may engage immediately in inappropriate or self-- 
stimulating behavior. If you are using^jfood reinforcers, give 
the; child verbal praise and the food reinforcer tv/o to three 
seconds follov/ing ±he appropriate response. . If you do not 
reinforce rapidly you may be inadvertently rewarding an 
inappropriate behavior. For example, you are working on 
sustained eye .contact to person, and the child has given you 
eye contact for five seconds. Uhile he is giving you eye contact, 
you should have t:he reinforcer in your hancj. Upon completion 
of the count to five, before the child can avert his gaze, say. 
"Good looking;, Bob" and pop the reinforcer into his mouth. If 
you are .maintaining eye contact with him, and then turn away to 
reach for your reinforcer, you may have lost the child's attention. 
If you rev;ard him at this point, his behavior of looking, away 
from you v/iil increase. It is better not 'to reinforce him at 
all, than to reinforce the inappropriate behavior. 
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^lorking with Students at Different Performance Levels 

^Tliile v/orking v;ith tv;o or three students at a Learning 
Center, yoa v;ill find that one student often learns to perform 
a task more rapidly than the others • Therefore, the students 
will not be' v;orking v/ith the same degree of competence or 
at t-ie same tasks simultaneously • This situation requires a-^ 
great degree of alertness and flexibility on the part of the*^** 
teacher, ' • * . 

You 'may find that you will be directing and reinforcirig *. 
tV70 children while another works independently on a mpre advanced 
task» (Be sure to maintain his behavior with intermittent 
verbal reinforcement) You may also be applying intervention 
techniques to a child v/ho is "acting .out" or refusing to cooperate, 
while attempting to assist other students v;ho are practicing a 
task they have -been attending to. Figure 7, Learning Center " 
T*Jofk Skills, outlines the possiblG teaching situations that 
evolve during a Learning Center activity period. The ideal 
situation for learning is the last one shown vrhere all three / 
childr^ are v/orking independently wit^i the teacher's supervision. 

Observing your Studentp — 

Mhile operating a Learning Center, carefully observe 
the students igerformance and be sure to maintain their interest 
in the task at'^hand vjith^ intermittent reinforcement. >If you 
see the studentis attention is v/andering, physically prompt him 
through completion of the task and then present him v;ith new 
objects or a new task. During a twenty minute period a student 
may require six to eight different tasks^a help maintain his 
interest and attention span. You can also discourage negative 
behavior by arranging the tasks to be presented in various orders. _ 
You may present a task he enjoys first, then a nev;, more difficult 
task, follov/ed by another task he enjoys. You may also present 
a ^task requiring a short amoupt of- time to complete, followed 
by a task v/hich requires a more lengthy completion time, with 
a task requiring a short amount of time for completion being 
offered next, as a reward. , ' 

Recorded observation of student performance in the Learning . 
Center is the clearest measure of student progress. Ilany of 
the children may be functioning at a pre-academic level and 
cannot be evaluated by standard testing procedures. Therefore, 
the major evaluation method for assessing progress must be | 
through daily observation and recording at the liearning Centers. 
Daily, the teacher or teacher aide should record student 
performance on the response sheets. (Refer to Section V, 
Recording Student Progress) The data Recorded on the response 
^ sheets can than be transferred to charts to assess on-^going 
progress and ^rat^ of learning pf the individual student. ^ 
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Figure 7 
Learning Center Work Skills 



= Teacher 
= Student 



DT 



Vll w/s 



= Directed Teaching, usng 
demon s tr a ti on- imi'ta t i on- 
practice technique 

= Responding to Directed ^ 
Teacfirng 

== Working Independently 
' with supervision ^ (close 
supervision) 




s 
s 



Teacher is using Directed ^ 
Teaching with^all three student^ 
They all need the demonstration ^ 
and explanation of the teacher 
example. i 




Two students are working on 
their own. l^eacher is able 
to v7ork inten^iyely with 
other remaining student 
who still needs her help v/ith 
task. 




One student works on his own. 
The teacher continues Directed 
Teaching with the other two 
students at Learning Center. 




All> three students, are working 
independently. Teacher is able 
to v;ork intensively with ^ny of 
the three students on a irew, 
more difficult skill. 

* « 



5. Rotation of Student Groups Between Learning Centers 

ffhe asiount of tine in the daily schedule alloted for 
Learning <:enter activity periods will depend on the number of 
Learning Centers operating at one time. For example, if there 
are four Learning Centers being used simultaneously by four 
groups • of children, the schedule should allow for four Learning 
Center activity periods of tv/enty to twenty-five minutes each* 
Five minute rotation periods should be scheduled between 
each pair of activity periods. 

■ 1^ 

SstablisiT a set clockwise or counter-clockwise pattern 
foj; moving from one Learning Center to another. Frequent changes 
of any type result in unnecessary oonfusidn, apprehension^ . an<5 
frustration for severely 'eraotionally di'^turbed studei>ts* It 
is easier for these s.tudents to remember v/here to go and ho^/ 
to behave during" a rotation period if the direction of movement 
remains constant, (See Figure 5f Learning^ Center Rotation Charts) 

It is of equal importance to establish a quiet sia^al^ 
such as ringing a bell to signify the following changes m the 
Learning Center activity; 

First Signals (Five minutes prior to end ''of .activity period) 

This means it is time for the teacher- or teacher, aide 
to record performance, which' has not been previously noted, on 
response sheets and to record points on student checklists, 
(for students v/ho are reinforced with a token system)^. Students 
should begin to clean up the work area, put dv/ay materials, 
and then show that they are ready, to potate to the next .Learning 
Center by practicing "Good Sitting'' (term referring to sitting 
in chair with feet on the floor, knees together^ back ^traight, 
hands folded in lap or on table and lips closed) . 

^ 

Sej^ond Signal; (End of Learning Center • activity period) 

This indicates that it is time for the students tp move 
to the next Learning Center. ' Students stand, place chairs 
under desks and vralk to next Cepiter in the e,stablished counter- 
clockv/ise or clockwise movementl pattern. Upon reaching the next 
Learning Center, each student practices "Good Sitting'^ in his 
assigned chair and v/aits for instructions from the teacher or. 
teacher aide at the new Learning Center. 

ilost of the studfents will require many teacher demonstra- 
tions and some physical prompting to learn the correct movement 
patterns and the responses to the signals. 



31. 



D. Daily Schedule 

f ' ■ ' 

^ It is the responsibility of the entire core staff to 
create a \7orkable, daily schedule for the, program. Figure 
Sample Daily Schedule, is one example of a daily schedule shown 
in chart* form. Figure 8-B expands the chart form into a weekly 
schedule which can be posted on a bulletin board to assist the 
volunteers and suSstitutes serving the program* Figure 9, 
Detailed Sample Daily Schedule, outlines in greater detail the 
types of activities that might be associated with each part 
Qf the schedule in Figure and B. 

IJhile formulating the daily schedule, duty and duty--free 
times for every teacher and teachep aide must be carefully 
scheduled. If at all 'possible , an adult - student ratio of 
1-3 should be maintained throughout the day, including lunch, 
gross ihotor time and recreation time. 

Time sjiould be allotted for after school meetings of the 
core staff, .'meetings may be demoted to in-service training, 
problem - solving conferences, goal - setting for students, 
program evaluation, and curriculum planning and preparation. 
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Figure 8A 
Sample Daily Schedule 



TIME 


LOCATION 


e 

8:15- 8:30 


ROOII 1 i ROOM 2 


ACROSS MOTOR 
ROOII 


PLAYcGROUND 


Arriving and 
preparing 
for work 


Arriving 
and 

preparing 
for work 


i 

1 ' 

j 




« 


Small Group 
activity 

(Learning 
Centers) ^ 


Small Grou] 
act ivity 

(Learning 
Center) 


p 




9:00- 9:30 


Small G roup 

activity 
(Learning 
Center) 


Small Grou] 
activity 
(Learning 
Center) 


p 


- 


9:30-10:00 


Small G roup 

activity 
(Learning 
Center) 


Small Grou] 
activity 
(Learning 
Center) 


• 




10:00-10:30 


Small Group 

activity 
(Learning 
C enter) 


Small Grou 
activity 
(Learning 
. Center) ^ 






10:30-10:45 


Large G roup 
activity 


i 

Large Group 
activity j 




10:45-11:15 ' 

\ 


Lunch 
(cafeteria 
or room) 


Lunch ' 
(cafeteria) 




11:15-12:00 

V 






Large Group 
, activity 


activities 
(model 
students ) 


12:00-12:30 


L^rge G roup 
activity 


Large 'G rou] 
act ivity 


p 




12:30- 1:15 


Large G roup 

activity 

C'lusic) 


Large Grou] 
activity 1 
(art) 1 


p 




^ (Large G roup 
1: 15- 2:00 /\ activity" 

j( roods) ^ 


Large Group 

activity j 
(Pre-vocat,ional) ' 
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Figure 8 B * 'Weekly /Ciassroora Schedule 



THIS 
8:30- 9:00 



Loreen 



Fred 



Sam 



Natalie 



Marilyn 



David 



Charlie 
:4ike 



9:00- 9:30 



Doug 
Curtis 



Curtis 
Doug 



David Hoi 
David G . 



D^vid Ha, 
Joseph 



Willie 
Coleman 



Ben 
latt 



9:S0-10:00 



David G . 
David Hoi, 



Brad 
Dorrie 



Brad 
Dorrie 



10:00-10:30 



Roger 
Danny 



Dorrie 
Brad 



Roger 
Danny 



Ben 
Matt 



David Ha. 
Joseph 



Roger 
Danny 



.ilk'e 
Charlie 



Mike 
Charlie 



Willie 
Coleman 



David Ha. 
Joseph 



10:30-10:45 



GROSS 
EfxERClSES 



10:45-11: 15 



GROSS 
IIOTOR 
EXERCISES 



IBIITATION 



BREAK 



CAFETERIA 



ROOM 



BREAK 



ROOH 



Willie 
Coleman 



Doug 
Curtis 



Brad 
Dorrie 



David Hoi 
David g . 



IMITATION 



BfUSAK 



BREAK 



ROOH 



CAfPETERIA J 
5R0UP 



Charlie' 
Danny 
Doug 
:iike 
David G , 



Brad 

David Hoi 

Roger 

Curtis 



ROOi; 



Dorrie 
21att 

David Ha, 
Coleman 



11 : 15-12:00 



BREAI^ 



BREAK 



RECREATION 




GROSS II. 



RECREATION 



GROSS 11. 



\ Recreation 
lion. & ?Jed. 
Gross Motor 
Tue. & Thr. 



Roger ^ 
Willie^ 
David Gt 
Curtis ' 



David dlol 
Mike 
Charlie 
Doug 

Brad ^- 



Gross Ilotor ' 
Plon. & ^Jed^c 
Recreation '\ 



Tue. Si Thnxs. 



Dorrie 
David Ha. 
Joseph 
Coleman 



12: 00-12; 30 Indep. 

iask 




Ind^p. 

Ta; 



Musid 



Music 



Music 



Indep, 
Task 



\ 


- p 


• • 

iguye 8 B ■ -Weekly . Classroom SfcheaulG ^ 

'm 

\ ^ ^ . * . * 




Fred 


Sam 


Natalie 


liar i Ivn 


LfCL V X'U 


Carlee 


Andre" 




Curtis 
Doug 


Pavid Ha. 
Joseph 


Willie 
Coleman 


Brad 
Do rt" "f p 


Roger 

Tl ^ 

i/anny 


Ben , 
H at t 


David Hoi. 
David G . 




David Hol^ 
David G . 


Ben 
i att 


Brad 

Dorrie ^ 


Dayid Ha. 
J^oseph 


Mike 
Charlie 


Willie 
Coleman 


Roger 
Danny 




Roger 
Danny 


Dorrie 
Brad 


Ben 
Matt 


Willie 

CoTptTiAn 

\J J» ^ IXl C* i.1 


Doug 

Pf« Y* t- -f O 

UX^ b xs 


David Ha. 
Joseph 


Charlie 
3 ike 




>like 
Charlie 


Willie 
Coleman- 


David Ha. 
Joseph 


Brad 
Dorrie 


David Hoi 
i^a V lu o . 


Ben 
il at t 


Curli ^ 

Doufi 


SS V 


GROSS 
ilOTOR 
EXERCISES 


IMITATION 


BREAK 


/ ^ 

IMITATION 


BREAK 


iniTATIOlI 


GROSS 
nOTOR 
' EXERCISES 


[A 


ROOM 


BREAK 


Roori 


BREAK 


ROOil 


CAFETERIA 


ROOii TO CAP. 


/ 

r 


Charlie 
Danny 
Doug 
Hike . 
David G . 


\rad 
David Hoi 
Roger 
Curtis 




/ ■ 

R0O!I 


Dorrie 
11 att 

David Ha. 
Coleman 


Willie 
Ben 

Joseph 

. .( 


\ 




\ 

BREAK 

1 ^ J 


RECREATION 


CROSS 11. 


RECREATION 


GROSS m. 


GROSS n. 


REC. & GROSS I;. 
FOLLO'7 SA^iLL 1 


/ 


Roger 
Willie 
David G. 
Curtie 
Danj^Y. . . 


David Hoi, 
r4ike 
Charlie 
Doug 

Brad - - 


Oross ilotor ^ 
Hon. & TJedvr 
Recreation v 
Tug. & ThiA 


Dorrie 
David Haj^ 
Joseph 
Coletoan 


■Ben 
Jiatt 






Indep • 
Task 


Music 


Music 


Music 


m^. — =^ 

Indep. 
Task 


BREAK 
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Monday" 



FIELD TRIPS - 0.|LY Oil AVAIIABLS IIOHDAYS 



ART 



MUSIC 



s 



Natalie* 1 Sain* 



Fred 

David I Carlee 
Ilarilyn j Andre " 



Loreen Natalie 



PREVOCATIOII i FOODS 



Fred^ 



David 
Ilayilyn 



Loreen* 
Sam 
Carlee 
Ancjre 



FIRST !7EEK 



Tuesday 

12 ; 30-'^ 1; 15 



Group A Group B 



1;15- 2:00 



Group B 



Group A 



TJedhesday 
. 12 ; 30 - 1; 15 



Group B 



Group 



1^5- 2; 00 



Group A 



Group B 



Thursday 
\ 12:30- 1:15 



Group A 



lao-- 2^00 



Tuesday 
12.30- 1;15 



Group -3 



Group > 



Group B 



Group A 



' SECOND WEEK 



T 



Grbup A 



1:15- 2:00 



Group A i Group g 



."fednesday 
12.30- lil5 



/ 1:15" 2iOO 



Group A 



Group D 



Group 3 



Thursday 
■ 12j30- 1-15 j Group 3 Group A 
1,'15-^ 2.00 ' 



Group A 



Group A, 



Group B 
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\ 


FIELD TRIPS - 0-ILY Oil AVAILABL3 IIOITDAYS 


h r 

1 HUSIC i 


- ! 

PREVOCATIOII 1 FOODS 




/ 


1 Sam* 1 

Loreen 
1 Carlee 
;! Anclre*v' 


i 


Fred* 
•Natalie 
' ^ David 
iiarilyn 


Loreen* 
Sam 
C|arlee 
Andre" 




SECOiTD VJEEK 
- riarch 10 
Ilarch 31 
April 14 
April 23 
Hay 12 

Hay 26 ^ 
' FIRST rJEEK 


M \ !■ 

■ 1 '1 FIRST T-7EE 






1 / 

1 / 

1 / 

1 Group B 


f y . 








Group B 


Group A 




- / 

Grpup A 








ilarch 17 
April 7 
April 21 
I5ay 5 
June 2 

/ 

Group A Group 3 




Group A 


Group 3 




/ Group B 










Group B 


Group A 




Tlillie . Curtis 
Hike David G. * 
David Ho c Doug 
Roger Brad 
Charlie David Ea. 
Dorrie Danny 
Joseph Hatt 
Ben Coleman 


^ i 

,^1 


SECOND mi 







Group A 










Group _ A ^ 


[ Group 3 




Group B 










Group 3 


Group A 


ic 


; i 1 

1 G^-oup A 






> 


A t 


Group A 


Group B 


i 



ERJC 



* 




< 












J 


-1 










^ Figure 8b- Continued 


■ 


TliiE ■ 


Loreen 


Fred 


Sam 


Natalie 


• 

1 

Ilarilyn David 


Car] 


2;00- 


2. 


45 




PLAirjIUG 


PLAi'PJIrIG 


PLAin-IIlIG 


1 

Ilaiting for Bus- - - 
i < 




• Jednesday 
, 9 J 30-10 - 


3tr 


\^ike and 


Charlie SHOP 










2 , 00- 


2i 


30 


B'li.'ce and 


Doug - ^^ork 


Program 






• 




, 12:30- 




OO 


lionday and Friday when no Field 


Trips are 


scheduled. 








Verbal 


Signing 


Body 

Imitation 




Verbal 


Signing Verbal 


Bodj 
Imii 




• 


Verbal 

Charlie*^ 
'Hike 
Doug 
Carcis 
David Eol. - 




Signing 

Danny 
Roger 
DaVid G. 
David Ha. 






Body Imitation 

t'Jillie Joseph 
Coleman Brad 
Ben Dorri 
•latt 




• 




















ERIC 




^3 




• 











Figure 8b- Coatinued 



Fred 



Sam 



Natalie- 



liarilyn David 



Carlee 



Andre " 



PLAirjING 



PLAMI'TIrTG 



PLAifrllllG 



riaiting for Bus- 



nd Charlie SHOP 



rid Doug - ^^ork Program 



and Friday when no Field Trips aire scheduled. 



Signing Body Verbal 
5^ Imitation 



Signing 

Danny 
Roger ^ 
David G. 
David Ha, 




45 



Signing Verbal 



Body Body 

Imi tat ion Imi tat ion 



Body Imitation 



Uillie 
Coleman 
&ea , 
'latt 



Joseph 

Brad 

Dorri 
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Figure 9 



Detailed Sample Daily Schedule for 
Two Classroom S^'S.D. Program 



LOCATION 




ACTIVITY 



Room 1 



1. Entering the room 

2. Greeting teacher verbally and non- 

verbal ly 

3. Getting ready for work, hanging up 

coats, putting lunch away 
4* Independent task at table 



; Fine Motor Activity Center: 
^j* 'Template Tracing at chalkboard 

j Visual Skills Center: Visual recognition 
1 * and naming of real objects 



-[Receptive Language Center: Auditory 
discrimination of concealed sound 
source 

Self-Help Skill Center; Backx-zard 
chaining ot, undressing (shirt) 



i 8;30r 9:00 • Room 2 



Hath Center: Concept of telling timer 

hour and half -hour j 

Reading Center: heading for, comprehension! 
(single sentence .with picture clu^) i* 

Writing Center: Cursive vnritxng beginning! 
hxirap letters (M & N cruikshank sequence) 



Language Center; Verbal expression o^ 
^ -—sequence of events 



9:00- 9:30 i Room 1 



Similar to earlier Learning Center 

, Activity- different level dependent 
on students 



9:00- 9:30 * 



Room 2 



Similar to ea-rLier Learning Center 

Activity - (different level dependent! 
on students 
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Figure 9 Continued 



1 

TIME 


LOCATION 




A^IVITY 


9:30-10:00 


llooiti 1 

1 

t 

|. 


6 


ar to earlier Learning Center 
ctivity - different level dependent 
ti students 


9:30-10:00 


i 

Room 2 


Simil 
A 
o 


ar to earlier Learning Center 
otivity - different level dependent 
n students 


10:00-10:30 


Room 1 


Similar to earlier ILeaming Center 

Activity - different level dependent 
on students 


10:00-10:30 


Room 2 


Similar to earlier Learning Center 

Activity - different level dependent 
on students 


i ' 
ilO: 30-10: 45 'Room 1. 
i 


1. Gross Ilotor Imitation' Exercises 

2. Independent task prior to lunch 

3. rjashing hands for lunch 

1 


10^0-10:45 


iioon 2 ' 


— ■ • — J . 1 

1. Gross Motor Body Exercises { 

2. riashing"* hands, f ol^lowed. by "Good ' 

Sitting" 

3. Lining up to go to cafeteria 


10:45-11:15 

i 

1 — ^ — : — 1 


* 

Rpom 1 


i 

1. Setting table j 

2. Basic self-help feeding and drinking j 

skills ^ 1 

, 1 


10:45-11:15 


Cafeteria' 


1. Walking in line to cafeteria j 
2/ Setting table- ^ i 
3, Learning appropriate "^courtesy 
words and skills in cafjpteria 


ll;15-i2:00 
1 • i 


.Gross 
Ilotor 
Room ' ; 


Performing standing position Exercises . 
. in rhythm to music 
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Figure 9 Contii^ued 



TIIIE 


LOCATION 


^ 1 ■ , 
ACTIVITY 


3.1:15-12 2 00 

i 
1 

i 

! 


Play 
ground 


Individual and Small Group Activities: 

1. Dse of toys and equipment 

2. Ball games 

3.. Appropriate use of play ground 
equipment 


jl2; 00-12: 30 


Room 1 

i 

t 

! 


• 

1. Sitting quietly in physical relaxation 

2. Watching and responding to selected 

film with music. 


|12: 00-12: 30 ! Room 2 ^ 

i 


1. Relating to visual stimuli * 

and verbal commands 

2. Independent task activities {puzzle 

and manipulative materials) 


|l2:30-.1:15 

1 
\ 

! 


Room 1 


Large group activity (circle-game) 
"Musical Chairs" game with all students 
responding to the music* Physical and 
verbal prompts may be used 


12:30- 'l1l5 

1 


Room 2 


Art Activity (Collage from magazine 
pictures) 

1. Preparing work area - putting ,dDwn ^ 

newspapers on table, gathering" 
all equipment and materials to 
be used, • ' 

2. f-iaking collage - tearing pap^r, 

positioning on background, pasting 
3* Cleaning up wbrk area 


1l2:30- 1:15 

: 
1 


Room 2 


Pre-vocation Activities: 

1. donating papers at table 

2. Working outdoors in garden - watering 

and weeding ^ 

3. Sweeping - backward chaining of task 


1:15- 2:00 


Room i 


Foods ' Activity (Preparing a Salad) . 
1* PreparincT for activity — washina 

hands, gathering ingredients, and 
utensils 

2. Preparing food - washing, peeling, 

cutting and mixing ; 

3. Eating prepared food - proper feeding 

skills an^ manners 

4. Cleaning-up area o 39. 
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E. In-Service Training Process 

The coordinator of the program is responsible for directing 
the overall in-service training for the program staff. This 
includes making arrangements for speech therapists, physicians, 
psychologists, and other specialists to provide in-service 
^sessions for teachers and teacher aides.. In-service training for. 
teacher aides and students models should be conducted primarily 
by the teacher. Figure 10, In-Service Training. Process, outlines 
the main ^teps in this process. 

The three main areas of focus in training teacher aides 
are as follows^ 

1. instruction in effective behavior nfodifi cation 

intervention strategies, 

2. instruction in Learning Center teaching procedure^, 

and 

3. instruction in correct use of response sheets. 

Ail three areas involve the same in-service training procedures. 
All areas invqlve initial training, parallel teaching, and 
evaluation which includes regularly scheduled on-going evaluation 
interaction and feedbacks 



Figure - iq 



-INITIAL TRAIHIIIG PROCEDURES. 



TRAIIIER 
(coordinator, psychologist 
and/or teacher) 



TRAINEE^ 
(teacher and/or 
teacher aide) 



Introduction of program; , 

1. Description of children 
(Slides, video-- tape or 
actual children preferred) 

2. -Qoals of the program 

3. Job definintion 

4. Curriculum 



Attention to, and study of, 
program introduction 
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TRAINER 



Figure 10 Continued 



TRAINEE 



Demonstration of classroom 
and Learning Center procedures 
(Uithout student) 

1. Physical set-up 

2. Directed teaching 
procedure 

(Signal — Behavior 
Consequence) — 

3. Rola of trainee as 
dempnstrator ^ observer , 
helper and recorder of 
student progress. 



3 Attention to, and study of, 
trainer demonstration' of 
classroom and Learning 
Center procedures 



Demonstration of procedures 
with student (If schopl 
is not in session, parent 
xvill usually volunteer > 
their child) ? 



Attention to.- and study df, 
demonstration (including 
charting of behaviors^ if 
required) 



Parallel Teaching 



1. Trainer demonstrates'^ 

' specific learning series 
with student at Learning 
Center 

2. Trainer gives materials 
to trainee* 

3. Tainer begins teaching 
second student * 


1. Trainee observes, 
questions, and records* 

2. Trainee takes oVer learning' 
series with first 

student • (Trainer is / 
close at hand in case . 
•problem arises) 


Evaluative Interaction ^ E 


Evaluati'O^e Interaction { 


Observation of Trainee 
performance 

(managing entire group 

s ituati on ) (Notes ' 

should be made) 


Jmplementation ^ procedqre.s • 
\ ^v;ith entire group .(Trainer i 
7. can make suggestions, if 
^ necessary, during Vork 

session) ^ * , 

\^^' \ 


Evaluation Intaracftion 


^ « : ; 

Evaluative Interaction 


Continued observation and I 
supervision of trainee 
performance 


Continu&4^rov;th in 
implementation of ^ | 
. procedures ' \ 



of situations'" 

* Should consist o-f at least five hours for reinforcement^ 
of trainee, both by gtu^ga^- ^j^ggLfcli^ i ner. 



IV. Features op the curriculuii 

r 



iculum is understood to be a Bourse of study. .As auch^ 
the Developmental Sequence Curriculvim represents areas of 
learning, ^and sequences to be learned v/ithin the areas, which 
produce" therapeutic gro\'rt:h. This course of study should result 
in greater effectiveness and comfort for the seriour.ly 
emotionally disturbed youth in his natural environments . both at 
home and achooi>* 



\ 
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The purpose pi developing a sequential curriculum is to 
provide a bro^ outline to guide the teacher in' planning 
appropriate^ s^iuences of instruction for the individual child. , - - 

The current version of the Developmental Sequence Curriculum 
contain^ six basic skill areas: Br>havior , Socializrition , Mot or, 
Self-Help , Visual, and Lariguage . Tl^ese areas are proving adequate 
to encompass the varied presenting problems of the seaaously 
emotionally disturbed child.^ The academic portion of (the 
curriculum, relevant to the .children^ - needs,, is currently 
being constructed. By. assessing the child.^s developmental level, 
establishing goals within each area and following the outlined 
sequences, the teacher can facilitate growth of cognitive, 
affective and sensorimotor abilities, while reducing interfering 
behavior* With the aid of the curriculum, the teacher actively 
assists the child in the assimilation of selected 'experiences 
designed t6 facilitate the eme'^gence of constructive 'behaviors. 
Educational materials and behavion modification techniques are 
the vehicles for implementing the^rpcess. 

s ' , ' ' . ' " 

The curriculiam outlined here has fonr major features , . 

which can be utilized in evaluating any academic program for 
use with seriously emotionally disturbed children: 

1) Requires teacher - directed assessment v;ith on-the-spot 

observation of student performance. 

2) Provides a structured approach to content area. , 

3) Involves meaningful use of and interaction vrith 

manipulatives. ^ 

4) Requires, individual*, small group, or large group 
learnihg situations, based on the child's assessed 
developmental level, eij^abling interaction with peers, 

. The importance* of on going observation and evaluation of 
student progress cannot be over emphasizes. Through assessing \ 
the* child's response, both in terms of task mastery criteria ^ 
and motivation, the teacher can .decide when to proceed to the 
pext phase, v/hen to reassess materials and procedures and enen 
v;hich components to reassess. Ilore importantly, if the learning 
has ceased at a certain level, the teacher? should be able to ' 
determine the lci:::]c of development and reyise the vehicles for - 
implernQHt ing gio;vth. . ^ ^ 
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In working with children who exhibit gaps in the normal 
developmental sequence of both psychological and cognitive 
development/ it is essential to continuously evaluate progress 
in the child's, developmental learning process. Through use 
of behavior modification procedures described earlier / in 
combination with the curriculti^in this section, the need 
for continuous feedback and obser\i^tion of student performance 
v/ill be satisfied* 



A* Skill Afeas 



The curriculum focuses on th"^ six basic S^cill Area's in 
which most seriousl}} emotionally disturbed children demonstrate 
a need for inst^«€€ion: Behavioral Skills, Socialization Skills, 
riotor Skills, Self -Help Skills, Visual Skills and Language Skills 
"(both Receptive and Expressive) • 




Behavioral Skills 



Before a seriously emotionally disturbed child can benefit 
from a teaching setting^, he must respond to his environment 
successfully. He must evidence growth in his interaction pattern 
v/ith both objects and persons* This is the curcial starting 
point in his education. In order to function in his environment, 
he must react to stimuli and must interact v;ith others approprir ^ 
ately to have his needs met. Activities which Stress behavioral 
skills must be an integral part of evety day^s activities. 
The entire staff should alv/ays reinforce appropriate 
learning behaviors and maintain such behaviors once criteria 
ha^ been, met. • 



1 



Socialization Skills 



4 The child nust ^leairn-feh^'T^ndividual skills required by 
society, in order to become an accepted functioning member 
of the community. \ These skills or behaviors must be taught, 
as transfer of concepts from, one environment, or setting to 
another' is not a knovm strength of such children. Throughout 
the day, in dif f erent .^settings, the child must be taught the 
social behaviors or skills that are expected by society. In 
order to respond to his total environment v;ith suc9ess, self- 
confidence must be built v/ith positive reinforcement of 
appropriate interaction pAttems. Behaviors in both structured 
and unstructured environments must remain socially acceptable. 
Established non-acceptable means of having needs met should 
be replaced v/ith acx:cptable foirms of communication. 



Motor Skills 



Gaining an awareness of one's own body (size, parts, and 
raobility) i^ja prerequisite for relating to and. imitating the 
movements of other; persons. All children experience this 
developmental process as they grov/. Before a child can imitate 
speech "Of adults; he must be able to imitate mouth positions 
and must be interacting with others in meaningful ways . 
Development ally, a^baby displays aspects of) body knowledge 
and awareness of his relationship to his eiivironraent before 
he imitates the gestures or expressions of others. Adequate 
development of both gross motor and fi'ne motor skills is a 
necessary requirement for successful interaction ilth thd gnviroiimei^t^. 
Once basic motor control is evidenced, imitation training is 
the next essential developmental sequence. 

Aspects of body knowledge and av/areness which should. be 
emphasized ia working with seriously emotionally diaturbed 
children are as follows: 

1. Awareness of body position in space 
-2. Sense of direction 

3. Sense of tv;o sides of body (coordinating movements on 

the right and left sides of the body) 

4. Sense of balance 

5. Large muscle^ control (Gross Motor Movements) 
6.. Small muscle control (Fine ilotor Movements) 

7. Eye-foot, eye-han4^ eye- finger coordination (Visual 

iiotor ilovementsf 

8. Awareness of body position in relation to others 

(Imitation liovements) 



Self-Help Skills 

Following mastery of basic skills necessary for learning 
,( eye-contact, cooperation v;ith simple requests, etc.) it is 
essential to begin teaching the child basic self-help skills. 
In order to succeed at these tasks, it is understood that some 
basic mastery of motor skills (both fine: and gross) and of 
imitation skills, is essential for success in these activities. 
^The necessity of teaching a cHild toileting, feeding, and other 
'self-help skills does not need to be explained in deptl;^. It. 
is sufficient to state that such skills are essential to live 
comfortably in one's environment. 



^ Visual Skills 

m 

Devcilopment of visual skills with seriously emotioaal^y 
disturbed children begins at a very basic, lov; developmental 
level. Successful accomplisliment of sustained eye-contact to 
pOrsons or objects is the most basic aspect ofWisual skills 
and requires constant reinforcement for Establishment. Other 
visual skills which build on these elemental ^skills are as 
follows: ' . 
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1. Visual ciiscrinination --.recovgnition of likeness and 

difference between various objects in the environment 

2. Visual memory - recall of ^details of an object's 

appearance 

3. Visual sequencing - memory and reproduction of the 

order in v/hich objects ^or .symbols* appear 

4. Visual association - associating objects and .symbols 

v;ith their meanings 



Language Skills 

Receptive Language 

For purposes of this curriculiim, .auditory skills are 
incorporated into the Receptive Language Sequence. Accurate 
perception of and response to sounds in the environment are 
the essential basis for development of speech skills. * The/ 
child must achieve success in responding to his environment 
befcre expressive language instruction is started. Some of 
the major facets of receptive language skills are as follows: 

1. Auditory discrimination - recognition of likeneses 

and differences in sounds aiid v/ords 

2. Auditory memory - recall of the characteristics and 

sequence of sounds and words 

3. Auditory sequencing - memory and. reproduction of a 

sequence of sounds or words 

4. Auditory association - associating sounds with their 

meanings 

5. Auditory motor - motorical response to verbal sounds 

or v/brds 

Expressive / ' . ^ 

Fundamental to development of skills in the Expressive 
Language Sequence, is the prior establishment of the same skill 
on a receptive level. Consistent demonstration o'f the 
developmental receptive skills is one of the prerequisites 
for determination of readiness, for expressive language. Successful 
achievement of imitation of mouth- position and mouth movement . 
in motor skills is another requirement for development of ^ 
expressive language. Establishment of ori-task behavior, through 
achievement of all behavioral objectives in Level A, is the linal 
prerequisi"):e for instruction in expressive language. Some of 
the major dimensions of Expressive Language are as follov^: 

.1. Labeling qategory - naming and defining objects 

2. Grammatical category - recall of basic functional 

speech ^ ^ 

3. Sentence structure - including patterjied sentences ^- 

and modifiers , ' 

4. Self -initiated sontences 
li. Question' structure 

6. Scli-initiated questions 

*Tl'roughout the curriculum the term "sounds/' refers to gross 
environmqntal sounds, specific environmental sound and speech 
sounds within that . sequence fo skill development. 
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B. Developmental Sequence Levels . 

As the skill areas of the curriculum v/ere applied 
successfully v;ith small groups of seriously emotionally disturbed 
children, it b.ecame i3vid,ent that teaching specific behaviors 
required specific environmental settings. The four developmental 
levels through the skill areas reflect this need for appropriate 
emphasis, different techniques, and different materials and 
experiences. To ensure progress through these five stages, certain 
techniques, as well as,, environmental and experiental considera- 
tions must be included in the instructional program. Progress 
through these levels, in each area of thfe curriculum, will result 
in maximum growth of the child. ^ - * 

.An individual child ma'y be fuijctioning in different levels 
within each of the curricula. For example, a j::hild who achieves 
success in visual perception activities may function successfully 
in a large group setting (Level C) . However, if his self-cpntrol 
in activities requiring total bocjy movements is poor, a small 
group setting (Level B) v/ill be required for instruction^ 

Each child v/ill progress at varying rates throughout the 
developmental levels v/ithin each curriculum area. The teacher's 
role, the amount of Intervention required, th^ amount of . . 

stimulation in the environment and experiences ^needed, as well 
as the amount of self-initiated participation changes v/ith each 
stage. The following section ^ovide^ a general description of 
each developmental level. 

Level A: Readiness for Learning ' , ' ^ - 

The seriously disturbed child entering the program does not 
interact v/^th his environment. Hb may not engage In any construe*- 
tive activity and may deefe to avoid interacJtion with any person 
by v/ithdraV; behavior gor extremely aggressive behavior. 

This first developmental level is intended -to increase hi^ 
self-concept through inanediate reinforcement of appropriate 
interaction sequences. This level focuses on respoh<iing ta adults, 
responding to materials, seeking interaction to have needs me*t, 
and responding to natural rev/ards. , During progress through this 
level, thej:hild should be reinforced by all adults with vfhor- he 
comes intcWsontact throughout -the" day for appropriate behavi .-ls. 
His instruction during this level must be a one-to-one situe^Lion 
and all stimuli in the environment (auditory ,and visual) must be 
teduced. Consequences or , reinforcements for behavior must be 
immediate. Children will move through this level, a^ widely varying 

' home-school cooperation is essential for total 
development. The major elements at this level are av/areness, 
attention and response. 

Level Small Of oup .Skills 

T'^is second le\/fel empha^i-zes learning ±riaividual skiljLs'^in 
all s>Ml areas of the curriculum, it also, includes exploration. 



organisation, claGsroon routine and participation' in activities 
^ vjith peers. The instruction at this level should be in a two- 
' to-one situation \7ith reduction of most auditory and visual 
stirauli. , At this level the child may revert back to old coping 
behaviprs, so maintenance of previously learned skills is 
essential. Intermittent reinforcement of in-^eat or on-task ^ 
behavior is essential to relieve the child's feelings of discomfort, 
conflict and insecurity. Once established criterion for the task , 
is accoraplisheJ reinforcement should become more nattfral and siiould 
be on an intermittent schedule. At this level the children do 
not see ther.is^lves as a meri±ier of a ^group. Yet the need fop: simple 
group experienc(^ is essential for further growth in tAe individu^al 
child. This level is a critical one for learning new, appropriate 
behaviors and skills, The^major elements at this level are 
..^_]2^taci^ation in routine and activities, accumulation of nev; 

behaviors, in each skill area, and ei:plQi:ation of the environraent^, „ , 

Levjbl C: Individual Skills for Lar^e Group Interaction 



This level represents a turni|ig point in the environment, 
in Ithe teacher's r61e, and in the t^pe of experiences selected for 
the child's prescriptive program. iLn contrast to Level 3 where, 
external control and structure are paramount, this level begins 
th^ critical stage of internal corjttols. At this level, the child 
i^ provided with situations and eKperiences in which to apply 
neNgly mastered skills and concepts. He is ^learning to x/ork 
independently and tolerate soae failure. At this level the 
reduction of stimuli is minimal, and tTie instruction can be in 
a three-to-one situation with the use of timers for independent 
task vjork. Less structure is required to elicit participation and 
the group is encouraged to develap, and maintain its own rules,* 
regulations and consequences. The child is communicating with 
v/oirds to express himself in the group and is ..expressing satisfac--. 
tion of group experiences. He is utilizing all basic expressive 
langua^ge concepts. Uith mastery of this level, the child should 
be able to regulate his ovm behavior v/ith decreasing need for 
external controls. Expression of emotion is in a verbal rather ' 
than a behavioral message. The child has attached value to the 
group. ^ , \ . 

Lqvel D: Group Skills 

When children enter this leyel, their skills and abil ' .'.es, 
l\o\,rever modest, are considered adequate by themselves and c. hers 
in all skill areas (including acacfemic vzork) . The goal of '.his 
level is to increase the c&ild's capacity to function .ef fec::ively 
v/ith peers and ^adults V7ith thd' ordinary^ rules, constraints ^ 
freedoms,, and conseqtiences Children eicperierice in a regular class- 
room sett^i)g. At this level the child is ♦.using words ibo (express . 
relationships bct^^ean behavior and feelings , and is participating 
spontaneously and successfully as -a group member • At this lev.el 
virarr'ous reinforcement is the essential, and the child is op::;nly 
see]:ing assistance in academic v/ork. Remedial work is pursued 
^ \7ith ^r^\7 meaning and characteristics of this stage ii^clucV;. 

u ::cc; ance of^ ac'au^ic difficulties and determination t9 c^^orcome 
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tiiem. The classroom setting should resemble a regular class- 
room, and the texts and materials used in regular schools are 
ipreferred. It is during this level that a child begins ihfeegration 
into another special class setting, and this level is referred to 
as a transitional level. Jt^is essential at this level that the 
focu? be maintained tov7ar|3s success in the special class. This 
level is the phasing-out and beginning of the seperation process. 
This level is mastered v;hen the child lets the teacher knov/ that 
he doesn't need to coiae back anymore. this point the referring 
; teacher and the receiving teacher discuss a plan, for intermittent 
su^^port, should it be indicated. . 

9- Explanation of Assessment Sheets ^ A ' ^ 

The assessraent sheets f or , eaOh skill area are a brief listitig 
of each objective in the Developmental Sequence Curriculum. Each 
assessment sheet', for each skill area, has a place for the: child's 
name and the observer or the-^fjerson evaluating the child's 
perfronance. The assessment sheets are also divided into the 
developmental sequence levels v/ithin each skill area. Upon 
entrance to the program it is recommended initial assessment of 
the chilU consist of one teacher engaging the cfiild in. the 
activities relevant to the objectives with an observer recording 
•tlie child's performance, it is an extremely difficult 'task to 
engage the chiia in a learning situation an'^ assess his behavioral 
characteristics at the same time, especially v/hen he is engaging 
in the disruptive and avoidance behaviors typicail of,a child 
entering the program. ....... ^ *^ 

If the child's strongest perceptual mode has not been de,ter- 

mineJ, an evaluation consisting of a four part sequence^ can aid 

in this determination. The assessment can be divided into four 

separate trials for each objective (to be v/ritten in v/here time 

peroid for assessment now appears) . The first trial consists of 

tlie normal set. of directions for the child and is termed Trial 1- 

ilo Prompts. The second trial cons,ists of utilizing a visual 

prompt to aid the child in performance. This is termed Trial 2- 

Visual Prompt. The next trial ' involves repeating the directions 

very slo\rly and is termed Trail 3-Auditory Prompt. The final, 

trail inci<ides a physical prompt acc^pained * by the verbal -direcr 

tion and i\s termed Trial 4 Tactile. If the child does not 

c^..plete t|ie task v/ith any of the prompts, he is physically 

rvonpted through the entire" objective and note is made of tl". ^ 

f.'C-t. Three successive failures requiring physical promptir . to 

Cv-Tn;^letion ends the assessment for that skill area. 
t\ 

The following is an example of the perceptual assessr.i>nt of 
Behavior Objective A-^j^l: 

Trail 1 - The teacher and child sit in chairs facing each 
, other. The teacher claps her hands in f re* of 
her face. If child looks at her, ^Trail I \3 ^ 
marked successfully accomplished. 
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•Trial 2 - < The -'teacher and child remain in same position as 
above. Teacher takes reihforcer from tray and 
places it in. fromt of her nose. Child looks in 
her direction. Trail '2 is marked successfullyv 
accomplished. 



Trail 3 - The teacher and child remain in same position as 
above. Teacher says^ "Look at me." Child l,ooks 
at her. Trail 3 is marked successfully 
accomplished* 

/ Trail. 4 - Teacher and child remain in same position as / 
above, teacher looks at child and gently moves 
child's head approximately two inches t ov/ar ds her- 
vzith her hand. If child continues to move his 
Jiead, on his ovm, to establish! eye contact, Trail 
"4 is marked successfully accomj>lished. 

In the ev^nt: that a child does liob compljete the task 
utilising any of the four prompts. The teacher should v;ait until 
the child does/ lock at her and reinforce immediately. The teacher 
can also use a/ reinforcer by placing it near child's. nose and 
gradually bring it towards examiner's nose until child accidentally 
established eye *contact in his tracking of the reinforcer . The 



objective is 
assessment of 



arked not accomjilished and the teacher, begins 
the next behavior. 




' , ^ Follov7i:ig complete assessment*, in all skill areas, precriptive 
programs for. :he skill areas are \7ritten and instruction .begins 

e child's' functioning level in each skill area; Activity ^ 
s corresponding \7ith objectives in the Gros,s Ilotor Skill r^rea. 
Motor Skill Jirea, and Self-Help SkiirArea, are to be^ 
ipleted v/ith e^ch child v;hfen assessing the behaviors relating 
to that objective. The activity checklists are sequentially based 
beginning \/ith behaviors appropriate for a* developmental level of 
age one to tv^o years for a normal child. 

Follox/ing initial evaluation of the child, the assessmeat 
sheets, in combinaj^ion with response sheets use& daily in learning 
centers, aid the teacher in evaluating and planning the child's 
program v/eekly.- The assjassment sheets are also used in evaluating 
child's progress ?or parent conferences and repprts every nine 
weeks, and for prescriptive planning for his instruction for the 
next nine week period* Daily assessment, v/eekly ^^;evaluation and 
planning, pareat conferences and prescriptive pifograms every 
nine i/eeks are all essential to maintain a constant psychocognitive 
assessment of the child's developmental learning process. 
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LE\7EL A 
for 

Leamina 



* Small Group 
Sldlls 



Individual 
Skills for 
Larro Group 
Interactif^n 



LEVEL D 
Grou-^ Skills 



SKILLS 



Objectifies ^ 

Gbal-Skills 
ifecessary 
for Teadi- 
ing Setting 



0b'3sctiv3s ^ 

TDropriate 
^esronse 
to ^dul.t* 



"^jectives B 

jGoal-Sucoess^ 
ful 

Pcirticipation 
in Srall GrouD 
.Activity 



^jectivas C 
^1-6 
Gaal-**=nage- 
irent of In- 
dividual Be- 
havior in 
Lcirge Grouo 
Situations 



o 




^bjGCtivGS D 

'"oal-ActivG 
Contriioition- 
to Large 
'Irouo 

Situations 



SCCRLI ZiHUO. 
SKILL'^ ' i. 



SKILLS 



Gross ^^tor^ ^l-3 
! Fine ' 'otqir ^'l-S 
Imitation *'l-5 



'tojecti^/es B 
^1-1? 
Goal-Succass - 
ful 

Parti c?.r)?tion 
Snail ^r^^vp 
Activity 



^tiDss -btor B 
TTTZ? [ 

rine *v>tor is 
limitation 
Seqijenoa 

I^tation B 



'^jocti\'^ <^ 

vcent of Per-- 
sonal Satis ~ 
faction in 
Large Grouo 
Situaticnn 



objectives D 
il-7 
Goal-Snon-* 
taneous Pcir- 
ticioation in 
all GrouT) Sit- 
uations 



'^ross Plotor'a--^ 



I^Jie^torU-lO 
Imitation 
CtrplotoS' a.t. 
Level B 



O^ritin^ to 
be D3vclor>Gd) 



5-9 



I 



SZTF-HIXP 
SKILLS 



; VISUAL 
i SKILTS 



rfc>jectiv3S 

. (Lnclu'-^es Be- 
hav?.oral , 
Social; 
Initative 
S]ciil<=} 

'^j^cti\'es B 

Seqvnncxi of 
Self-Holo 
Skill--'at 
tVs ^jevel 
(Solf-^clp 
?cti^7ity 
. _npcVIist) 



Lovel A of E 
havioral Obj 
ecti'des 
level '\-of 
Initation Ct 
ectives -^1-3 



^^bjectives 

Includes: di 
crimination, 
sorting^ mat 
ing, nETDryj 
sequendna 



<T)j-:K:tives C 

^1 and ^? 
nr>n\^.ri-ir^A T/idual 
Self-Help 
^hrvior in 
L'?rg^ Orouo 
Sj.tuaticns 



'^joctivGS 
31-11 
Includes £ 
ing, Idpjil 
ing, ^*enioi 
Sequoncinc 
Visual *fot 



^(Cnores in the [{Feading anc 

> ^^ne) ) Math) 

[(Pr^-^^ocational |(Tb ^be DeveJ 

^' 'skiUi^ j eci)' i. 



Skills" 
ary 
iadi- 
±ting 



Object! V3S ^ :* 
^^l - ; 

orooriate J 

to Mixlts 



res B 
Jucoess- 

ill GrouD 




.SKILtS 



Fine ' ^otor^ 'l-S 
Imitation '^1-5 



I 



jecti^TSS. 3 
^1--1? 

Goal--Sucoass - 

Parti c5.r>?tiaa 
Snail ^r^t!^ 
Activity 



irrrz 

Pine '^tor ij« 



Ipitat4.on*" 
! I^.tation 3 



^bjocti'^'^ ^ 

1-8 • 
Cbal-Achi'7'^ 
Tcent of Per-- 
sonal Satis - 
faction in 
Large Hrour) ' ' 
Situaticr-^> 



5S D 

±ive 
)ution 

,cns 



)bjGCtiv"s D 

Coal7Sron- 
taneoijs Par- 
ti cination 
all HrDiT) Sit- 
Ucitions- 



-ross ^Ibtoir'^l-^ 



Fine ?fotor''l-10 



Inatation 
Orplctod at 
Iicvel B 



(Writing to 
be J>2vclODGd) 



I 



SEXF-HILP 
SKILLS 



i sKuirs 



■SKIIiS 



r&)j0Cti'^73S 

^^1 T. --^5 

(Inclu^as Be- 
hav?.oral , 
Social; 
I'^ifcati^/e 
Sicilfs) 

^j^CtL\^ ^ 

SeqiTirtac of- 

Self'-HGlo 
Skill-at 
tVs ''^vel 
(Sclf^clp 
Activity — 

_npeviist)_ 

ohj.jctv^ C 
and ^1 
-»i -.Tr^r?-; ^7ic^uaI 
Self-Kelp 
^a-^ibr in 
L^rg^, Troup 
Si.trjaticnq 



I ' r 

Lcvcil A of Be-"" : r^--ti-r:. L-i ■ 
havioral Obj- iLev-^l"^ 

ectivdes iJ^r^rossive ''nsi .v.r< 

Level A of ' ' 
Initation C^j- j 
ecti^/es -^l-B 1 



receptive jevel j 
Imtation A "^1-5 



r^oeptive Laiguaae 
objectives ■ " " 
^ressivo Language 



<^bj[3cfcive3 B 
^^1-in 

Includes: dis- 
crimination, (Begins after Te- 
sorting, na^cii- jc?ntive B ^1-5 
ing, lasDry anri ^^icctives B ^-1^3 
sequencing ICoal -Utilising of 
tEroressive Language 



Jjoctives C gxpregsive Lan cuacre 

31-11 hbjGCtive 

Includes Sortn Goal- Increase 



^(Chores in the 

|(PrD-^'ocational 
^ Sld.115; 



ing, Idpjitify- 
incT, '''Grnory, j' 
Sequencing - and! 
Visual ^fotor I 



^ Language .pe v^cn- ' 
n>ent 

cn 



i- 



l(Peadi2ig and ;Vr^oi ^ ' ^ 

! i -^roup discussion). 

I ' j- on - relrcitve 

i • ' ' topic 



^ — 



V. miCORDIiJG AITD REPORTIIIG STUDEWT PROGRESS 

Student progress in all skill areas is evaluated in each 
learning center vrith the aid of a -response sheet. (See Figure 11A&3). 
The students name, tasks to be preaefite^ that day at the specif ifc 
learning center and his respopse^s ^carefully noted. This 
on-going evaluation provides feedba^'^'to the teachers , and aides 
conceirning the child's progress through the .learning sequence. 

In \;eekly staffings, the resp^se sheets assist the team in 
determining problem behaviors which persist throughout all 
learning Centers. Also, a problein behavior occuring at one- 
specific centCT/ V7hich is not evidenced at other centers, can 
be elininat^^B^.,^' discussion and application of nethod3 or. 
tfechniques\fpu^ 'successful for eliminating the behavior.. Ne;/ 
skills which have been established at one learning c^ter can 
be transferred to the other centers to aid in furjz-h^r development. 
For example: In the language center; the chil^ Is verbally 
imitating the wqrd "Yes." This skill shoxild-^e utilized 
iinnediately in all centers to ensure tr.ansfer of learning. 

In planning weekly programs, fdr the learning centers/ the 
response sheets aid in deteraining a needed change in materials, 
aribunt of reinforcenent needed, new tasks in the sane skill to 
maintain skill, and increases^ or decreases in rate of learning 
by the individual child. The r-<esponse sheets" in combination 
v;ith activity checklists and asbessnient sheets assist the teacher^ 
and aides in planning the program for the next week. 

Every nine weeks with the aid of assessment sheets and 
activity checklists, student progress reports are completed 
and parent conferences are held at school. 
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FIGURE llA&B ^' 

^gesponse Sheets for Learning Centers 

-^^icj'jire llA . is a sample response sheet utilized during teache^ 
directed activities o 



r 



TEACHERS RESPONSE SHE^T . 



Figure ha 



MA!E ^ * AeriVITY 


RESPONSE 









Y 



\ 



Figure lis is a sanple of the response sheet utilize^^ for 
independent task completion and teacher-directed activities, 
in small group setting. 



TEACHER 'RESFOUSE SHEET 

-4 



FIGURE 110 
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'A. Student Progress Report 



The gt^ir^^nf" Progress Report (See Appendix E) can be used 



to record a student's general behavioral progress^ and the 
academic progress he has shown at the Learning Centers during 
a reporting period. The sectio|is cff the report to be used • 
depend upon the child's developmental* level. The comments entered 
on the SEudent Progress Report should serve as a summary of tl^^ 
progress recorded on the assessment checklists for the Various^ 
learning centers. Space is provided for teachers or 'aides' to 



evaluate the child's total progress in each 



enter . 




Prescriptive Programs 

Follpwing evaluationot-tKe child's progress using the 
assessment ch3ckHsts^,.--a<rfi^^ progress report, and 

jparent conf erer^cer'^pfescriptive programs are vrritten to ensure 
contimieii^-grS^ progress. Plans for the -program for e^ch 

^Shiid^^e v;ritten by the staff member teaching- the r^pec if ic 
slcill area wfiich is listed in. the Prescriptive Program Form (See 
Appejidix P.) The rate of learning of the child and his various 
developneiital levels in the skill areas ^re important cqnsidera- 
tion6 in planning the program for the individual ehild. 
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Developmental Sequence 
.objectives and assessment 
sheets • 

A. feehavioral 

B. Socialization 

C. Ilotor 

D. Self-KeXp 

E. Visual 

F. Receptive Language 

G'. .Expressiv^r/Language* ^ 



4 





Foreword 



DeXrelopmental Sequence Curriculvun 



\ This curriculum reflects the- most successful, aspects of 
th^i; total program developed for the Title project for • 

seriously eijiotionally disturbed ch^^ldren in the Orange Co\^nty 
.Scho(^l Distri-ct, Florida* It should be emphasised that this 
basic^^curriculum is meant to be impl^ented v;i±h creative* 
activ^-tiea and materials , and the use of behavior modification 
techniques* The materials and resources available in each 
school* and district implementing such a program' vary to a great 
degree. \It is suggested that activity cards relating to each 
objective be created by individual teachers (Examples td be 
found in appendix). It is intended ' that each objective be _ 
utilized to develop variations of activities, as well as, 
activities tailored to me6t the needs of the students and the 
classroom environment in which the curriculum is implemented* 



/ 



Level i'i - Sieaainess for Learning 

Goal - To learn skills necessary for teaching setting. ' * 

1. boontaneous eye contact - Person or object. ' 

(1) Cliilo res^.^onds to sensory stimulus fay attending to source of 
otiinalas. - ' ' • 
jciirai.vle: .jiien teacner siia^/S fin9er3, ciiild turiis head to 

spurce o£ sounci. 

TJheii teacher cla^^^s hanCSfChilC turns head to source 
of so and. 

< 

2. Suataineu attentioii 1:0 source of stiiuulus. * 

(2) Child sustains attention to source o^ stinulus for 'five 
seconus or longer (after initial st:iu*alu3 - resijouse) . 
L*:arA^'le: After initial *stiiaulas, child coiitin\ies to follow 

teacner snai^ping fingers in novenents dovm anu 
' . ^ around his iuoJy. 

Cailu continues to look at teacher after .res^jonviinv, 
to souriu. 

3. Lye contact on re^^uest.*^ 

^ (3) Child res^'>ond3 to verL^al coi^naan'J h/ establishing e/a contact. 

• LxaiiVle: .Jxien teacher says "Jl^a, look /v^^'^T^f" gpi.Iu IPO ]--"' 

direc';:ly c.t teacii^r's eyes. 

^. Chano'e in behavior. 

(.y Cnilc-stG^ps \;hat he is doing, turns around or establiiJiies 
oyo cdntact \7hen naiae is called or cor.iiaanJ is given. 
.w.:aiaple: Chil' i?5 seated staring at flQor, teacuer says 

"tine to v;o?ck" caild loo];s at teacher or objects on 
table . * 

Cnilu is i-'daying \;ith stacking disc, teaoher says 
"Tin, look at *)ae^" child responds ai-)propriately. 

Coo^jerat'es \/ith jii..^jle s,.:)oken requests. 

(5) Child responds motorically to single verbal coriiruand. 

^*:ai»;jlo: Teaciier says', "close the door." Caild clones the 
door. ' ^ I ' . 

'I'eacher says "Git i)own. " Child sijts down in chaiir. 

^. ^ 

6. liitj to ;7ork at soiue task. , * ^ 

(S) Ciiild : aiiitain:s cjood sitting behavior long enough to earn " 

• regards by v/orkincj at cPrae task. 

E.:a:iple: Child ^'il'l stay sitting witaout. being forced and 
uill v/ork ifith soiaeone on stacking b^locJcs. • 

Ciiilvc v/i%l sit and v;or]v witii rsoineono oil his oi/n' 
long enou<ja*to con^dete single ^/a3Sle._ 

7. h^jj^roachos otaers. \ 

(7) Cail^ co;,:es over to (a^v^o^cixes) peC^.-'le on roc^uest or on 
nis ovm. . ■ 

*^w.a* i^.lc- : CuilL *v.antJ person to fasceu his ^.unts, goes over 
to teacher anu stan^ls in fr^Dnt of ai"u 

Cailu ii5 askeu to cone over to cink to \yash iiis . . 
f haaus for lunch. Coiaec \7ith0ut ^'hysical A.^rQifiVt. 



J. Srailes ac others. 

(8) Ciiilu^ siailGs at otlJi^s ^7!ien greeteJ, hugged or cuddled, 
^-raiGoJ or ' iioUi i\e is annoyiniJ"^tuer.*, 
^-.aiO.^:/le : '^eaciier cays "Oh, tir&t \;aD cjooa v;ork." Gailcl 
srr.ileG. -'^ 

Child is throwinc, raaterials in the air^ teacxier 
calls name. Ciiilci siailes at teaciaer. 

>• Iles^jouc-is to ^.raiae, 

(S) Ciiilu caoi/a erooyiaent of social rewarus by oalilinvj, iau<^hin.^ 
or hao'r^ing person. 

J.car.vle: ChilJ uao aone sone good uorjc ana ceacher liujs 
nim., .Chilli laughs, sniles or iiugs teacher; 

Chil.i is^ praised for conoletino^ stacking disc,,. 
chilJ ijecjins to take discs off to 089 in tasK ayain. 

f r ■ 

ufevel • C:.all Crou*: L^ktlls 



Goal - 'i'o -:acc33Gfull7 jartici^.ate in si.iall ^^rou^^- activities. 

1. -ses^>on;^L> to cOx,ij1g>: verbal anu euviroru^ental oci*.;uli. , 

(1) c.ftor aciiifjvinj soiae. luocor i-.atation skills, chilu Xv'ill 
c.chiGve *.iini..r;Ll j^arcicipation in routine. (Giyen physical 

' iiitervention an^ verbal cues.) ^ 

iiirxaiaple-? , a'e^cher takes- t v'o ^--ieces of ^^-a^sle anu i>uts then 

in }^lace one at a tine (Jorionstration) . She r^uoves 
pu33.1e ./deces. ^hen r ats cnil-^*s hand over one *^mz'A'L.j 
. 1-iecG. Cail.l puts piece in i^uzrzlo. 

'Jeacaer 'Jays^ "vi*.iG to eat" to Ciiild fitting at 
caolx^ ill front of ^late. Chil.. doey xiot knov; v/ha'c to 
ao firs'c. 'xeacher hano.s chilci fork and chi^ld beo'ins 
CO eat SiCa-t: on plate. ' ' • - 

2. Active assistaiic.e in selr-hel^l- skills. , ^ 

(2) Chil . actively aoaiscs in learning oelf-hGl^. skills such as 
in<'icauin9 need \:o uae bathroora (verbal or non verbal) , 
atteuptinc; to pi^t Liaterials back in place, 'atterapting to 
'/ash hands, etc. 

.^2^ar.vle: Upon entering the classrooi.i,. cnila noves toL'ard 
clotiies closet ancl attempts to renove j^c]:et. 

Chii^: is in Si.iall c^rou^. settin'^. he stands u^^ anct 
cu^JS at pants or jases signing to indicate nee^l'to 
use bathroOi.''.. ^ 

3. Inuepenaenc response to .materials., 
(j) Caiiu s^.ontanvioasly reacts to \7ork or play niateriais placeu 

on table. (Verl-^al cue nay used) ' { 

x.-.a:.vls! Veaciier uas placed suall car on ta.^le. Cailu soes , ^ 
car ano s;ontaiiGously picks it u^^, runs ib along 
talola top; spins ^./neels^r o'r ]^nv otiier a^jpropriate 
; lover-ien t . 

Tear/, or has ;.>laced raytluu iastrauents on table. 
Chil'w. ^icJis'a^-' tambourine and begins to hit or shake 

1 C . 
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4. Spontaneous recall of routine. 

(^) GliilU responJG to routine he has ^jreyiousl/ experienced with- 
out physical proi.vt (Verioal cue or touch * Yiiay ^be useU) • 
(Chili should I3e aware of routine to the extent that he can 
luove to ne:.:t ^jiaiujed activi-cy \/ith verbal prompt, ^ ^ 
L'lcai'u^jle: Teacuer says, "It^s^tme for luncn. " Chila locates 
iilaself at correct^ table for eatino*. - * 

Teacher says, "lt*s nusic time." Child uoves to 
lausic area without Jeing pnysioally' laove^ tfeaclier., 

5- Use of ^ye contact *for natural r(?v7ard. / , . / 

(5) Cxiilcl uakei; eye contact as si^jual to get peovie tb do thiiic;s Cj/ 
for hin, ^ 
^ .Z:cai:vle: Cnild looJcs at teacher to aand him a piece of 

pusr2le he is uorkin<j, 

Ciiilci v/ants sorae attention. Gives teacher eye 
*j contact as sig/ial for a hu<j or soiae ^raise for sitting 

quietly, - " t 

C. AiJt)roi:>riate use of materials, * ^ 

(5) Chilu use:^ j^oth x/ork and ^/lay laateriais a^ ^jro^^riately. 

bxai4>lG: Child playj with toys shox/^-nc; an awareness of their 
function.* ^ (ilaitUaer to I>e used with ^jounciinc; bench, 
toy airplane is flov/n tarough air iuvhana,) Le, v.ioes 
not see toys or raaterials as objects to Ije dest:^oyed. 
1-e raay engage in ^jretend i^lay, bat tiiis,^7oulu not b^' 
a;..ipropriate 'continually, . » ^ 

7. Takes or V7ait3 hij cum. 

(7) C'lilci vjithout t->iiysical intervention i frou tue teacher takes 
or waits for his tura^ (Verbal supporteor toucli is appro- 
priate) ' - ' , 
^ b:fiauple: Child wants his snack anc he wants it iraraediately. 

He bejins to get out of seat. Veacher praises another 
child \:ho is Vvaiting patiently for snack. Child sits 
back aovm ana teacner praise's hiia for waiciuj. 

Ijelf correction of interfering behaviors in ciaall group activities 
(£H. Child participates appropraitely in activities at work tiirie, 
a> ^without physical intervention by teacher.. (Verbal sup^^ort or 

touch is appropriate)* 
^ Exam^jis: .Ci;i^ld pushes, chair away from learning center. 

li'eachdr exciainss "Look/ at this red screi/criver ." 
Child moves chair back to table. 
^ Child xaoves in ^d out of bhair altering v/ork tiiue. 

4 • , Teacher begins usibg primary reinforcement and louder 



=1 , « .praise for child on ^ task* Cnild begins to work again 

^ . . and completes task v;ith verijal ant^^hysical support' 

** .fron teacher. ^ - ' ^ , - 

> ; ' Gelf-correction of incerrejcint, behaviprs in active group 
^ activities.'- ^ ^. 1 

(D) Child participates' ap Ifepriately in physically active ^ 

'activitifes ::iuciA as piay tbae, luqtor tiiae, music or art v/ith- 
out piiysical intervention from teacher. (Verbal support or 
touch is appropriate) . ^ . . 
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9. COiITIlJUED ^ . . ^ 

jiXainple: Child i^* showing resistance to rolling ball to 
• ^ teacher.^ Teacher saiys, "after you roll the ball to 

^ ^ rae,^ you^ can ^v/ing on the^ swings." 

Child threatens another child \/ifch his fist after m 
losing control, /- Teacher raoyes b^tv/ee'h the •tv/o chiu- 
, ' ren and. says ^ "I knov; you v/anted to \vin this gar^e ^ 
of musical chairs^^but after you sit dovm you may 
✓ i^lay the records. 

10. Dis^^lays Jcnbv/ledge of routines. ^ ' ^ - l^ 
{)L0) Child s^^ontaneoasly participates in routine without physical 

intervention. (Child shovjs intiative in complying with 
routine. 

Lxarapie: Teacher says , ^"ReaUy to work.*^ Child raises his 
hand t6 snov; iie is ready. Lie then folds^ hands in 
. la^x^-and Iqcks at teacher tor instructions. 
^. ;^^acher says, "Playtime is almost ^veir." . 

Ciiiid finishes listoninf^ to i song. P^its re^cord in 
in case, turns off record pliayex and begins laoving 
back to learning center. \ ^ ^ ^ 

11. Verbalizing reason for behavipr. ^ ' ' ^ 
(11) Child, after losing control and calming jO\m,^ is able to tell 

reason for inappropriate behavior in an inv*iviuual situation. ^ 
(Teacher ^nay ask appropriate questions) ' . 

" :^xaxAple: i Child hits another child, after ho is calmed dwm, 
^ teacher asks 'him appropri^e questions to f ind^reason 

for behavior.' Child laay answer, "John took.niy pencil.''^ 

Child ^coities into the roora in tne morning obviously 
upset. 'Afjter child has calmed dovm, teacher asks 
^-iuestions and child says, "Bus was late. Mother ^* 
brought me in car." ' ^ \ 

12. Seeking alternative behaviors towards, others when provoked. 
(Individual Focus) ■ 

X12) Chilu* can iiaplement alternative behaviors to\7ards, others v/hen 
their i>eliavior is distressi^^c^Jiim* (Individual^ focus) 
(mininal^jU^t^ interacti^o'n v/ith verbal support froi^i - 

teacher) \ i . " • • 

Eicompldr One child is verbally or physically anrioying another 
child. Child who is being annoyed v;ill be able ta 
I select arid impleitient an appropriate behavior, 

as: J informing the teacher, removing hiraself froni% 
situation, asking the other child to leave him alone. 

13. llaintainiiig Self -Conttol. ^ ' ' (T ^ 
(13) Child complies v/ith group procedures and maintains self- ^ 

control. . (Verbal su^!^rt by teacher and classroom structure 
suipporc) ' . , ^ 

. Exar.v'le: Child actively participattes in all classroom group, 
activities appropriately and according to teacher- 
established 'structure (work, art, recreation, music, 
groajp gai.ies, etc.)^ 
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14. Approp^ic^te Response to Change^ 
^■^ (14) Cnild' responds to change in structurB ox environment v/ith 
.citvrOi^-friate verbal and body control, 
k c-;a:r.:.;lG: ' Teachers have changed the physical structure of the 

roon by rearranging ropm dividers. Upon entering 
{ ' roopi; change wis e^plaii^ed and child goes to learning 

center and 'participates appropriately. 
^ ^ * SuLstitate. 1:eacher is instrucfci'ng at learning cente 
cixiid corat^iios v/itht^roup^ 'procedures and niaintains ' 
* ' self-control . ' , ' 

Level C - Iixdiv idaal skill s for L arge Grou y Inter a,ction > 

..-oal - x'o successfully raanage individual behavior inWarge Group 
Gituations. * . • 

1. ^ Recall of ^roup rules and orocedurSs 

(1) Child is able to uenionsiff ace or verbally recall his individac 
,>orf onaan-ce in relation cc yroup rules and ,„^3;e©adares . 
JxaiTiple:, i^orora beginnin^j a gaiae, they have played previous 

t vachcr questions the group abca^c tue rules df the 
gano. If children are non-verbal, teacher nay ask 
tv/o chil.ren to v^eraonstrate souo of the rules. 
• J^^foro leaving tha classroom^ the children nay 
\ review rules for wallcing through the building^ 

roforo beginning a r.msical activity, the children 
have, enjoyed .^revio IS ly, such as rausical chairs; th 
teacher asks ^^he students to uOinonstrauc tne proco- 
. duros. 

Cnilci Taay v^irbally correct another child v/ho is 
not following -appropriate rulviS. Child says, "Curtir 
'put your napkin in your lap." 

2. Verbal contrii>ation 1^1 gjroup <joals.*# 

(2) Ciiila. is ablci to verbalize group expectations of conduct and 
, procedures. ^ ' • 

b..aiaple: In a ^ascussion . of rules for the class, children 
^ nigxit rt:;sponu in follov/ing v7ays: • ^ 

^;e £:i..ould v/alk cjuietly in the ^lalls. 

snould stay in our ^cats on the bus. 
"iJo should stay in oui} chairs at groups. 

3. Veri^alisatioa of consequences. 

^ (3) Child is ablvi co verbalize consequencas of inaiproi-^riato 
behaviors in group situatioi?s. , m . 

i:.;:aiai:.lo: 'x'^eacher asks child,^ "Ifnaf i/ould happen if ..v* 
' . an: cii'^ chila relates' correct consequerice^. 

fncn ^iucstioned about v/hat, is going ^to happen if 
child consistently gets out of seat on the bus, child, 
. may say^. "Jo bus^riu^*," or "Ihrs. Jones Will get nad.- 
Chiiv.. is daydreaming and not completing int^Xipenden-^ 
tasic. teacher may ask, "\;hat will happen if^ou ard 
not finished with yo^ar work when bell rings?" Child 
uay say, "Wo free tiuie ^ today . " 
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4. Verbalization of reasons for group rules. 

(4T^hil5- is able to give siraple reason for group procedures or 
rfeiles. " - " ■ * . 

'Example: Teacher laay ask tho' question^ "VTliy do we have a 
. * ralo about 'hitting?" Child may respond: 

^ 'lEittiny hurtc" 

'"Children don't .like to get hit" 

Teacher asks a^ruostion about rule for raising your 
N hand' for help wit!) v/ork. Child nay say, "Teacher can 



cee your haaco" "xeacher could, not hear^ evv:;ryone 
callfng her nai^ie at the same tiirie," 



Vc:rbali2ing riore appropriate; behavipr,. (Individual Focus) 
(6) Child is able to relate more' appropriate v/ays to .blahave in 
d certain situation.^ 
^ Lxar.vple; After hitting table to get attention, teacher may^ 
; asJc child an alternative benavior. Child nay fiay,- 
"1 can raise ny hand instead of making noisu." 

Teacher nay have role-playing situation. Teacher 
might ask, "After John throws your art workmen the 
floor, V7hat else can you do other than hit him?" 
-Child inight respond, "I can tell the teacher he is 
makinr: me mad." 




G. Ignorin^j ina^ropriate behavior of others and maintaining control 
(C-) Child retrains fro.A breaking group rule^ o^^^eg inning 

inappropriate behaviors when dthers in the group are los^ing 
control. (Verpai support given by teacher) 

Xhis behavior will be acquired* only after physical attention 
and verbal support daring crisis situations. Achievement-^ 
of -this oUjeetivo represents a great aeal- of self control 
by tiie inJiivi'lutil child.' 

Lxam^yle: Ciiilc. remains in his seat when others are running 
afq^d or fighting. 

cSilcl ignores tv;p other children engaged in name 
callim;. 

Levul L - Group^Skilxb' / ^^-'^ ' / ' 

Goal - To contribute actively in group situations. 

1. Accepting de^cisrAons in group situations. 

(1) Chila Responds appropriately to choices for lead:irs for group 
acti>ijtties. (1^'ot bt^ing Qi^-l^'Cted or being selected Icaccr) 
^>]::ample: Group is beginning a follox^^-the-leadur type game. 

' Thv, ciiila chosvin as leader assui.ies his role as l^^ader 
ap^jropriately . ^ Other children assiaiae their rolv^s 
and follow his patn correctly. 

2. 13r*«iaging in n^u ad^Livicios previously ^avoided. 

iJ.) Jhilc- sponcan^^ously 'participatos :|.'n activities ho previous.ly 
avoidoG. (' -ithout teacher prompt.) ^ 
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(2) CONTINUED . . 
Example: Child previously avoided participation in group 

activity involving usci of rhythm instruments in 
. ^ group activity. Child spontaneously picks uji in- 
strunont and-joi^s in activity* 

3. Sc:okiny alternative bc^haviors towards othurs. (Group Focus) 

(3) Chilu can ^inplam^nt altornative behaviors in situations 
affecting othosrs. 

/ Sxan;plo: Ovi>d child is verbally or physically an^o^ing artota^x 
Child v/ho has mastert^U this obj active can selc^ct an 
'appropriate b^>havioy such aa: informing the teacher, 
asking the. child to stop the behavior / roiuoving 
•himself from situation. 

Child wishes to join oncroing activity. Kq* is nblo )to 
^ signal his dusiro tc be included {verbally or by . 

physical positioning^,^ rathtir than resorting to 
inapprop:piato *behavior ^(disrupting or v/ithdrawing) ^ 

4. ' Verbalising caurfe and effect relationships. 

(Ti) Chila is able^ to describe relationship bv^tvcon his feelings 
and behavior (Group Focus) , (problem solving) . 
Exam^^le: uroUiv is working 'in the garden and one child is not 
participating. Child expresses his own feelings and- 
those of group that result from child's failure to 
help^y Gtauing, "I'm mad and we're all mad because 

\75n't help us pull ^/eeds." Group can chen arrive 
at decision and continue activity. 

5. Transfer of behavigral Control to other environments. 

(5) C^iiid can r.e3i.->ond to 'suggestions of a new experience or *of 
*chango^in -^norher environment: v/ith appropriate verbal and 
body con^trol. 

) Lxaiaple: ^ .Teacher . Su^^gusts that child begin having his readin- 

-group iii ^another class in tliti scnool; child agrees * 
1^ . and behaves appropriately in class. 

Child follows rule catablisheu by par^^nts (cleaninv 
his room we^^kly, helping with qhor^^s aroiand the 
house) . 
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B. DEVELOP/iSi.'JTAL GOCIALIZATIOiJ OBJECTIVES 

Level A - Looming Loadiness Skill s 

Goal - To respond appropriately td adults 

!• ^iwaren^ss of others * * 

(1) Cnilu cl^raonstratos awareness of others, (^lay use physical 
proiu^^t) ^ > " ' . \ 
Hxaiaple: Chi Id^ and teacher are sitting at table and teach^^r 

turns av/ay from child. Child looks -at teacher. - 
ubw^ver, when teach^ir turns back toward child, he 
av-^rts his yaze. ) 

Child is walking dovm hall v/ith parent. Teacher 
ap;/roaclies then, child Ipoks up to./Svje who is coinin«.j. 

2. Atc^^ntion to other's behavior. , - '"^ 

(2) Chilu 3^-^ontanoousl7 attends to another person 'sjjeiiav^ 
(iiOoks adult or another child spontaneousIyX^ 

This behavior may have to be observed by. person other: 
than teach:-r interacting, v/ith- thvj childr^in. 
Exariplej Teadher is teaching one child to stack blocks. 

J^cond child observes teacher and child together. 

3. Respond J to name being' called ^ ^ * 

(3) Child responds (either appropriately or iuappr&pr|.^t$lly) po 
adult calling child's nane, (ITo physical prompt) ^ 

^ SxaxT/le: T^acner calls child's neruo. Cnild looks away fron 

j ^ teacher or may look up to teacher. 

4. Ilespoiils" uO verbal or nonverbal requests to* come. 

(4) Child responds.: api^ro^jriately to adults' verbal or nonvt^rbal 
request bo come to hixn, (Cnild physically xaoves close to 
adult) 

Lxau^'le; V^acher says quietly "Come over iK^re by me.^' Child 
noves next to teacher and allows physical coach. 

'Jeacher si^-nals by holding out her arra to' child 
that she wants him to move next to her. Child moves 
ovvr by teacher. * - ^ 

5. Cooperates^ v/ith simple spoken request 

io) Child responds mctorically to single verbal comiaand. ^ 
(Game as Deh^y^^r ^; A5) 

6. ^ Inut;;ition of/ simple acts of adults. 

(u) Child ix^iitat^^ simple, f aniiiar ' acts of adults, (gestures, 
v7ords c/r activities) * , j 

j;xaiiple^ Teacherj|reaches under table to pifci: up raaterials; 
child copT^i her bending ovv^rf * 

V^acher rnices her hand and say^i, "Ready to wofk^"* 
, Cxiild does tlie same. ^ - . 

If chilu i^ verbal, child may iiaitate speech of 
t^.'^.cher. ^ 
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?• Engages in play bohaviors. 

(7) Child cin^'agciS in organized solitary play activity. '(Direction 
"from t»:;aciier if n<^cussary.) 

Zxamplo: Cliilu ridv.3 tricycle or pulls wagon* 
Child climbs or* playground .equipment* 
Ciiild stacks blocks or builds vith blocks. 
3. ,Gcok3 interaction "iTith adults • 

(3) I'hroacja aso of laoVwiriwntG, !'justurcS;r sounds or verbalization 
caild obtains clv^sircd r^^sporfs^ fron ad.ult. (not for need 
satisfaction of huncji^r or thirst) (verbal cuu may ha used.) 
ii^^carapic: ; ^ Child takes t*^ach3r"s hand and l^ads hor to Lv^arnim 

^-=r Gender. 

CiiilJ points to toy on dosk^ whun asked, "Do 'you 
v/ant doll?V nods head. 



Lovcl B - Small Group Skills • - ; 

^^oal - '^D sucCwGsfully partici|::)atc in snail ^jroup activities. 

« 

!• oowk intv^rvic tion with pc^^rp, 

(1) Chilt^ tlirouch i:iovuucnt,Vgw3Lurv.s,: sounds, or varbalisation 
cht?Sr.z Ccsirju rus^jonso from another child. (Dot for lie^d 
cacisfaction of^ hunger or tiiirst) (Verbal cul; laay be 'U3<dd) 
xVc'iirtplv.; On playground, one cnild is sittiinc; in swing^ child 
.^^ 11^*-. ting chis objectiive v^ill gestur/T-or raov^ chile in 

"* o'i:€v.r^to obtain swiug. 

:it <ffl:iyuiD^-f one child is using Lite and brite^ . 
another child^ radves toward nim pointing At toy when 
t.-acher isku, "Do you vrant to play?" Child nodb - 
ii«.'ae* 

2. Lyo Concact and Sound for need satis-f action. 

(."') Chilf- r;.akea ^;yo contact and sonzid at the same tine .to dbtain 

• ~ ■ Ui^Ljir^d'^r^ponsu . (Verbal Cuu may bo \usod) 

i^;<c.impie: Child is sitting at centvir ahd needs to* use bath- 

roon. ihild looks' at taachcr^'and verbalises some 

• , swand ?.ppro>:iraating T~ or 3. 

Chila ip v/aiting for lunch to b^i sorvad. Child 

/ looks, at t'^-acner makes m-B sound for milk and receivec 

luncii. • . 

» 

3, - --F:,rticiparv,G in parallel activities v;ith others.' 

(?) C-Ailcl engages spontaneously in parallel" activities with 
another child. ^^:;in7 similai!- materials. 

EK^ripl.js' Chilclrv-r: Loth go to swings and sv/ing next to each 
■ Owiv^r 'Without inLor^ictin. 

Childr-^^n both play with similar toys, both doing 
pu.32lwS at t'lc sauie tinie^ but not interacting* • 

•r:.ke3' or waits his uarn, 

(•) Chiici without j\\j3i.Cul intcryeintion 5^om thu teacher takus 
— or-w^^i-^rs-^or his turn. (Verbal Gui>port or tough is appropri- 
atv-) (fro.rae as Behavior 'i J7) - - . 



5. Initiates social interaction with peer. 

(5) Child (without prompt) boCjins appropriate minimal luoveiaent,, 
toward anotnur child within the routine of tho classroom, 
ii-xoraplo: Child go<^s over to join another child already 

enyagiiid in play. _ 
Child wants to sit by another child. 

6. 'Participato3 in directad sharing activity. 

(6) When Verbally dircjctcd^ child engages in sharing activity. 
Uxoiaolcj Child givos raaterials ko another child . (Verbal, Cuv^) . 

Child passes cookie to another child at foods tiiiio^ 

7; Cooperation in, playtfiao actiyitios. ' 

(7) Child ;;^:irticip:itcs cooperatively in activity or project wLth 
anotiicr child during play tine. {Verbal support or touch may 

Exaiaplcs Child is invplved m roe play situation, on' his 

OMi SwCkc interaction with another. <;hild and ongagos 
in play. 

Child is building a house with blocks, another chiiJ. 
2itS/' d^'-^'r. and begins picking up blocks. Th^y start. 
buiXaing toc,-other altornatv^ly . 

8. Indicate awaruAess of self. 

(I) Child sho^'t^ definite awareness of s^lf concept through verbal, 
drav/ings or ^jus tares. 

Sx.uipl^: Child looks 'at self*-in mirror. 

Child- shows pleasure, by smiling, at his o^p^^^^rk. 
Child draws hannn figure drav/ing Q.\oz^^^^^J^f^^^^ 
api^r oxiizia t ion . 

9. 3^.-^ks affection frorr: adult. 
{3} Chiiu a^:oiican^ously s^^ks afgi«.te€ronatu! -contacc fron an adult. 

IZxauple; Chi^ ^ntersigiefSsrooni and lifts anus for a hug'. 

During n^^er^tion tine, child zaoyus nGXt to t^^acher 

and SJf^x^icCs h^r face. 
♦ '*'*- 

10. Iraitatic^i of -v/ordi:; for response. 

(13) Ciiilu v'ill iiaitatv^ words for gaining d*^sired rusponse from 
adult. (Verbal cue neudod) 

Uirai^.pl.^: Chiia y/ants to use bathrgoni "inu i^ig^-ls nu^^d. 
Tcsacher prompts " Jathroom. " Guild «Bttat*wS 
.appropriately. ^ 

Child is le^iving room at end of school day, v/avv^s 
to teacher. -Teacher prompts "Good-bye." Caild 
imitates. 

11. Assists witii ch5rw3.. \ • * ^ ^ 

In the classroom, tlio child actiy^ly^assists wifcn chores 
in uhe clacsrocT:. (Verbal cuewaoi' be us^d) 

.;J:car:pl^-.? Prec^aing lunph-r^'^iJld svjts 'the table for classmates 
,^ I'd lov/ing^^^f^^ time, child assists in cleaning work 

. ^ ireaG,,-.^nd petting away raaie rials . 
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12. Asks for desired r^jsponsci. , ^ 

(12) Child usos words to obtain uosirt-d rosponsu frorA adult (food^ 
toyS; i.VuSic^ >h^lpf, going outside) (Verbal prompt i^viy be used.) 
iLXcUtiplu: Child wr.nts to go outside, Soehs tt;ia:chor, 
Gstablishos eye contact' and says, "outside." 

Child wants to Jlay record player, asks teacher by 
sa/ing, "RecoruV"; "llusic," or "Record iJlayer." 

Level C - Individual Skills for Large GroUjj Int!eraction > 
Goal - To achieVw satisfaction in Larce Group Situations. 

1. I'akes or :7ait's Turn Verbal) ^ 

(1) '/TitnouC Vv^rbt^P^erainder frora adul€,,tak^s or waits- for 'his 

turn. 

Z:r::ir:i^)jdrf iTnilr^ lining up to go outsiee, child waits quietly 
in his chair for his time to g^-t line. 
^ ^ In gross fuOtor aci^ivitiv^js , child* waits quietly in 

• liAv. to Lavu hie turn on the balance beara. 

2. Shares ;:r.::erials or activities. " ' 

(2) ^ith ninLifial verbal pronpts, child will shar^ materials or 
accivitiec with peCirs. 

Zxanple: Child is colouring vrith box of crayons, another chil.^ 
in-iicate3 Cesire tp^ use the crayons. Child shares 
^ approi-^riat^ly . ^ ' 

C*iild is on rocking equipra^nt on playground r another 
Chile awjiJ-ro'iChes and asks to play*. * Child continues 
rociking with consideration *for h'ho other ciiiid'on 
th^ eqi|ipra<§r|t . • ^ 

^3. Ansv,7ers sinpl.* ^juestion^. 

(3) In a conversation, .child responds ap/^ropriatcly ani' correctly 
to sinple qucstioiis. o • 

Lx.oip.^^les Veacher asks/'t?hat is your n::r.ic?*' Child r^jsponcio 
corructly. 

Teacher asks^ "IIov; ar^ you -toe? ay?" Child responds 

appropriately . • * . 

4. Us.:j of phrases or simple sen4:ences. 

(4) la nar.dng, asking,, describing or answering, child ui.^s phrases 
or siraple sentcnCw.s appropriately. 

^L;ca.aplo: CiUrid says,. "Ginme cookie" or "Give me cookie" 
^ in /T.;jropri.:te situation. 

i. Use of Courtesy ''OrJs. - ' * ' 

(5) ./hen child asks for an ^object or wants permission to go to 
certain :.lace.^ he u'/es courtesy woras 'Vpropriatcly . 
L'ainplei Child asi^s for glass of wat^r J:)y saying ^ "A glass - 

of W'^LCer, yjease.'' j * ' * 

Child who nas, finished work ana wants to haver play- 
tine, says, *%lay atea, please." or *"go play, please." 

G. Lxpr»^sse3 .sref^runcc. for activities or rnat..rx.ils. ' ^ - 
(C) Child is *abio to suggest (verbairj^ and v;ith yesturus) his, 
Jref^rencu of materials or activities, at playtime, to- the 
t^^-iciicr. ^ 



Level C - COUTIIJUED . • ' 

6v COUTINCE 

Example: Child wants to 'play ball, instead of follow-the- 

It^ader tlirough playground equipment. He says, "Kick , 
ball please/' ot picks up kickbail and shows it to 
t.-;achv.r with appropriate ^verbalization* 
^ ^ Child would pruf^r to sing instead of participatincf 

in niover-iont e^zploration rausic activities. He 'voices 
his opinion by saying, " Singing > please. 

7. Rosponc3 cippropf lately to change in ac^vicios. 

(7) I'7hen\anotIiC;r child's suggestion for activity is accepted, r 
chilauvarticipates appropriately in new activity"! (Lack of 
.-11 ir^iporoori'-ito behaviors) ^ ov ^ 

8. CoOi^^rative Varticip'ition with poc^r in organized activity. 

(3) ChilJ p'^isouicipatos cooperatively in an activity with one of 
• his peer A uuring organis^u class activities. (Verbal prompt 
or touch ^;\/ :ve used) 
/EXsOiax'^le 5 Ciiilv.. .luikes chocolate milk with classmate. 

Cirsj-le luops floor with another. classmate. 



Level D - ^Trpu? Skills 



Goal 
1 



- To particii 



r gTyin all group activities. 




Use of functional Bj^ccch in diff-irent seabings. 
(1) Chisj^ identifies f nartoc,' describes or asks for things with 
^ ^ new pvjOjple and in"^:^^•7 settings. 

£,var.ii^i.v-.2' Child in sapx-riTiarkc-'t 4^dentifies items ho has s^en - 

at' sch09l, in magazinos and on television. 
\ Child in doctor's officer names and asks for objv^cti: 

he haa s^-en in clinic, on television, or in classrooiiu 

rbelisi^s cictivity choice-to pe^rs. 

x) Child is -able to cl^ioocj (verbally) an a.'vropriate group 
' activity/ or -his peers. 
2z<cimph^7 ehild says.. "Lets v^atch T.V. today at playtiiae." 
• / Child says, '"Lets drav/ a picture €or the teacher." 

3. Engages in Vs^w activix:iL.s i^roviously avoided. 

{Z) Child sponbsmuously partici^^ateS in activities he previously- 
'/ / avoided. \ (wjNfchout teacher prompt) 
(Liarae aS ^uhavlioral D-2) 

4; Ve^jbal. inuication of pu:or' preference. 
• (4), Child verbal ly incl icatcs preference a:aong luenbers of peer 
I jrou^v^-iioi Gjizf/te-B uTrol^ p-wrsonal characteristics. 

Exc.\/jl^; C^liili iLiiiates^'^'bhat he' wants to sit near xlike becaus^^; 
V /lie is ^jOO'Ji at mith; / 
— ' ' ^ u ^ Child states zhcit he wants to play catch v/ith Bob 
bocauso he. throvs well. 
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Support of peers (verbal or"-physical) . • . 

(li) Child is"^able to verbally or phyGi^zafTLys assist ."i^-nothor .cliilid 
in a probluT. situation, 

Lxamolos Chilci is becoming' upsi^t iVi art time because he can- 
not hold the paper an,d puit" the glue on at the same 
. time, i^notlior child saysy"I'll help" and holds' the' 
pa^^Kjr for him. / ^ 

DoVc;lopns-nt of frioiK^jliipy 

(5) Child indicat^o Ji 'developing "friendship by pref erencv^ for 
a ..articular child. ^ 

Lxariplos Child helps :?nother child spontaneously and appro- 
^-ri:itwly ^/ith a task. 

Child sharvjs cookies raade at foods time with another 
child. - ^ ' — 

Sj^cribes charactoriatics of others. 

(7) Child r^cognipes^ and verbally d^^scrib^s ci^aract^ristics of 
others. 

2jxaiTiplej Chii^d^.^nitjdit say^ "jS^h is taller tiian I am, and 
can reacri shGTT." f 



'I doa-c/like' Jo^, ho alv/ays grabs ray food. 
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C. DEVELOPt>IEOTAL MOTOR OBJECTIVES 



Level A - Qcoss Hotor Skills 

Goal - To gain more control of body and increase constructive time 
. use. 

Previoiis to beginning jno tor activities, child should have / 
, acnieved four basic behaviors: 
. a. Spontaneous Eye Contact:* 

b. Eye contact cfn request. 

c. Cooperation with simple requests/ 

^ . d. Sits and works at task long enough' to be rewardoa, 
< . • ^ 

1. HAstary .of. jTiany. gross motor skillsi. * . ♦ 

ChflVi has skill in many activities using tliu large inuscles 
and nusole>crbups in arms, back, chest, leas, and stomach. . 
(oee attacxiea Gross ilotojr Activity : Che-rkKst) 

2. Engages spod'taneously in gross motor activities. 

(2) Child spends much of his free play time engaging in gross 
motor activities. (without physical or verbal prompt) 

^. ^ 3. Cooperates with simple spoken request. 

{3) Child responds motorically to s-ingle verbal command. (Sam« 
as "Behavior A-5) ^ • 

Liivel. K - ^'ine J,io tor S kills *^ ' / 



Goal 



- To gain.moro control of smaller muscle groups and 
^ constructive titrw^use. ' \ 



1. Eye contact to objects, parts of body. V 

1) Child upon verljal command or with' gesture establishes eye " 
moStSreS ? ^^""^^ °^ body.. (arms, hands, face, 

lixaiipl^ : Teacher j|fc.s "Look', at the blocks" and points to 
blocks. Cl!w.d responds appropriately. 

2. HoVteS object from dne hand to another. * ' . . 
•(2) Child will move an object from one hand to the oth^r wiSiout 

help .of body, racJuth or table. (Verbal or physical prompt 
may be usud) ■ j, .- > ^ ^ 

Example: CMld can move ping-pong ball from one hand to 
■» other with ease. ^ 



3. Use of pineher rasp. . , /- * y 

(3) rhild picks^ up" smill objects'using tipaf thumb' and index • 

finger from above. (Verbal prompt) , > 

Example: I Child can pick up raijsin out "of dish using thumb 

» ■ _ ajnd finger. ' * 
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4* MG55tfc;ry of Snail rfotor Skills. 

(4) Child has skill in many activities using, the smaller musclGs 
and'^Tfiusclc groups in his wrists, hands, fingers and has eye 
• contact to task. (S tee attached Fine i-lotor -i activity 
Checklist) • . . 

3. GngePgfe spontanoously. in Fine liotor activities. - 

'5) Cl^ld spends iriuch q^-bi^i^"lcw^ tilnc engaging in fine motaf" ' , 
activities. (withotit physical or verbal prompt) 



r 



4 Lcvel A - Ilotor- Iraitation 



Goal 



To I'J^rn to \7atch and imitate in order tCKrapidly gain 
nuv; behaviors. 



;.otDr Imitation three '^part process. The caild must watch 

a n;ea^l d^xtiQnscra'tioh.^ 11^ must try to imitate or repeat the model 
immediately. Kis "attemp^ts at imitation must match the modc-l. 

Large /zjptor imitation follows motor activity 29 on activity ' 
checklist. ^ '\ 

Fine do tor iraita-tion follows achit^vcnjent of Level B - -objective 
5 and following activity Zl on Fino Motor iictivity Checklist. 

1. Repeals sii^.i>lj- sna],l iiiotbr models. » , ^ ^ ■ 

(1) Child corrv^ctly imitat^i^s simpl»^ large laotbr movements *^6v/n^ 
to nisa, (verbal prompt may be used.) * . , 
Ls^^aznple:' /chiid successfully imitates arms over 'head ^ 

jumping, bending,,. swinging leg, after model and 'verbal 
'command "Do this." 

2. Repeats siraple large motor models. * 

(2) Child correctly imitates simple small motor movements shov/n 
to. him, (verbal prompt.) 

Example: After watching model and having tc^achcr say . 
"Do this'J ^ ' - . 

Child touches object teacher v;as touching, taps - 
fingers on tabic, claps his hands ^ etc. 
. I ' <' ^ 

3» .Imitation or objv^ct placement. . _ 

(3) Child correctly copies the placement of objects (do not. 
vetbaXize directions.) , ^ " 

Lxaiaple; Teacher builds a bridf^e of three blodks. Child . 
vatches^and cppies models 

Teacher puts fork beside pMte. Child watches and 
repeats correctly. . , * 

4. Imitation of TOuth positiorT and movements. 

(4) Child correctly rv^peats ijiodcls.. of .mouth movements and mouth 
positions* ^ 
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'\. coiraiis'UE 

^ (4) • 

Examples Opening mouth ,^^hutting m6uth> chewing, lips 
^ * ' tcpgethur, p\ic}cerilig mouthy blowing feathers, index 

linger over lips, teeth together, wiggling tongue, etc. 

5* R^isponds to complex verbal and envirojMaental stimuli. 
(5) After achieving, Gome^ motor imitation' skillsT child w 

achieve Mniiaal parmcipatiori. (Through imitation and with 
verbal and physical prompts/) (Same as Behavior B-1) 



LgvoI B - I'ibtor Imitation of Goposs Ilotor and g^aall Motor Skills 

' .^.^ ^_ 

Goal -:^?o increase the amount of modelii\g behaviors and to 
increase spontanei4y of re^onses. 

L. Imitates >ajtion of adulxs, 

(1) Chile corrc^ctly rj4>eats imitation garaes that have buon 
" , demonstrate:: by /dults. 

^ Example: Pat-a/cake^ peek-a-boo, waving good-bye, etc. 
.... H /♦ ^ 

2. Imitates conplex inovements. 

(2) Chile correctly accomplishes self-help tasks and chores. 
Example: Sj^eeping the floor, Jjrushing his teeth, setting 

Vi\£ table, etc. 



Iiaitates models v/ithou? rewards. • 

(3) Child Qt^^^^^ to model behaviors without being regarded 



for nys mitation. 



4. S5pontanc/ouG i^as^ation of models. 

(4) Chi/lu (wichout prompt) Gpontan^ously imitates body movements 
of parents or teachers. 

j/xampios Qiild Gv:^es brother laying on floor watching 

telivision. He' assumes some position on floor. . - 

^ ?vaacher laughs and throws her arms in the air. 
'Ch;ld copies sounds and movements. 

/Spontaneous" imiUtion of tasks. 

(5) Child spontarecusly imitates chores other 'people, in^tclassroom 
or at home, cru engaged in without being rewarded. 
Examples Teacher is cleaning v/ork tabie with paper tcv;els. 

' Child models her behavior v/ithout a prompt or tricss 

to g^.- t^^acher to let him do it. 
" - y ^ ^ ^ ^ 

I-nitatioa of all ^r^^s of motor models. 

(€) In different settings, v/ith different persons, child will 
imitate "gross notor, fin»^- motor, obj-^ct* placement and mouth 
positions of 0"::icir peof^le. 
. lixampl^^^ Child is in grocery -store with mother, she -puts 
jao: ii basket. Child imitates behavior. 

Visitor enters the room, and says hello 'and outs 
• harfu oat for handshake* Child Imitates mout?i movem^int 

and am movement. 
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Level C - Control of Gross Body Movenents in Group Interaction^ 
Goal - To inprove large muscle control with use of ^uos. ^ 

1. Discriinincitidn of differing body moVaiueats in relation to 
selected signals , "'-^ 

(1) The child will ^demonstrate discriiaiijation of body movements 
by starting, stopping or slowing movement when sound signals, 
visual ^signals, or commands are given, / 

Exai^le: , Child hears teacher say "stop" and halts when 
. ' skipping, ' " • • • 

Teachtir holds' up sign ^with arrow pointing ^ to the 
right, child moves to the right. 

Teacher teils the child to run to tha left^ child . 
follows command appropriately, 

2. Visual motor positioning^ ^ 

(2) Upon seeing outlinesi^and pictures of body position^, child 
v;ill match his position in space ^to picture. 

Example: Child is able to move ^through obstacle course ) 
sucfjcosf ully. 

Child is shown a body outline with arms out and 
, f^et together* Ke copies the' position both upright* 
and laying dov/n. 
1 Child is shown a' picture of a child beginning^ to 

crawl, child assumes app2;pf^riatc position on the 
floor. ^ * * . * „ 

*3. Auditory ilotor Response. 

(3) - Child is aSle hoar a specific sound^rhythm and match his 
^ exercise movements to ' the rhythm. 

^- . Example: Te-^^cher establishes a slow beat on the drum, child 
* ' ' is able to crawl to rhy^chm. 

Teacher /u^ijs rhythm sticks to establish a beat, 
child Is ablcj to do jumping' jacks to rhythm. 

• > S 

4. Gross ilotor Exercises. 

*(4) Child IS able to control body movements in exercises in 

various positions in.gpace with continuous visual or auditory 
prompts ^ (auditt>ry "or visual cues to b<jgin) * 

positions prone, crawl, squat, ataming and tumbling. 
^ Example: cfiilci is able to do, exercise angels in the snow 

^ with all variations of limb i\K)vemcnt. 

Child is able tp .successfully complete/balance' 
*' be^zia-exercisciG . 
^ \^ 

5. ilotor sequence memory. ^ 
(^) Child v;ill demonstrate memory of a sequence 'o^ body move-^ 

mexits aiid iUv^ntif ^cation of .eacii by performance. of ,th0 .s^qu^nce.* 
(auditory and visual) 
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5. COIITi:?USD» ■ V ^ 

' ' ' - 

Bxaiaplfe: Playing a simple* "Mother, May I," child executes 

tho following sequence, take four, baby steps f orv/ard 
jumpT.cft and take one giant stop.. 

The teacher shows the child a picture of a boy 
with one fopt up/ left arm out and removes picture* 
Child imitates picture correctly. 

6. Ccmx:)lex motor sequence memory 

^ (6) (Child is aljlo to rv^mombe't a complex scries of body movementfs 
such as those in a song and verse gaiae or in ^^ physical 
education game. 

, Examplti: Child's performance in musical' game of Hokey Pokey 
V is appropriate through sequence. ^ 

^ * Child is able to participate appropriatej,^ in 

jumping irope and simple relay races, with, different ^ 
. . movements. ..(run do\m, skip back) . , * ' 

Level C - Control jjf j?ine xjotor n ovements in Group Interaction. 

Goal - To improve fine motor skills in daily living 4nd pre- ' 

academic .activities. • * . ^ 

1* Personal Grooming Task Sequence. ... o , 

*(1) Child will perforrA sequence of fine motor movements involved 
- in personal groniming tasks, (without prompt.) 

Personal Crooning Tasks 

. " a. !7ash and Dry Hands. . ' - 

b. Xi? and Unzip Closing. 

c. Button and Unbutton Clothing. . ^ 
" ^ d. Brush Teeth. 

^. Coftib Hair. . , ^ 

2. Ilanipuration sequence of wrist-hand-finger moviimenti^. 

(2) Child will perform adequately tasks involving a sequence 
of v/rist-hand-^finger inovements at playtine and at worktime. 
Example: Child .participates appropriately in music aotivitie 
such as "Ten Little Indiafis" and" "Pease Porridge 
% Hot." ■ - . 

Child plays floor games api)roptiately such as 
jack^7 marbles, pick-up sticks. * ^ 

• Ciiild plants seeds in 'garden, waters them and p?m.ls 
weeds. , ^ ^ ^ 

3. Aft and Craft Manipulation Sequence^ 

• (-3) Child successfully participates in art-time activities 
requiring various fine motor sequences. 

Exaxaylus In ar^ activities child .spreads paste appropriately 
" " • " on pap4r. and attaches it to another sheet of paper.. 

* Soe Self-Htlp Curriculum. * " , 



3. CONTINUED 

(3) . . ^ . 

Example: In art activities, cfiild can criiinplG, roll/ curl, 
tear, fold or fringe paper to croat^ a .paper 
.•^ sculpture.. ' • 

' » In art abtivities/^ child uses scissors appropriately 
and can arrange items on glue-covered paper to * 
create collage. 

4. Food-orientQa Manipulation Sequence. ' 
{ >) Child successfully. perfdnxs.inany sequt^nces involved in mealtime 

activities, such as prep<iring^ serving, eating and cleaning 
work area. . ' " 

Jixonipl^^ Child grasps food in rion-<^ominant hand to wash, 
' crack, peel, or shell^ food in preparation for cooJ^ing. 

Child 5ets the ^ table, placing clishos, silveiware 
i^' ^ ' ^ and napkins in correct, places. 

^ V ' . 

5. Chvulkboard Sequt-inrc with rhythm. 

(5) Child traces a rao(iol figure on the chalkboard, counting in 
rhythm to each stroke using correct posture and group 
(Verbal Children) , 

Child tracc::^ a model figure ion the chalkboard coordinating 

each stroke with the teacher counting in rhythm. (Non Verbal) ~ 
Example: Child traces a triangle, counting one number for 

uach stroke* - - ' 

» Child traces numerals, counting one number for each 

stroke. J ' , ^ 

' 6. TeR^plate Motor Set^uence with Rhythm (Stylus; 

(6) At' a desk, using cjorreLCt posture and grip^ child traces 
template figures using a stylus, counting in rhythm to ^ach 
stroke. (Verbal Chila) r 
At a desk, the child 'traces a template figure No 5 with a stylus, 
coordinating each stroke ^/ith teacher counting in rhyttim. 
(Ilon-verbal Child) * A^t - " 
Exoiapl^: Chile> traces a circler^emplate, clockwise and 

counter cloCKv;ise, each «irc/Le being a count of one. 

7. Tracing liotor SoquiL-nc9 yith Rliythm.. i^encil"' I: " - 

(7) At a desk, using correct hancjwrftihg posturg and grip, child 
tr^ices a figure cn» a worksheet, counting in rhythm* to each 
stroke. (Verbal Chiad) . ^ . * 
At a desk, thu child traces a figure on a worksheet, coordina- 

- ting each stroke v/ith the taachen's rhythiuia- counting. 
ExamplcOT^ Using a worksheet with dotted ISncs outXining 
figures of a square ,^^»|*jl^triangle and a circle, 
^ with -a pencil, child i.rhy£hi:iically draws the figures. \ — / 

8. ^Tritina Motor Si^^qucnce (dod^l on Paper) ' 

(S) -Jhild V7ill demonstrate recall of correct sequence of motor 
patterns required for writing lett^s and numerals,, witlf a 
model on the written page. 
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E^xample: Child is given a Wtiting paper with correct lettef 
^ formation, slant/ size, spacing, and alignmunt on 

.ihiU^paper • He is abl^ to copy letters correctly 



to thc^ right cf sample on sane paper, 

Child^ ij5 given paper with proper model, child is 
able to copy letters, pattern or symbols below the 
saraple on the scine page. . ^ ^ 

Cppying liotor Sequence. ^(?r:>xiirial) 

^ (9) Child will demonstrate correct sequence of motor patterns 
_ required for copying models from a nearby worksheet. The 
copy should match mocei in shape, size, spiicing slant; and 
alignment on page. 

Copying Motor Sequence. (Distal) , # 
(10) Child will domcnstrate Correct sequence of motor patterns 
^ required for copying ciguros from chalkboard model. Copy 
should nntcJi in sh.-ir>o, " r.Xigiuutjiit, cpacing ^and slant. 
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. D'. CQVELOPffiUTAL SELF-HELP' SKILL 0DJECT2VES 

.it ■ ■ :^ . , 

^Lreyel ' Readiness for Learning • * * • 

Goal ^ - To learn skills necessary 'for ^teaching setting. . ^.J^ 

1, Spontaneous -eye contact -'Person 'or object. 

(1) ' Child responds^ to «epsory ^ stimulus by attending to source 
' . of stimulus, (Same -as Behavior* A-1) 

2. ^Eye contact "On request.' ''"^ 

(2) Child responds to vejrbal conunand by establishing eye. contact..^ 
(Sames as'Be]javior A-ii)' » * ; 

x^ppcr ate s^ with simple .spoken requests. 

CSs) Child responds ^motoricalLy* to sim|>ie ve.rbal. command. ' (Same 

^"as Behavior A-5) * . , • , . 

• • •* 

< '. ' 

4. v^its to V70rk at some task. v - / 

(4) Chil4 itiaintains good' sitting behavior long enough to earn 
' rewards bjfe worJying at. some 9ask^y,..^.am6 as Behavior A-p)" 

5. itos.tery of * Small Motor Skills., . V 

(5) Child' lias skill* in many activities using the smaller lauscle 
and muscle grouv>s in his vrists, hands fingers and has eye 

^ contact to task. (Same as Fine Eotor A-4) 

Level S - Sraall Group Shiila. 

Goal - To,' successfully participate ,in small group 'Activities'. 

il. Activu assistanc^^ in sclf-xielp sfcillii. ' ./ ' n ' 

(1) Child actively assists 'in learning self-holp skills, such 
a£; indicating jjeed to use bathroom. (Verbal or non-verbal) 

.MSaTuc ' as Beha'vior B-2) 

*2. Husplpncs to conpl^ vjgteaixanid environiuuntal stimuli • JSelf-^ilultJ 
Tasks) \ . r - ^ 

(2) After achieving spno motor imitation skills ohilJ v/ill^aQhievu 
minimal particii,*^ation. (Through imitation and wi^^^' verbal 

' ' and physical proiop^ts.) (Same as Behavior D-1) 

Example: TJ^^er says *"Time to ea^" to child ^BBp^^ tablu 
in trOTfc o'f »-plate. Child does not knot^f^hat to do 
£ir3t. Tliachcr hands child fork^and child begins to 
eat mcat^on plate. * ^ . 

*Pleaso sce'^ Lielf-IiJip Activity Checklist ' * 
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Level B — CO NTi^UED 

^ 

3. Independent response to materials. (Self-Help) 

(3) Child spontaneously reacts to self -help materials placed pn 
table, 

example? Child see^ toothbrush on table, puts it to mouth 
and begins brushing teeth. 

'Child sees soap and washcloth on table, picks them 
up ,and moves to sink. Begins v;etting wash cloth • 
Use all items related to sclf-holp skills. 

^4. Spontaneous recall of routine. (Self-Help') 

(4) Child responds to self-help routinG ho has previously experi- 
enced without physical pirompt, (Verbal cue or touch may be 
used. ) 

Bxamplo: Child sees toothbrush on table , puts toothpaste on 
^ brush at sink area, and begins ^brushing ^^th correct 

movemcint . ^ 

5. Engages in -nany self-help activities. e 

* (3) Child spontaneously engajes in many self-help activities 

throughou.t ' the uay in appropriate setting's follov/ing correct 
procedures. 

I* 

SponT:aneous imitation of tasks. (Chores) 

(6) Child spontaneously imitates chores other poopl<j in classroom 
or in hoiv.e are Ox.gaged in without being rewarded. (Same 
as Fiohor Imitation B-5) 



;:>ee Sequence of SelfrHelp Skills. 

Lovel C - Individual Self-ilelp ^ills for Large Group interaction. 

Coal - lo tjuccvissf-.tlly r;ianago in^ividyal self-help behavior in 
larqe qroap situations. 

1. Self-imitation of self-hulp skills in different settings.^ ^ 
(1) In different settings, v;ith different people^ child will 
successfully ungcyjo in his repertoire of sel^f- help skills. 
2::aiaple; At home^ child will successfully accomplish 
toileting skills V7ithout assistance. 
^ —^1: ' On field trip, child v^ill sit at table in restaurant 

and eat properly with spoon or fork.. 

2^. Social' courtesiec related to self-h^»lp skills. 

^2) Child will model social courtesies related to self-help sJvills 
inw-ill sottinrjs. ^ 

Example; Ciiij^d v;ipcs mouth v;ith napkin upon completion 
of .Heal. 

Chile takes plate to sinj: or to cart and puts 
0±3s}os.\hlo iterr:s in garbage containers. 

After ' remov'ii^g^ coet by unbuttoning, child hangs 
• garment carefully on , hook or hanger. 
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13. CONTINUED - 

e. Child can put. on shirt 
or jacket \-;hen given 
to hin in any po^sition. 


f . Can zip or bu^^n shirt 
or jacket after he puts 
it on. 
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(2) Child pulls button 
^ a stnall portion of 

v;ay through , buttonhc 


(3) Child pulls button 0 
><, fourth of way throug 
hole. 


(4) Child pulls button 
half way through hoi 


(5) Child pulls button t 
wav through hole. 


i inserts button 
buttonhole and 
5 it through, 
npting) 
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E. Dl^VELOPIJZUTAL VISUAL PERCEPTION OBJECTIVES 

. " • 

Defore beginning Visual PercGOption training, child must have 

successfully ret objectives 1-6, Level. A of Behavioiral Objectives. 

In addition to ensure adequate imitation skills, child should 
have jiet' objectives- 1-3, Level A; of ilotor Imitation objectives. 

Level A for this sequence includes the readiness, skills listed 
above. * ' 

Level B " Cnall Group Skills . 

Goal - To increase child's visual perception of his environment 
through smal^ group activities. 
. 

1. Discriraination of objects in their setting, (function) 

(1) Child i;ill denonstrate, by raanipulating either real or 
replica models, the function of various objects. (How 
and IJhy they are u*sed) . 

Example : -Given a replica of a gas station, child will 

demonstrate through play activities the function 
of vehicles and gasoline pumps. / * 

Given a mock setting of a home,, child will' ^' 
demonstrate function of beds, chairs, cabinets, 
and \;indows. 

2. Discrimination of objects in setting, (appropriateness) 

(2) Child v;ill demons tr^ite by manipulating eitlier real or 
replica cmp.lels , the appropriateness of objects in various 
settings. '\ (Uhen and vJhere the^y are used.) 

Example: ' Cliiild v'ith a replica model of a farm community 
Vo-ll place animals in barn or in fenced-in areas ^ 
an;! .vehicles in proper setting. 

Child v/hen taken on a ualk in .neighborhood will 
xmik V7hen light' is green, will stop to loo]; for ^ 
traffic and vralk in crossv/alk. 

3. Sorting objects according to size -and shape. 

-^(3) Child v;ill sort objects of various ^sizes according* to s 
similarity in length, v;idth, height or diameter. 

'* . *. Child v/ill sort objects of various shapes of 
any size or color according to similarity of 
shape alone. 

L:;an\ple? Given sdts of empty food cartons, ' child, will- sort 
then, into sets of containers of equal width. 

Given a sets'^^crf geomet»ic solids, child will sort 
into sets of isame shape. 

4. rJorting objects according to CoTor. 

CniLi will sprt colored objects of various sizes and shapes 
into sots of same color. ^ 

Example: Child is given an assbrtment of replica "objects 
(firetruck, chicken, school bus, taxi, stop sign). 
He sonts all objects of one color into one set and 
continues to form other sets of colors ♦ 
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4. CONTIHUED ' i 

Eicample: Child is ^iven geonetric shapes., of various colors 
sizes ^nd shapeg. "He sorts them according to > 
color attribute alone. 

5. Sorting objects according to pattern. 

(5) Child v/ill sort patterned objects of various sizes and 
^ shapes accordihg to likeness, in (pattern. 

r^xanple: Child is given a set of fabric svjatches, lie 
sorts them into patternc (polka-dots, plaids 
checkered^ or print.) , 

6. Visual raatching of pairs (objects.) 

(6) Given sets of ^objects of mixed identical pairs ^ child 
t'dll sort the objects into correct p^irs. 

.pxanplej Child is given a set of toy vehicles.^ Child. . * 
^ , v/ill sort thefn into cars, trucks^ buses ^ bicycles/ 

and taxis. 

V Child is given a set, of large block letters 
mxed together in a pile oh table. Child \;ill 
sort them into identical pairs ^ 2 A's^ 2 C's, etc. 

7. Visual inatching cf parts to \7holes (obgects.) ' ^ 

(7) Given a sot of objects v;hich have a concrete relationship-, 
toi^ach otlfer in pairs^ child will put. parts together to 
forra complete object. 

Example: Child is given^ a set of disassesnbl<3d householj 
items (scre\7S and nuts, jara etr^ lids, nuts 'and 
bolts). Child choosas approj^rfSte pairs and puts 
. then together. ' i 

3. Visual matching of parts to v/hole (abstract.) 

(3) Given a set of abstract objects, such as geometric shapes, 
or nui^zlGs, child i/ill match parts to forrLcoraplete 
N abstract obiect. , > \ 'W , 

Cxanple: Child is given various geometric shapes cut in 

half. He chooses the appropriate parts a^nd unites 
them CO form complete object. 

Child is given a picture puzzle. (Begin with" 
^four to five piec^e puzzles. | \lo correctly' places 
the parts together to complete the^'^z^le. 

, ' ^ ' ^ . ' \ - t 

9. Vi55ual matching of' object? arfd. picture. • " ' 

(9) Given a set of objects with accompanying pictures of object 
child places object on top , of correct pictur^. * • 
Example: Child is .given set of^food objects and containers 
In which foods are packaged, lie correctly matches 
tlie concrete to the absttact.'^ 

10, Ilatchina objt^ct to outline. . * ' 

(10) Given a set of objects and sheet of paper with outlines 
^ of objects, child places object on correct outline. 
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OITTIIIUED » , 

Example: Given a set of geometric solida, and a shofit, with 

outlines of solids in red ink, child places" objects 
on correct outlines. - ^ 

11. Visual matching and visual memory (physical response) 

^(11)^ H&ving received a set of instructions concerning physical 
, • responses' to certain pictures', child upon sfeeing picture 
in story book, responds with appropriate gesture, or 
expression. - . \ 

Example:i Child is ^told upon seeing a picture of a sleeping 
baby, he should put finger to raouth; upon 
. seeing monkey, he is to r^se arm; upon seeing 
the letter I, he is. to point to himself. Teacher 
reads story outloud, shovring pictures. Child 
'responds v?ith correct gesture each time designated 
pictures are presented. 

4 

12. Visual memory of object function. 

* (12) Child is given sets of objects from differing mixed 

categories, of tisage, child sorts %diem according to function. 
Example: Child is given objects rti- vehicle, silver\7are, 
^ food,' and tool categories. Ke sorts ,,fork and 

V spoons together, foods together, etc. 

. ^ I \ 

%3. Visual memory (Tactile) 

(13) Given sets of objects from varying material categories, 
child groups object of same material together in sets. . 
Example: Child is given mixed sets of objects made of - 

rubber, metal, wood, plastic, and glass. He 
appropriately pieces all .objects made' of same 
. material into appropriate set* 

^ r ^ ' \^ ^ 

14. Visual sequencing of objects. 

(14) Given a set of objects in a sequence, | v/hich he has" 
studied visually, child xvill identify the object which 
has been moved v/hile he looked m/ay. 

\j , Example: Teacher places set of block discs on table' 

one-half inch from each other in left to 

right progression. Child atudies them and looks 
away. Teacher moves first' disc one inch av/ay 
* from second. Child identifies change in pattern 
correctly. 

Teacher plates different colored discs -In sequence 
with distance ratio of one-quarter inch. She 
moves last one aw'ay, child identifies change. 
m ' I ' . , 

Leyel C - Visual Skills for Large Group Interaction. 
a 

Goal - To imptove visual niotor skills In larga„ group situations. 

1. Sorting objects according to graduations in size. 

(1) Child will sort objects* in left-to-right' or top to bottom 

progre^^sion according to increase or decrease in size. 
^ ' Example: Given a set df coins child will sort them in 
^ /f progression from smallest to largest. (Dime, ^ 

penny, aiickel, quarter, half-dollar.) 

. 137 , 
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2. Sorting objects according to shade variations. . 
(2) ^ Given a set of objects of different shades of th^ same' 

color, child vrill sequence them ^in a left-to-right 
progression. 

Example: Child is given set of squares made* of six to 

tjvelv^ varying shades of red. Child puts lightest 
shade on left and completes progression to darkest 
shade. (Sets should be of varying materials, 
, fabrics, paper, v;ood, linoleum. Objects can be 
any* size or shape.) . 

3. Identifying marked size ^variations. 

(3X Given a set of the same objects with marked differences 

in property of size, child vrill identify objects at opposite 
end of confcinuvim. (Longest, shortest; widest, narrowest; 
tallest, shortest? largest, smallest) 

Example: ^ Child is given a set of from six to twelve pieces 
of ..triangular* paper set. Chi-M chooses smallest 
and largest triangles in the set correctly. 

4. Identifying marked shade variations. 

(4) Given a set of the same objects with marked contrast in 
coldr, child v/ill identify objects at opposite ends of 
shade continuum. (lightest and darkest.) 

Example: Given a set of varying sizes ^d shapes, child 
will identify lightest and darkest fabric. 

5. Visual memory of settings (abstract.) 

(5) -Gtlven pictures of objects child has manipulated in replica 
settings and pictures of settings, child will majich- 
picture of object to picture of hcibitat or focation. 
Example: Given sets of farm and zoo animals, and picture 

of fajcm and zoo, child will place each animal in' 
appropriate habitat. 

Given a set of household objects and pictures 
of various household locations, child v;ill. place 
household objects on appropriate picture of location, 
(sink in kitchen, night table in bedroom.) 

6. Visual seqiuencing ♦memory (object or symbol removed). 

(6) Given a set of objects in a -sequence, which he has studied 
visually, child will identify the object which has. been 
moved i^hile he glanced away.* (objects should be used 
first, then abstract symbols) 

Example: Given a set of alternating yellow and green discs, 
child studies pattern. Vhile child glances away, 
' ^ \ teacher removes one green 'disc. Child identifies 
co^ectly the missing object. (Begin vrith only 
three objects, to ensure success.) 

Given a set of sionbojs * (letters or numerals, 
child will' follow* sequence as above) . 
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?• Visual se(^encing memory (object or symbol added j 

(7) Given a set of objects in a sequence, which he has studied, 
visually, child will identify the object' which has been 
added while he glanced away. 

(Same as above, except addition of .object instead of deletion) 

8* Visual meraa.ry (symbol) 

(8) Given a set of siymbols he is familiar with, child will K 
identify symbol in set or sequence which does not relate 
to others in the sequence* (First use set, then go to 
sequence.) ' \^ * 

Example: Child is given set of letter B in left to right 
j progression. One letter is added to middle of \ 

progression. Child identifies inappropriate letter. 

Geometric shapes of circlesf large and small' are 
arranged^ large-small , large-small , large-small . 
Child looks back at sequence and correctly identifies 
. inappropriate symbol. 

Number symbols three and eight are arranged in 
pattern of three-tJ-xree-three, eight-eight-ei^t, 
three-three Child turns head while teacher adds 
letter b.s Child looks back at sequence and correctly 
identifies inappropriate* symbol. 

9* Visual motor memory (Proximal) 

(9) Given a pattern of symbols on a sheet of paper at his desk/ 
after studying them and having them removed, child correctly 
draws reproduction of sequence. Use objects and pattern in 
the beginning with auditory prompt while student is studying 
them.) 

Example: Child is shown pattern of red squares dravTi on 
sheet of paper at his desk. Teacher verbally 
' identifies them, and removes pattern sheet. Child 
^ adequately reproduces pattern. (Fine motor skills 
are not required, but drawing must closely resemble 
objects). 

Child is given sheet of paper vrith letter m 
drawn in sets of tv;o in a pattern i After removal 
of set, child correctly reproduces pattern. , 
(Last stage requiring good fine mptor coordination.) 

0. Visual motor memory (Distal) 

(10) Given a pattern of symbols on a magnetic board placed on 
the bottom of the chalkboard, child after studying the 
sequence and having it removed, draws correct reproduction 
' of sequence. 

JSxample: Teacher places set of magnetic fetters and 

magnetic chalkboard at a distance of three feet 
from the studenfe". Student studies pattern v;ith 
teacher giving auditory prompts. Teacher removes 
chalkboard and child accurately reproduces patterns, 
^(Do not use more tha.n ten objects and increase 
"distance from desk with same number progression.) 
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11. Visual .memory (abstract with motor involvement.) 

(11) Given a set of action sequence cards, child v;ill correctly 
place cards in a sequence that tells a story. (Sets range 
from three cards to twelve cards.) ' • 
Example: Child is given, two action cards, one of child 
brushing hair, one of .child looking in mirror 
Vith hair all in place. Teacher relates story, 
and hands cards to. child. Child places them in 
correct sequence. 

Child is given set d^£, action cards with morning 
routine (from getting 'out of bed, to getting on 
school bus) . Child places all cards in correct 
sequence in left to right progression. 
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p. DEVELOP! ENTAL RECEPTIVE LAIIGUAGE OBJECTIVES 
Level A - Readiness for Learning 

Goal - To learn skills necessary for teaching setting. 

1. Spontaneous attention to source of sound. Person or object. 

(1) Child responds to auditory sensory ' stiiaulus by attending 
to source^ of stimulus. ^ — 

Example: \7hen teacher nakes continuous sound (blowing 
whistle) , child turns head to source of sound. 

IThen teacher bangs ruler, child turns head to 
source of sound. 

2. Locates ixxirce of sound stimulus (proximal)*, 

(2) Child locates source of auditory stimulus v/hen source ^s. 
iiTtmaf.iateiy near I. in; (Focus on one stimulus) 

Exanple: ^-Jhen teacher bangs- blocks behind child, he turns 
^ around' and looks at teacher or blocks. 

3. Cpontaneous eye contact to source of gound. (proximal) 
-^(3) Child locates and establishes eye contact to source of 

auditory stimulus v;heh presented proximally. 

Zxaniple; Vhen teacher rings bell under the table the child 
locates source and establishes eye contact to 
source. \ - 

4. Sustained attention to source of auditory stimulus. 

(4) Child sustains attention to source of auditory stimulus 
forv five seconds or longer. (after initial st^imulus - 
response.) 

Ex«ple: ^Jhen teacher makes sound using color-keyed 
xj^iophone, child maintains eye contact to xylophone. 

5. Spontaneous eye contact to person presenting stimulus (either 
vocal or manual sound). 

(5) Child responds to person presenting stimulus (either 
vocalisation or manual sound) by attending to that person. 

• Example;' VThen teafeher makes soja-nd, child looks, toward 
teacher. ^ 

*■ 

6.. Sustained eye contact to person presenting stimulus (voc&l) • 

(6) , Child responds to person presenting vocal stimulus by 

locating source, and attending to source for five seconds 
or longer. 

Example: Teacher makes sound, child continues to attend 
' to teacher after initial response. 

* 

7. Cooperates v/ith simple requests. 

(7) Child responds laotorically to single verbal command. 
(Same as beliavioral A-5) 

It is understood thc^ chil^ has been shaped to respond 
to faXlov/ing command: Si,t dovm, Stan^3 Up, Look at me. 
Come here, Stop, Hand me. Give me. Show me, Put on, Take 
off. ' ^ ' . 
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Level B - Small Group Skil ls 

Goal - To^successfully^ participate in small group activities. 

JU-:SudXtory -discriinina'tioa using visual matching. 

^ (1) Presented t'/ith "a^sourftJ from a set of objects in front of 

hin that natch the teaqher, child v/ill pick up sone object 
and make sound. 

Example: Child and teacher have matching set of objects 

(rhythm sticks, shaker, bell and l^locks). Teacher 
hits rhythm sticks together. Chi^ld^ picks up his 
rhythm sticks and hits them together ♦ 

2. Auditory discrimination v/ith concealed sound source. 

(2) Given matching oet of objects, x^ith teaclsar's objects 
concealed., child v/ill identify source of sound- by picking 
up object and making sound.' 

, , ExHinple; Child and teacher have matching set of objects 
(same as above) . ^Teacher places board between 
. - her objects and child's sat. Teacher hits blocks 
together. Child picks up his blocks and hits 
thera together. 

3. Auditory memory v;ith concealed sound source. 

(3) U^on hearing a sound stimulus presented behind a visual 
screen, after the screen is removed, child v;ill cbrrectly 
select object that produced sound, 

. Ibcample: Teacher has bell and shaker box behind board. 

She rings bell, removes board, ehild selects, bell 
as source of sound. 

4. Auditory sequencing v/ith visual stimuli. 

(4) Upon hearing an auditory sequence of manual so\indS/ child 
v;ill reproduce pattern. r 

Example: "^Teacher raps ruler in ^quen"ce, tap, tap, tap. 
Child repeats pattern cor^ctly. 

Teachet raps object in sequence, tap, tap,paaase^ 
tap, tap, pause. Child repeals pa^ttern correctly* 

5. Auditory sequencing x^jithout 'visual stimuli 

(5) Upon hearing a sequence of manual soundc, v/ith sound 
isource behind screen, child v;ill reproduqe pattern. 
Example: Sam.e as. above, ,but u§ing screen 

6. Aulitory discrimination of tonal quality (v/i^hout visual clue).* 
iC) Child V7ill denonstrate distinctions in volume, ahd pitch, 
through, reproduction of specific quality .\_^/ 
Example: Teacher hits sticks with varying deg^reea of force. 

Child reproduces intensity of sound using his o\m * 
sticks. ' 

Teacher hits xylophone at different intervals* Child 
reproduces pitch of sound using his ovm 5^5n!Bj>none on 
other side of screen. \. J 

l^egin Expressive Language Level B here. 
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?• Auditory discrimination of vocal sounds (using visual % 
representation) • 4 - 

(7) Upon hearing vocal stimuli, child will select corretet 
visual representation of sound* (To teach this skill pair 
sound and visual representation) • 

Example: Teacher makes m sound, child chooses correct 
pictiii^^representing mouth position. of sound. * 

Teachei^ak^ t sound, child chooses card with 
"letter" t." 

8, Auditory discrimijiation of nouns using the actual object* 

(8) Upon hearing the name of the object,- the child will respond 
by pointing to the object* 

Example: Teacher says "ball7 child points to ball* 

Teacher says "plateV child gives teacher plate* 

Nouns to include: names, bedy parts ^ dotting, food, 

animals , household items , transportation , 
toys, school, shapes* 

9* Visual discrimination, matching object to picture* 

(9) Upon seeing the object and hearing its name the child , will 
point to the picture of the object* 

Example: Teacher holds up a block and says "block? child 
points to picture of block* 

- Teacher holds up cup and says "cup," Child points 
to picture of cup* 

10* Auditory discrimination of nouns using pictures* ^ ^ 

(lOj) Upon hearing'' the name of ^n object the child v;ill i^espond 
by pointing to a picture of the object* $ 
■ " Example: Teacher says "box," child points to correct 

picture* , • * 

J Teacher says "fork," cJiilcJ gives teacher correct 
/ picture^* ^ ♦ ' 

"11* Auditory discrimination of a9tion verbs using demonstration* 
(11) Upon watching the teacher demonstrate the verb and hearing 
it names, child will imitate action. 
' Example: Teacher says "kick," and simuH^aneously demon-' 
^ strates action, chi^ld imitates teacher* 

12* Auditory discrimination of verbs without. demon9>tration. 
\^ • (12) OJ^on hearing- the teacher name a verb,4:hiB^ child v;ili 
demoi^strate it* •* 
• Exampl^: Teacher says "kick, " .child* kicks* 

Examples^ of verbs: Open the. door (or close the rlooc) * 'Gb 

to the.** . Throw the**,* .Put the' . ir the * 



Put the 2. on the » Take the out of 

the *' Bring me the ***^ .Take of ypur**^* -Give 

the ^ ^to * Show me your * Put down the 

* Look ati * Lie down* Get thfi off 

the * * Go .to the ^a'nd bring me the 



Sit over there* Use your spoon* Hold your * 

Drink your ^ * bend over, -.brush j^ocr***,. catch, < sp 

draw; dress, drink , dry, eat, j.umjo, pull, push, J-'^n 
O ^ roll, run, say, tie(your shoe), turn around, updress, 

ERJC, walk, wash your**,, write, through,./ 135. 



13. Visual .discrimination of verbs using pictures. 

(13) Upon hearing the teacher name a V6rb, the child will 

•point to the correct picture. 
Example: Teacher says "kicky child points to picture 
of . some one kicking. 

14. Visual discrimination of verb phrase^ consisting of Verb plus 
object, using pictures. 

(14) Upon hearing the teacher, use a verb/object phrase^ the 
child will point to the correct picture. 

Example; Teacher says "kick ball,-*^-^ild points to 
picture of someone kicking a ball. 

Teacher /feays "eat supper," child points to 
someone eating supper.' 

15. Auditory discrimination of adjectives. 

(15) Upon receiving auditory stimulus of adjectives, child 
'responds by pointing to adjective. ^ \ 

Exampl§: Teacher says '^red," child points to red. 

Adjectives to include: color, size, number, condi<l4-on, 

feelings ^ shapp ^ texture . 

i^. Auditory discrimination of prepositions. 

(16) Upon receiving auditory stimulus of prepositions, child 
responds by placing, or pointing to the appropriate 
preposition. 

Example:^ Teacher says "on," child places an object on 
his body. . ^ 

Teacher says "Shov; me in," child points to 
picture of object in something. ^ ^ ^ 

Prepositions to include?, in, on/ under, beside(next to), 
in front of, in back of, over, betx^een. * 

17. Auditory discrimination of a noun phrase, consisting* of 
adjective ^^>lus noun^ 

(17) Upon hearing a noun phrase, the child will point to, or 
hand the teacher the appropriate picture. 

Example: Teacher says "two fish," child points, to correct 
picture. 

Teacher says ^ "large ball," child hands >teacher 
correct picture. ' ' 

18. Auditory discrimination of a noun phrase consisting of 
preposition plus noun. 

. (18) Upon hearing a noun phrase, the child will. point to the \ 

\ ap^rbpr'^iate picture ^ or place and object in the appropriate 

^ place. . ^ ^ 

Example: ' Teacher says "on the box," child points to 
appropriate picture. 

Teacher says '^under the cup," child places an 
^ object under the, cup. 

19-. Auditory discrimination of pronouns. 

(19) Upon, hearing the pronoun the child will point to 
appropriate picture. 
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19.N:6nti«ued' . V 

' Example: Teacher says "he,." child_poijits_J;Q_..^progriate- 
picture (boy) . 




Teacher says "Jt^^^r "my," and child points to 
picture of Sim^lf . ^ 

Teacher says "you," child points to picture of 
parents or teacher. 

9 

Prcnduns to include: lie/ she, it, I/me, my/mine, 

you. 

20. Auditory discrimination of noun phraM plus vorb. phrase. 

(20) Upon hearing a TOUi:*?hra9e plus verb phrase, the child points 
to/ correct picture. 

Example: Teacher says "boy is eating," ^child points to 
picture. 

Teacher says "dog is running," child points to 
picture. 

21. Auditory discrimination of plurals. 

. (21) Upon hearing the plural form of the word, the child will 
point to the pXurairj^icture. . \^ 

.Example: Teacher says "cats," child points to correct 
picture. 

Teacher says "dresses,"' child points to correct 
picture. 

Teach plurals: S ^ cats 

Z ' ^ yirls ^ 
IZ T JrcGSos 
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Receptive .Language Assessment 
Checklist gage 3 


Level B - "CONTIIJUED 

13., . Visual discrimination of 
verbs using pictures 


14. Visual discrimination of 
\^rb. phrase consisting 
ot vefKplus object, ^ 
using pictures. 
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^ of a noun phrase aonsisting 
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^ G. DEVELDPilEWTAL EXPRESSIVE LAI^GUAGE OBJECTIVES 

Level A - Readiness for Learning- - . 

The Skill Sequence for Expressive Language at this level is 
% Level A, Receptive Language and Level A of Imitation Objectives 
throug[^h A-5, preceded 1^ achievement of Behavioral Objectives 
Al-5. Upon completion of Imitative A-5 and Receptive Developmental 
Objective'B-5^ beg^n Level |, Expressive Language. 

*Level -B r- Small Group Activities. 

Goal ^ - To successfully utilize expressive language in small 

group activities . « . » 

1. Verbal imitation of sounds; 

(1) Upon hearing the teacher 'produce a sound the child will 
imitate what the teacher said. 

Example: Teacher^says "m," child says "m." 

♦ 

Teach sounds in developmental order. 

2. Verbal imitation of syllables • 

(2) Upon heari ng the teacher produce a soufl ^^the child v/i 11 
imitate teacher's production. 

Example: Teacher says "bi," child imitates "bi^" 

Teacher says "it," child says "it." • 
Teacher says "k\p," child says (repeats) "kAp.^ 

3. ^Verbal imitation of social speech. 

^ "(3) Upon hearing the teacher greet the -student, the child 
repeats the teacher's greeting. 

Ex^ple: T'Jhen child enters room teacher says "hi," child 
• ' * repeats the greeting. 

J Teacher says "bye," v;hen child leaves, child 

' says "bye." 

Also teach: please, thank-you, you're, v/elcome, excuse me. 



4. Vbrbal imitation of nouns (using pictures). 

(4) Upon hearing the teacher produce a word, (nouns) the <:hild 
vdll i^epeat xrord. (To teach this skill, pair v/ord with 
picture representation) . ^ ' [ 

Example: Teacher holds a picture of ball and says "ball," 
child repeats ball. 

5. Verbal naming of nouns (using pictures). 

(5) Upon seeing a picture, the child uill name the picture. 
Example: Teacher holds up picture of dress and says "What 

is this?" child says "dress." 
* Teacher holds up picture* of child and say's "tVho' is 

this?" child says his name^ 

*Each of these skills has be€n- taught as a receptiya-^kill first. 
Criteria for skill becoming expressive is three consecutive 
sessions at 855 accuracy; .-^ ' ^ 
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6. Verbal imitation of verbs (using pictures). 

(6) Upon hearing the teacher produce a word (verb), the child 
V7ill repeat the word. (To teacll this; pair picture with' 
word) . . 
Example: Teacher holds up picture of someone kicking, 

says, ".kicking," cfiild say| /"kicking. " 

7. Verbal naming of verbs (using pictiires). 

(7) Upon seeing a picture, £he child .tells v;hat action is 
taking place. 

Example: Teacher holds up picture of a dog running and 

say^,"!7hat is the dog doing?" Child says, "running. " 

Teacher holds up a,, picture of someone eating. 
Child says, "eating," (no auditory cue used). 

8. Verbal imitation of verb phrase, (consisting of verb plus 
noun) . ^ ' , , ' 

(8) Upon hearing teacher produce a "phrase and holding up a 
picture of action, child will repeat the phrase ♦ ^ 
Example: Teacher holds up picture and says," hitting ball,"' 

child says, "hitting ball." ^ 

?. Verbal usage of verb phrase, (consisting of verb plus noun) I 

(9) Upon seeing a picture the child tells what -action is 
happening. * - ^ 

Example:- Teacher holds up a picture of someone eating 
candy an<J says, "VThat is > he doing?" Cliild says, 
"eating candy." 

10. Veirbal imitation of "is "plus verbing. 

(10) Upon seeing a picture and hearing the^ teacher say, "is," 
plus "verbing,"- child will repeat what teacher said. 
Example: Teacher holds up picture, says "is running," 
child says, "is ruAning." 

**11. VeriDal usage of ,"is working." 
- • (11) Upon presentation of;a picture, child says, "is v/orking." 

Example: Teacher hotls up picture, asks "I7hat is the boy 
doing?" , cMld says, "is running." ' ^ 

•^*12. Verbal usage of ,"i3 verbing, "in^verb phrase. 

(12) Upon seeing a picture the^ child will use the extended verb 
phrase. 

Example: Teacher holds up picture, asks "What is he doing?", 
child says, "is drinkirig milk." 

13. Verbal imitation of adjectives. 

(13) Upon hearing an adjective produced by, the teacher, the child 
will repeat what teacher said. Pair v;ord with picture. ' 
Example: Teacher holds up picture of red, says "red," 

child says, "red." 

•Teacher holds up picture of ,sad, says "sad," 
child says, "sad. "^ , 
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14. Verbal ttenirtg of adjectives. 

(14) -Upon seeing a picture the child tells x^hat is .shovm. 

Example: Teacher holds up a picture illustrating , adjective 
"dirty; " child says', "dirty." ^ 

Teacher holds up a picture illurstrating adjective 
"bigi" child says, "big."; 

15. Verbal imitation of prepositions. 

(15) Upon hearing a preposition produced by the teacher, the 
child v/ill repeat what the" teacher said. 

Example: Teacher places a block ,in, a eUp, as she places 
the block , she says, "in." Child repeats "in." 
Teacher shov7s a picture of a cat "on" a table,/ 
•" says "on" child says, "on." 

16. .Verbal stating of prepositions. 

(16) Upon seeing a picture or watching the teacher place an 
object, the child tells where the object is. 

Example: As teacher places a penny "under" the chair, the 
child says, "under." 

Teacher shows a picture, asks the child "Where' 
is the cat?" The child says> "beside." 

-Teacher shows a picture, asks, "Is the cat over 
or in the house?" The child says, "over." 

17. Verbal L^itation of a noun phrase, (consisting of either 
^. adjective or preposition plus noun). * . v 

(17) Teacher produces, a -phrase and holds up corresponding 
pictiare, child repeats v;hat the teacher said. 

^ .Example; Telacher says ''red dress" and holds' up corresponding 
picture, child says, "red dress." 

Teacher says, "on the roof" with corresponding 
pictures / child says, "On the roof" or "on roof." - 

18. Verbal stating of noian phrase. 

(18) Upon seeing a picture the child \dJLl use a noun pljrase to describe 
• ,.the picture. ' ' 

Example: Teacher tolds i:p a picture and says, "IJhat is that?"ir Child 
says, "open-door." 

Teacher holds, up picture, asks, "Where is the dog?" , * 
, Child says, "in the basket." 

19. Verbal imitation of jitpnouns. 

(19) Upon seeing the appropriate picture, and hearing the teacher 
produpe the appropriate pronoun, the child will repeat 
v;hat the teacher said. * 

Example: Teacher holds picture of a boy and says, "he? 
child says, "he." 

T&acher holds picture of an object and says, "it," 
child says, '-"it." 
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20. Verbal naming of pronouns. ' 

' (20) Upon seeigg a picture the child v;iir label (name) it with 
the appropriate pronoun. 

Exanple: Teacher holds picture of a girl, asks, "Is this 
he or she?", child says, "she,." 

Teacher holds picture of child, says, "ITho is ' 
• tiiis?" , child says, "me." 

21. Verbal imitation of basic phrases, (consisting of noun plus 
verb). , / 

(21) Upon hearing the teacher produce a phrase, and seeing the 
appropriate picture, the child v/ill repeat v;hat the teacher 
said. 

D^caiP.ple: Teacher holds up picture, says, "dog is running'/ 
child repeats, "dog is run^iing. " 

Teacher holds up picture, says, "boy is sleeping," 
^ child says', "bojr is sleeping." ^ 

22. Verbal statement consisting of noun plus Verb. 

(22) Upon seeing a picture, the child produces, a two word (noun 
and verb) phrase about the picture. 

Example: Teacher- holds up picture and says,' "TJhat is ^ 
happening?' , ^:;hild says, "totnra is cooking." 

23. Verbal imitation of simple patterned sentences. 

(23) Upon hearing the teacher produce a -patterned sentence, the 
child v;ill reproduce what the teacher said. 

i:xample: The teacher says, "iv;ant milk," child says., "i 
want milk." 

Teacher says, "Hike candy," child says, "I 
like candy," 

Other useful phrases: ' I v;ant I like , I havit . 

Give me ^ This is a . IThere ' s 

the . 

(To teacli this skill, use* pictures foi: the items being patterned) . 

24. Verbal usage of simple patterned sentences. 

(24) .TJt)on hearing the model once-, and seeing apicture, the child 
v;ill use the patterned sentence. 

Zxanple: Teacher shov;s picture of ice cream, child says, 
"I like iee cream." 

By this time, the child should be required to use appropriate 
speech to obtain V7hat he wants and to affect others in constructive 
\;ayc. . 

25. Verbal imitation of simple sentences. 

(25) Upon seeing a picture .or real situation, the tea.cher v;ill 
use a simple three element sentence to describe it, child 
v;ill repeat teacher's statement. 

Example: Teacher say^Vsent " and child repeats, s 



n+ prep + n (the dO£ is in the housg ) 

• mod + n + V (the gray cat is sleeping 

n + V + II ( the )Doy is digging a hole ) 

er|c / 144. 1 5n 
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26* Verbalization of siraple sentences. 

(26) .U^on seeing a picture or real situation, the child will use 
a simple three element sentence to describe it. 

Example: n .+ prep + n (the bird is on the table) 
mod + n + V (-the black dog is eating ) 
. n + V + n (the dog xs pulling the wagon ) 

27'. Verbalization of four element simple sentences . 

(27) :upon seeing a picture or situation, the child v;ill use . 
a four element simple sentence to describe it. 
Exampl^. mod + mod.+ n + v (three big cats are eating ) 

; , ' * n + N + prep + n ^ 
mod + n + V + n 

n + v + n+ v " , 

. By this point in the language program/, tn^ child should be 
generating his own grajmaticaTLy correct sentences to express 
his needs and describe g>resent situations. 

28. Answers Questions (using picture stimulation). 

(28) ^TJ^on presentation of question, the child will give an 
appropriate answer. 

Excimple: • Teacher holds up picture and asks child/ 

"TJhat is. this?" child answers. "Is this a or 

' ?" Child gives correct answer \choice of two 



answers. 

"Is tjiis a ?" child answers either yes or no. 

29. Verbal imitation of conjunction. , -"i 

(29) . Upon presentation of tv;o pictures the teacher will model 

a sentence using "and/" the child will repeat v/hat the 
teacher said." 

Example: Teacrher says, "I have a car and a dress /^ child 
repeats. 

Teacher says, "The boy and girl are eating lunch ^"^ 

' child repeats. 

T30. Verbal, use of conjunction. ^ 

(30) Upon seeing two visual stimuli (either picture or real - 
. situation:) the child v;ill use a complete sentence with 

\ ' the conjianction . "and" in it^to describe the stimulus; • • 

Example; Teacher holds up .two pictures and asks child 
"l^at do you see?" child sayS/ "I see a dog and 
a cat." 

Teacher holds. up two -pictures and * asks child/ 
"IJhat is the boy doing?" child answers/ "The boy 
is digging and raking. " 

r 31. Verbal use of functional relationships. 

(31) By the use of two word u4:terances the child will express 
f^elationshins. 

V • Example: 1. Existence - There dog 

2. Recjji^ence (demand/ desire) 

• ^ ilore milk 

3. no existence - No hill: = 'MtLlk is gone- 

• * 
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31. (31) 3. COITOINUED ' T 

a. Cessation (As he puts down glass of milk, as^he~^ps) 
"h. Disappearance (Ililk in glass is all gone) 
c. Rejection (Pushes milk aside) 
Non- existence- (Sees no milk) 
e. Denial (As he sees orange juice) ' 

Prohibition (Points ^.^^adult drinking m\Llk); 
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32. Verbal us^ of Negation. 

(32) The child v/ill use negati(in to express appropriate situation. 
Examples: Stage 1. a. neg^f%!- ^object No Daddy g6 

b. neg No milk 

, c. neg NP No v/ant that 

Stage 2 Negative embedded in sentence where 

auxiliary would normally occur. Example: 
I no play. 

Stage 3 No structural change,, but adds don't , 
dan ' t . 

Stage 4 a. Auxiliary emerges and is> placed 

correctly in relation to not ^ ' Example : 
I x:an ncJt play. 

b. Do is eJTQerging 

c. No contractions. 

Stage 5 a. Do used more. .EXfUiople:. I do.iK)t eat bugs. 

b. Contractions used.. Exanpler isi)'t , can't. 

c. Lik^ adults except for tense and 
number. 

33. Verbal use of gender. 

(33) Upon questioning child, rosponds with cprrect ans^v^ regarding 
gondcr • 

Dxample: \lhen asked if he is a boy or a girl, he ansv/ers 
appropriately. . ' 

34. Relates experiences from the recent past. ' . 

(34) Vlhen chilcl is in presence of familiar adult, ^ relates * . 
oxp^ricncos of school day, on field trip during day^ 
.Example: Child tells mother 'about his day in school when 

she cones to pick him up. 

35. Use of Plutals. * 

(35) I7hen presented with more than one stimuli, the child uses 
the 'correct plural form. 

Example: Stage 1. Teacher* says plural ''form of word* along 

with visual representation (picture) , 
child repeats. 
Stage 2. Teacher presents either sin9ular or 
' *' t plural foni (v;ith picture) and child. 

gives otlier form. 
* Stage 3. Teacher presents picture, child gives 

correct form of word. 
^ Stage 4» Child uses correct foinn of plural 
" * in grammatically correct sentences. 

/a 
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36. Child asks quostions. 

(36) ITlien requesting things, child will use coi^rect question 
forms. 

Example: 1. Tag Question^ exanple: Child says "I want to 
\ outf okay?" 

2. YesAlo Questions. 

a. rising intonation ht end of the sentences/ 
exanple: 'C% out . 

b. elaborate sentencfe structure continue 
rising intonation 

c. auxiliary system emerges 

d. no inversion of subject and auxiliary^ exanple: 
- . I can go out? ^ ' ^ 

e. inversion of subject and auxiliary, exanple: 
Can I go out? 

3.. llh Questions. ^ . ,v 

Stage 1. a. . f ixed" inf lexable forms 

1) T.jhat's that? . • ' 1^; \ 

2) TJhat men' doing? ' • 

3) TThere men going? 

b. not really^asking for more 
information 
Stage 2. "IJhat" for obje$;t* 

b. "Uhat doing" fot action 

c. J'Uhere" for lodfation and direction 

d. Tacks on Mil questions in front 
of sentence. 

• • Stage 3. V7H stands for a-piece of the sentence 

ie,'v7hat bo^k name? 
Stage 4. a. auxiliaries are emerging 

b. no inversion of subject and 
' auxiliary « • ' 

Stage 5. a. inversion of subject and auxiliary 
b. do - develops 

without inversion, with inversion 
? ' number and tense, develop last 

37. J^swef functional questions. ' . ^ 
(37X Vlhen asked a functiohal question, child will give appropriate 

ansv/er. 

Example: Teacher says, "I>/hat do 'you do when you are sleepy?" 
* . Child says, "Go 'to bed." ^ 

♦ 

38. Relates past to present. ~ 

(38) The child v/ill verbally relate a- past experience to the 
present situation. 

Example: Child is v;atching a baseball game and tells his 

father about '.the baseball ^ame he played in school. 

39. Asks for explanations, motives for action. 

(3.5) When give a conmiand, the child aaks for explanation.. 

Example: Teacher says, "Johnny, hang your coat up."'" Child 
wants to knov; "VThy?"* 
^ ^ Child observes men digging jup street and asks 

his mother v;hy they are digging the street. 

-14.7. 



40. Verbalizes causal^ or logical* relationships. 

(40) Child will verbalize the consequences of an action. ' 

ExaiTtple: The child will tell <his mother, "If I don^t take 
♦ off my wet clothes, I might catch a cold." 
, - The ^child v/ill tell his younger brother, "If 

70U don't stay out of the street, you'll have to 
go- in the house." 

The child v/ill say, "If I clean up all" my toys, 
mom will let me watch televisxon," 

Level C d Individual SkilljS for Large Group Interaction. 

Goal - To successfully increase individual language develppment 
in Large Group' Situations, 

1. Recall of group rules and pgrocedures, 

(1) . Child is" able to demonstrate or- verbally recall rules to 

govern his individual behavior. • ' 

Exaraple: .Before child joins others in listening area,/ 
' 5taacher asks child how her- is to behave. 
♦ 

2. Recall of consequences to inappropriate behavior. 

(2) Child is ,able to state the^ results of inappropriate 
behavior^ 

^ Example: Before child goes to play area, teacher asks child 
"Uhat will happen if you don't stays in the play 
area?"^ Child states that he vrill be sent back to 
. his seat. 

3.. Verbally recognize feelings in others. 

(3) Upon questioning or spontaneously, child will identify . 
feelings in others. 

Example;^ Child sees another child come into the room 

obviously upset," and he tells the teacher about v 
the upset . student. 

A t this pp int the child has acquired the. basic skills f or geni'-orating ^ 
language afprojiiatc to most situations .:*I^e5 of grammar vocabulary, 
and language usage continue to develop and expand. 

Thei<:hild should continue to use language to reinforce others 
beha\0or a^ - fjeli d^s ^ "" af fect his own reinforcement for using 
appropriate language. ) 
^ » " * » • . . ' 

Before levels C or D can be expected to occur# the child must 
have developed a fairly advanced ability to relate to others. 
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Level D - Group Skills. 

Goal - To contribute in -.group situations,* 

All language skills necessary to function in a group have already 
been established. The child should be reinforced for appropriate " 
l^pnguage usage. \Jhen the child makes an error in grammar or 
vocabulary, he' should be presented with the correct moder. 
.language should.be fun and enjoyable not a ^hore. 
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' APPENDIX A 

DEPIiJITIOW OF AUTISTIC CHILDRUn ' 

(The folloT-ring v/orking definintion of- autistic children, developed 
by-the National Society for^iTAutistic Children (lISAC) , was aoproved 
-by the WSAC Professional A<msory Board, January 14, 1973, "it is 
taken from the- National Ki^lj' Na^^/s letter. ) 

GENERAL DEFINITIQH ; The term "autistic children'' as used by the 
National Society foii Autistic Children (NSAC) shall include persons 
regardless of age, v/ith severe disorders of communication and 
jehavior whose disability became manifest during tfie early > ' 
developmental stages of childhood. "Autistic Children" includes, 
but IS not United to those, afflicted i^ith infantile autism 
(Kanner.s Syndrome), profound aphasia, childhood psychosis, or 
any otxher condition characterized by severe deficits in language 
ability and behavior and by the lack .of ability^ to relate 
appropr,iately to others. The autistic child appears to suffer 
primarily from a pervasive impairment of his cognitive and/or 
perceptual functions, the conseguences of which are manifested by 
limited ability to understand, communicate, learn, and participate 
m social relationships. 

SPECIFIC CIIAPACTSRISTICS : Such children are typically multi- 
nandicapped m their' abilities to receive and communicate 
information, resultincf in behavior inappropriate to physical and 
social demands of their envirbnment. As in aphasia, the .dominant 
communication disorder or learning disability appears to result 
from the inability to use -^nd to understand language appropriately, 
ine difficulty is often accompanied by impairment in motor, visual, 
and auditory perception. The behavior of an autistic child is 
typically improved by the application of APPROPRIATE educational 
procedures. lA combination of some or aM\of the f6llo\tl^g 
behaviors characterize the autistic child. These behaviors vary 
from child to child and time to time in severity and manner. 

1.. Severely impaired speech or lack of speech. 

2. Impaired or complete lack of relatedness and social .inaccessi- 
• ability to children, parents, and adults. ' / ^ 

3. Extreme distress for no discernible reason due to minor changes 
m environmept. 

4. Lack of intellectual development or retardation in certain areas 
sometimes accompTanied by normal or superior abilities in 

other areas. 

5. Repetitive- and peculiar use of toys and obje6ts in an. 
inappropriate manner, and/or similar repetitive and peculiar 
body motibns, guch as' incessant rocking. ' ^ • 



IGfi 

1 ji^ ^ 



6. Unusual reaction to perceptual stimuli, such as ^seeming not 
to hear certain /HMainds and over--reacting to others such as 
holding hands overVars or ^" looking throirfgh" objects, poor 

^ eye contact, or unable to perform certairiv gross ^nd/or" ' 
fin§ motor 'activities (v/alking with a peculiar gait, 
limpness, in fingers, inal>ility to hold a pencil* appropriately) . 

7. Onset of disorder at birth. ,or apparent nonnal earlv development 
follov/ed deterioration in functioning* * " ^ 

8. Hyperactivity or passivity. ^ 

9. Apparent insen^itivity txy^paih, ' ' 



It is anticipated that this \7orking definition of autism will 
be changed and made^more spefcific with new research knowledge* 




ERIC 



-JIPPEUDIX C 

4 

Toilet-Training Procedure 

The^,toilet. training procedure described here is basically 
the same program used by Drs. Azrin and Foxx for braining the 
institutionalized retarded, We have adapted their program for^ 
use in the classrpom and have successfully u^ed it to toilet 
train tv/o students in the Autistic Program. 

Before the child can be ^toilet trained he must be physically 
capable of controlling his bladder. If he usually remains dry 
for an hour or more before wetting, he is probably ready for 
toilet_±xai^ing. Bost children have reached this maturattional - 
level by the time they are enrolled in a, public school. ,If the 
student seems to dribble constantly, it might be wise to have 
him examined by a physician. The examination should reveal any- 
physical problem which might prevent successful toilet training. 

Materials needed for toilet training are a variety of 
edible reinforcers and beverages, paper tov;els ^ox Wiping up* 
accidents^ plastic bags for sending home wet clothes," forms for 
recording data, and several changes of clothing, l^ie child 
being trained should wear training pants rather than diapers. 
Preferably he should wear pants that have elastic around the 
waist, instead of snapg, so that the child can learn to removet 
them by himself easily. v ^ /. 

Toilet behavior is a chain vmich can be broken dOTO into 
several components, v/hich are as follows; 
1. Child 6igns or says ''bathroom" 

2t Child vfalk-S' to-tha-^athroom ^ ' * * 



3; Child pulls dovm his pants 

4. Child sits on toilet * . 

5, Child eliminates 

6* Child wipes himself, if necessary 

7^ Child stands up • ^ 

8; Child flushes toilet • , ~ y ^ 

, 9. Child pulls his pantos up 

,10. Child returns to his seat . ' ' 

r 

^'le have a separate procedure for teaching each of thfese components 
^behaviors. In order to speed up the toilet training program all 
nine skills are taught simultaneously, by r.unning through the 
procedure for each component every time the child goes to the* 
bathroom.' The one exception to this is that a child ia not 
ready to begin bladder training (step5.) until he is able to- sit 
on the toilet (step 4.) for at least five or ten lAinutes without, 
being physically held. Ilany children will already be capai?le^ 
of sitting on the toilet for this length of time. . However; if 
the child you are training is not capable of sittina, steps 5 
and 5 cail'*b^ l4ft out \^rilile you concentrate on lengthening the 
sitting response. The following outlines v;ill shQi^7 hoxv we/teach 
each toileting skill. After each skill is learned we begin 
fading out the primary reinforcement* . 

^Operating light switch and v/asliing hands are also included in 

the complete sequence. ^lowever, for sake of brevity are not 
included in thip sequence. 173 * 



Target behavior - child signs or says "bathroom" (step 1.) 



a. 



Simultaneously sign and says "bathroom" (The sign for bath- 
room is made by holding your hand with palm facing the 
student, with your fingers extended and pointing upward. 
The thtmb should be turned in toward the palm of your hand, 
Mave your hand sideways several- times) • ^^.^ 




b. If the child does not imitate, prompt him to give the correct 

sign. 

c. Immediately prSise,the child. saying "Good saying bathroom" 

and give him a* primary reinforcer* Fade out the primary 
reinforcement when the response is learned. 

Target behavior - child walks to the bathroom (step 2,) 

a. Lead the cJhild to the bathroom door. 

b. Say "Go to the bathroom." 

c. If ne'cessary, physically prompt child to walk into the bathroom. 

d. Give him verbal praise by saying "Good going to the bathroom" . 

followed by primary reinforcement. 

e. IThen child walks into the bathroom without the physical prompt, 

start the procedure a few feet away from the bathroom door 
at the beginning of the next trial. Continue the proc^fdure 
gradually increasing the distance from the bdthroom until 
the child is able to start from his chair. If the child 
J wanders off course, start again, from a position a little 
• closer to the bathroom. 

Target behavior - child pulls dovm his pants (step 3.) * 



a. 
b. 
c. 
d. 



Pull the child's pants down almo|pfc to his ankles. 



Physically prompt child to grasp the waistband of hisHpalTts,. 
Say "Pants down" 

If necessary, physically prompt criild to pull his pant^ the 
rest of the way doim^ 

e. Reward him by saying "Good pants do^'/n" followed by primary 

reinforcement. ^ . 

f . gradually fade the physical prompts,. TThen the child pan respond 

v;ithout physical prompting begin with his pants a little ^Wf 
higher up on his body for the next trial. Continue this ^ 
procedure until the child can pull his. pants down from the 
waist v;ithout physical prompting. • * 

*Uarnrngl - this procedure should be carried out in the bathroom 
only. ^ , <y . 
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Target behavior - child sits on toilet (step 4.) ^ 

a.^ Have cnild sit dov/n, on the toilet prompting if necessary. 

Fade this prompt using less pressure each time. 
b» Reinforce the child immediately by saying "Good sitting ©n 

the toilet" followed by a primary reinforcer. 
C'. 1) Wait^a few seconds, if * the, child remains seated reward him 
again, for sitting on the toilet. 
2) If child did not remain seated , physically hold him on the 
toilet using the mintimum amount of pressure necessary ^ 
and then- reinfoirce him f oil remaining seated. Fade out 
the -physical^old, as the child learns to remain seated 
by himself until' he is rewarded. 

d. Gradually lengthen the time the child mu§t sit before receiving 
' the next reward.. If he stands up before the time period 

is up, revert to a shorter Interval where tho student 

was successful for a couple of trials,, then 'begin increasing 

length of time. 

e. On each successive trial move stand farther away from the ^ 

child until he is able to remain seated on tdie toilet . 
without your physical pre^nce in the bathroom, 
f Continue until the 'child i^ able to remain on the toiiet for 
a minimum of five or ten minutes... 

Target behavior - child eliminates in toilet (step 5.) 

This part of the toilet training program can^ be broken 
down into several procedures: ^ 

a. Increased fluid ihtake - In order to increase tlie number of . 

learning opportunities, it jis necessary to increase the child 
fluid intake during the toilet training program. An easy 
v/ay to do this is to substitute beverages for the usual 
snack type reinforcers that are used in the classroojn. 
To keep the child consuming as much liquid as possible vary 
the kind of beverage offered throughout the day. He will 
not become satiated as easily using this method. It is 
helpful if the parents give the child something to drink 
about thirty minutes before he arrives at' school so that 
toilet training can begin. early in the school day. 

b. Rewarding child for eliminating in the toilet - To insure a 

reasonable number of successes the child, should be taken to 
the bathroom at frequent intervals (approximately every 
twenty or thirty minutes) in the beginning of th^ program. 
As the child becomes trained fc/i:he number of tripsytotho bath- 
room can be gradually decre^ed. The trainer remaia^s with - 
the child while he is in the bathroom. As soon as the child 
begins to eliminate, praise him by saying "Good using the 
toilet" then give him a primary reinforcer. If the student 
has been sitting for five to seven minutes and has still 
not eliminated take him off the toilet and try again later. ^ 
J Othen^ise the bathroom may become aversive to him. 

fJhen the child has started this part of the toiled training 
program fade the rewards given for sitting on the^ toilet in , 
step 4., so that the child must eliminate in. the toilet 
^ before being ij-ewarded. 

• 
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Aversive consequences for toileting accidents - If the child 
has eliminated inappropriately he must first clean up him- 
self and t:he area he has soiled, then go through the positive 
practice routine which is described later in this sequence. 
During cleaning and positive practice , praise and rewards 
are ^ot given because- this might result in reinforcing the 
child for having ^^^n accident. Verbal interaction and physical 
contact should he kept to a minimum since thes^ ^lay also 
be reinforcing to -^he child* Avoid giving multiple commands 
to the student, especially at this time. Give the instruction 
once and wait a fej^ seconds, if the student does ^ot, respond 
as requested, repeat your instruction* Then use ^ physical 
. prompt to get him started. Since the student will probably 
not ^find cleaning up and positive practice rewarding, it 
^ may be necessary to physically prompt him thr<^h the entire 
routfi.ne, the first few times. « 

It\is best to avoid frov/ning or showing any of the o£i^er 
^ usuaLAamotional reactions when the child has an accident, 
Ij^ecau^ this may b.§ reinforcing to somp autistic children. 
Interact with the child in calm but firm manner using a 
neutral tone 9f voice. 

The w^ter the child uses to clean himself up with should 
be cojd. Warm water may make the clean up procedure too 
rewarding for the child. 
1) Clean up Routine *" 
^ .a) As soon as it 'is discovered that the child has w^t, 

place his hand over the crotch of his pants and 
say "You're w^t.You have to clean up-" 

b) Have the child go to the bathroom take off his pants - 

and sit on the toilet using the minimum am6unt of * 
promptiftg that is necessary. 

c) Give him a v/e^NcjLdth, saying "Clean youself up." 

Prompt the stUdent- to wash his genital a^ea throughtlyl 

d) Put clean dry pants on over the child's feet then 

have ^ him stand and pull his pants up. 

e) If the * child ha6 had a bowel movement and his pants 

are badly Soiled, say "Clean up your pants" and 
^ prompt him tcj wash them out briefly in the toilet 
^ , or sink. / ' 

f) Return the student to the ^ area of the classroa:n v;here 

he was found to be wet. ' Give him a wet clot.i. and 
say "Clean jip your chair" prompting him to co so, 
if necessary. Use the same procedure to Jia^e ^the 
^ child cleanf up anything else he has soile^^^In the 

' V ^ area. At the beginning of toilet training, the 
clean up rputine should be kept fairly brief to 
avoid giving the child too much negative reinforcement 
before he fully understands what is expected of 
. him. This is also true if the accident nay have 
be^n unavoilable. For example, if the child has 
diarrhea he should clean himself up briefly without • 
ovei^ly prolonging the negative consequences. 

, /Following the clean up procedure -the child should' 

through positive practice as describee belov;,* 
starting ftom the area of the classroom vhere he 
w^as found to be wet. - 
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A. 



2) Positive Practice 
. a) Say *"Now we are going to practiced going to tiig^ath- 

roqn. ' • ^ 

^ b) Following the usual procedure hav^^he child go to 

the foathroOHf lower his panta^^^d sit on the toilet. 

c) After the child has been sitting for a few seofonds 

have him raiW his pants and return to wh^^fe he 
was found wet. ^ 

d) Repeat steps b and c ' approximately ten times. As 

with the clean up procedih^.e ^positive practice may 
be shorten(3d at the' beginning of the training 
program or if the accident was unavoidahsj^. 
d. Dry P^nts Checks - In order to toilet train tde phild rapidly ' 
we also reward him for having dry pants. After the child 
has bfeen remaining dry consistently for a week or two vje 
begin reinforcing elimination on the toilet on a intermittent 
basis. Reinforcement for elimination is gradually given less^ 
and less often until only the pants checks are maintaining 
the toileting behavior. Initially' pants checks are made 
at least every fifteen minutes. As 'the child becomes ^ 
toilet trained, the interval between the.J3hecks can be \ 
gradually increased. If the child has had .an accident anol 
has gone through the clean up routine and positive practice / 
a pants check is a good x^ay to start-'hin back on positive 
reinforcements A pants check after the child has gone .to 
the bathroom is also a good idea since he has a good* 
chance for success at. this time. The procedure for the 
pa^ts check i^ shown belov/. 
Procedure for Dry Pants Checks 

1) Say "Johnny are you .dry?*' i 
,2) If necessary, physically prompt;;^-tbe child to feel tne • 
crotch of his pants. ' ^ 

3) If the child is dry, say "Good being ^ry^' and give him a 

primary >reinforcer. 

4) If the child is wet. proceed with, clean up and positive 
practice as described previously • 

r 

Target behavior - child v;ipes h^bi^iself (step ) g ' 

This behavior is difficult to teach to a male child if toilet 
training is carried out only in the s<^ool since opportunities 
for v/iping occur at a low frequency. T^e ^procedure should not * 
be practiced except v^ien wiping would-* normally be appropriate. 
Otherwise the child nu>ght become both soife ^nd uncooperative, 
s^hce there are few opportunities to practic^x^riping, it is 
even more important; tp /practice the procedure^t^e same way 
every time. 




Wiping Procedure f ■ \^ 

a. .say "Johnny wipe yourself .'^ 
_b.. Tear, off the toilc 
c. Wipe the childo 

di Hand the toilet pajper to the, child and physically prompt 

him to 'drop it^Jp toilet > Fade the prompt on successive* 
triais^ ^Jhen tne child responds correctly Without a prompt 



t ^per, 



m tm 
proceed to step e. 



Use thev same procedure, bCit require the child to v/ipe himself (c 
as -well as throw away the toilet paper • Physically prompt 
the student to do this at first ^ then begin fading the 
prompt until it is^no l9nger needed* 

f. Iflhen step e. is' accomplished Jiave the student do steps b. , 
c, and d. himself • Fade the phjisical prompt untitt the 

^ child can perform the entir^ sequence' with verbal teue only. 



Target behavior child stands up (step 7.) 

This behavior is easily taught by giving the verbal C2ue 
*''Stand up" follov7ed by a light physical prompt. . T'?hen the child 
stands up reinforce ' him saying ''Good standing up." The prompt 
should be faded as^ rapidly as possible. 

The child should be- cued to ?tand afe soon as he is finished 
on the toilet. For most students being allov/ed to L.get off the 
'toilet is^rewarding. Therefore, allov/ing the child to stand 
immediately after elimination reinforces the child for eliminating 
promptly arfee^ being seated on the toilet* 

Target behavior - child fiust^s toij^et (step 8.), \ 



> This behavior is taught by giving a* verbal cue "Plush" 
followed by a physical prompt. Reinforce the correc/t response 
by saying "Good flushing." The child should be prompted to flush 
the toilet immediately after standing especially if the child 
smears feces'. Do not aXlow the child to flush the toilet unless 
he has eliminated. The sound of the toilet flushing is reinforcing 
to some children-, so flushing. the toilet is usecT as an ^additional ^ ^ 
reinforcer for eliminating in the toilet. 

Target behaviot - child pulls his pants up (step 9.) * 

a. Puil the child's pants up almos^ to his waist. , s 

b. Physically prompt the child to grasp the waistb^^nd of his 

pants. , ' ' . 

c. Say ^'Pants up. *' ^ • ' 

d. Prompt the child to pull his'pants the rest of the way up./ 

e. Reinforce the^ child, by sayirtg "Good i^ants up." / 

f. Fade- the physical prompt on successive trails until it i^ 

no longer needed. 

g. Start the child with his pants a little lower on the ne^t 

trial. 

h. Continue until the child can' pull his pants up from hi^ 

ankles without prompting. 

Target behavior - child\e£^«^ ' to his seat (step 16.) 

Use the same procedure that was used to teach the c/hild to 
vralk to the bathroom. ^ J . 

a. Have the child walk the last few feet to his chai^. 

b. Fade prompts. ' \ . , . / . 

c. Start "the child-, a little, farther .back from' his phair. 

d. . Repeat steps b. and c* until the child can Walk from the 

bathroom to^ his chair x^rithout prompting. ' 
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So far the child has been taught to go through the toileting 
sequence when he is given verba^ cues*. The lohg range goal\ 
however, is to taach the child to go through the entire sequence 
without th^ trainer being present. Therefore, all of the cues 
and prompts must gradually be faded out. 

_/This is, accomplished' by using the minimum cue necessary to 
—initiate the desired behavior .each time. For ex.amDle,if we 
wanted the child to sit on the toilet we might-fiir^t v/ait for 
a, brief interval {about four seconds) before giving a cue, to 
see if the child v/ill self . init:^ate the response.' If» the child 
does not begin to sit on the toilet a visual cue should be given 
such as looking at or pointing to the toilet. If this does not 
work use' a verbal cue followed by a physical prompt, if 
necessary. ' i , 

Generally it is much easier to fade visual cues than verbal ' 
cues. Therefore, pair visual cues v;ith verbal instru'Ci^ioij so 
• that these cues \Tifll be understood by tlhe^shild. Some of the 
visual ,cues- that might hf used are as f bllov/s ; 

^ Be^ avior 



Walks tp bathroom 
Pulls dov/n pants 

' Sits on toilet 



Wipes ^iinself 
Stands up 

Plushes .toilet 
^ V 
Pulls pantk up 



Returns to seat 



Visual Cue 

'1. point (jk look In the direction 
of the bathroom 

1. trainer grasps the waistband 
' of liis ovm pants 

2. trainer poi*ntsj to^ or looks at 

child's pants 

1. tfainer 'looks ^t or points 

to toilet an^ makes dov/n- » 
ward motion ivith hi^ hands 

2. tpainer Jooks at or points 

to toilejb / 
1. look at or point to toilet 
paper 

1. look at student; and make 
upv/ard'motior; with your 
eyes or hands 

1. look at or poirt' to handle 

on ^oilet . * . 

1%' trainer grasps fehe waist- 
band of his own pants 

2. trainer looks at or points 

to child's pa Its 
1. look or point ii the^^irectiori 
*of the child 'jj-^rhair 




> • ' ^ ^ M -Wt -Si* V«IA*-<k«^* ^ W 

necessary, '^tcr the child can respond on visual cu<z\ 
can be faded by simply using a less obvious cue each 
example, we .might fade from poi3\tiflg to the toilet tc 
at the toilet. / v ^ 
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•.alone it 
time. For 
looking 



4r 



. is l^^Serbe?o?l'KSnSnrjo ^^^P ^-^^^ing 'sequence 

that the chUd has already mastf?fl fn^K.?^"-^'' 
faded as soon as possible^ thf? ^h. i^h • 

dependent on theh. ■'°-^®' .so that the ^hild will not become 

- basS aJla?ritl^'S^La?n'ed"^Snt\^°?^ intermittent 

to verbal praise alone JheA.v^ri^i responding — 

intermittently until oniv Jl^! ,q ^ P""^"-^® ^iven more j 

the entire toiiSJng se^encl ''^"^^ "^^"^^ ^maintaining 

the'SriftlS^^i;,^^^^ ■ 

^lany parents, hoSevI?; wSJLtJl I?vf ""^^2;?^^ ^^^^ program..' 
have too many other chilSJon ff^T other activities, 

reason are^uAable Jo foiSr^i^^ ^^^^ °^ "^^^ othkr 

case it miS^t bl best L^^n ^5°^^?? consistently, m this 
it should^ n?t be too dif f icSS f or^S"-'^ at^fchool first. Then 
the trainincT to tho Uomf i ^ the parents to generalize 

willing ?o lrJ aftJr ?hlv ha; ^ ^^^^J?^' They may also be more 
dry at schoo? If the pLeSl l^^"" ^^^^^ re^'ain . 

?t°S^^^ :?e^°»\T^ .... 

"^^UntW^h^^l^K^^^^ Fe^^=^^^^^^ - -ii^ . • 

'for vol^Atefis'^o'sSSf ?or thf ?oiT%' -leased by arranging ' I 
while he followed the fhUd throuah%^f il-i^'^^'-J?^^ "^^ ^^^^^^s ^ 

toilet training. %?hen the ?Slet ^""^ ^■'^^^^d 

working on toilet trainina L -,^''^^''®'' nof specifically 

academic classel! sStae S?her aSfnalSn.^^^^'-^^K^" ^^^1^'^ 
volunteers or aides as tof ilJ f^^^ngement, possibly utilizing 
in other classrooms -in traa^ers might be more suitabll 

•have one pe?son Joliet Srl?rtSo'SnJ "^^^J be, feasible to 

Data cSllectioS ^I sSiif S i^^"" ti"'^- 
for toilet training thl chUd Thf lolWl ^- ^«'^P°^^ible 
time and results of each niiz: J"® toilet ftramer records the* 

must also be recorded To a^^iT; prompts and cues used . 

could be rnatlcltTi^\ -^ll^^^^^ 

started on his last toile? LoU^h J? ''^^^^ ^^^^^ bad 

child had started on riiSna oJ^nL^"^"?- * ^° show where the 
sheet could include a diaw?^ ^^ '^^''^ P^"^^ the data 
indicjted by an aSow °^ ^ starting point 

th%o^c^Ure that hL°1eef deJo\£ed he?eln' -^Z^" . 

are somewhat expensive; hSwevir toilet. The^e devices 

if only one chiL is^'^inn^alAeS^atTtSe^.^^^^'V^^^^^^^^^ ■ 



institutipnalized retard-d child, howev.er, in terms of reinforcement 
history apd the behaviors that have been expected of him, differs 
from the autistic child i>h(p is living ai home. If the toilet 
trainer were to show disapproval for accidents with these autistic 
students, there is a good chance that he might end up. reinforcing 
the sajne behaviors »tha^: he was trying, to eliminate. 

This program's schedule for toileting, pants inspections, 
and giving. fluids is not as strict as Foxx and Azins, because 
the child's academic routine was to be interrupted as little as 
, possible for- the toilet training procedure. 

^his toilet training program v/as useS consistently only djaring 
the, f-ive and- one half hours that the child v/as in school eacl;i 
day. Foxx artdAzrin'on the other hand are able to toilet train 
twenty four hours a day, seven days a week. Their results were 
obtained more rapidly, uiing the twenty four hour program On 
the average Fozz and Azrin wei^able to train a child to toilet 
himself independently in foiir ^aysT Usin^ the previously stat^ - 
program, it will. t§!?5>approximately five days to train: a studen^' 
to use the toilet when taken^by a staffs-member if there -is' no . 
follov/ through in the hom^T This is stilL quite an improvement 
over previous performarrce , however. Both staff and parents 
will appreciate the fact that the child is- nox7*toilet trained. 




APPEI>IDIX D 

oarriculum Cards 

The following are examples of curyiculura cards to be developed 
by tethers in the classroom. . The cards, relate to specific areas 
of curriculum. If the cards ^are-njiinlpered sequentially in relation 
to the developmental sequence for thfe skiii^^ea^ teacher planning 
and plans for substitutes are simplified. Please note that 
materials' and procedures are included-. 



_ <i • . ^ ' 

Skill Area - Visual ' Task - Discriminating a 

variety of fbrms^ shapes 
Level -^Discrimination and colors of substances 

Objective Child v/ill expL^re a variety of foods in different 

f6rmSy shapes and color^s. 
Student Task - Match and Listen^ Imitate^ Perform alone. 




Equipment - 1^ Fresh fruity cans^of slice or cirushed frui 

pictures of fruity can of juice. 

2. Sugar beets ^ *sugar cane^ *brown sugar ^ pov;dered 

sugar ^ and granulated^ ,sug^r. 

3. Fruits and vegetables^ aanned^ juiceis^ etc;* 

4. For tv;o or three days^ have fruits and vegetables 

the same color^ styatV/berr ies , tomatbes^ red juice',; 
> ^- , carrots, oranges, appicot juice, \ ^ 

Teacher 'demonstration - Assemble f iniit on table r cut. the fresh 
pineapple in front of the children. Show jbhem all 
variations of pineapple, ♦tellji.ng them the names. Aft^r 
children are familiar with various forms pf the fruit, 
ask them to make a* choice between sliced or crushed 
pineapple. Do the same, with apple slices, applesauce, 
apple butter and apple juice. Again they ,can be asked 
which they prefer 4 (Can use frozen vegetables, make 

^ - orange .juice at the table, etc.) 

Sfc^dent task Child shall explore the fruits and vegetables by ♦ 
tasting them, smelling them and selecting which form of 
^ the fruit he vrould like to have. Non-verbal children 
^ ^an point to choice or to cans. Most forms of a fruit 
can be ^combined with crackers, for snack. .Reward child 
with his choice and verbally. 
— ^ — ; : : — X_ 



APPEUDIX D 
CiirriculiM Cards ^ 
cqIjtinued. ' * . 

2 A. ■ . 

Skill Area - Receptive Language ;Task - 'Classifying sounds 

according object' 

Level - Auditory discrimination * producing the 

sounds 

Objective - VThen he is given an object that makes a sound ^'^the 
child will find another that makes the same sound. 
.Student task - I7atch and listen>-Jjidtate, perform alone* 

Equipment - Several opaque containers that can ""be opened and 
. .closed securely* 
2. Materials liich as.jsalt^ rice, beans, pennies, 
rocks, or small nail^>i^ 
Teacher demons/tration - Assemble all materials. Tell thf child 

' wev are -going to find two cans th^t make the same sound. 
» / ^ First pick up various cans and shake them, shov;ing 
child hov/ to make the cans make sounds, ^s you are 
doing this hold one can in each hand, asking, "Do these 
tv/o cans make^-the same sound?" Verbalize "This can 
mak^s a louder noise than this one.'' "These two sou\id 
alikc2^ ?ut the^^two cans together that make the same, 
soun^ and shake them together again so the child can 
Hear that they are alike, , 
. Stjjiden* task - To rjodel teacher's behavior, after she has 

rearranged the cans, go^ that the tv/o she used are not 
in the saijie place, i^tfter child is able" to use the 
same tv;o cans, nev? cans should be introduced one at 
a'tiihe. Comparisons should* be encouraged v/ith verbal 
^ pf6mpts and physical prompts; Reward all successful 
att?iepts with verbal praise and cereal. 
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APPEIIDIX E I 

Student Progress Report 

THE GATET'7Ay SCHOOL 
4000 Silver Star Road 

NINE IffiEKS REPORT . 



Performance 



Name : 



Teacher : 



Reading : 
riath: 



PBogress Report #l'-2-3-4 
Date: 



TJriting ; 



SocjLal-Emotional Development: 



Academic Achievement: 
Teacher: 



Reading: 



Writing! 



Perception-Gross Motor: 



Self-Help Skills: 



I'lath: 



Language Development : ^ 



Pre- vocational, ^ Foods, Art, Ilusic: 



'^1 



ERIC 
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Af-PEKDlX E 

Student Progress Report 

. THE GATE'TAY .SCHOOL 
4000 Silver Star Road 

IJINE IJEEKS • REPORT 



Ilame: 

« 

Teacher : 



Progress Report ^ 1-2-3-4 
Date:_ ' 



Social-Emotional Developnent : 



Performance 



Reading : 
Math: 



!*Jriting : 



Academic Achieveraent : 
Teacher : 



Visual Perception 



Rcce-tive Language 



•Gross^'lfotor: 



Pine Motor: 



Self-Helo: 



Language Development: 

f ' ' '. i- 



Pre-voc&tional, FoodS/ Art, Mu^ic: ^ 



ERIC 



r 
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rsliTERlhLS LIST 
AUDIllORY^SKILL AREA 



Teacher made souiid makers 
Bells - high to Idw ^ 
Whistles 

Shakers v/ith macaroni ' * 

Shaker with pennies 

Cyftibalg ' ^ ^• 

Xylophone - . ' ^ / 

Buzz Board ' * ' »^ 

Telegraph Key' 

]?eabody. Kit Records:^ 
^ 'Basic ^sounds ' ' 

D.L.I-L: familiar sounds 

AoToP.: sound training tapes 

Sounds f can hear: 
''^at the zoo 
household sounds 
transportation 
neighborhood 

at school . , 

Auditory discrimination 
/ in depth: cards and dittos 

Peabody Picture Cards :> 
objects 

foods. , i 

'Teacher made pictures*: 
objects 
people 



• Action pictures 1' 
Name pictures • ' 

. ;Beginning sounds 

• Al]^h^bet match ups ' 

. Rhyming sounds 

Constant Items: 
Tape Recorder 
Head phone sets and 
flulti-jrack box 
Record Player \ 

. Tap^d^ sounds 

Animal objects . 
Animal pictures . 



-A 
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VISUAL SKILL AREA 



• * Teachelr-made materials 
Utilizing book Work Jobs 

• Play chips 
. Puzzles 

Color and shape bingo 

. Pre-writirig 'design cards 
' and colored blocks 

1 Invicta attribute blocks 

• , Hiats and bolt^ board 

Fit-a-shape and 
Fit-a-blob * 

^agnatic board 

uence cards 

Reca\Ll visual matching 




} 4- 



Kit of\ felt-face and 
face joarts * 

Symbol tracking textbook 
v/ith serf-erasing ink 

Cplored ball^ in colored 6ups 

Fe^ly-mejely 

Object matching \picture cards 

NiHnbef 1 and 2 shapes and 
bolor learning textbook 
for visual meraory\ 

• Opposite cards 
. Bucket of fun 

• Qo*lor stacking discs 



Food for food discrimination 

Color cards - Teacher made 
V 

^Playing cards:- by, suits ; 
color and nviraber 

Cartoons. for sequencings^ 
Teacher made 

Upper case letter cutouts 

Conimunity Settings Kits ~ 

Counting discs 

"Geometric shapes ^ 

Lotto Sets 

Geometric or freeform puzzles' 
.Formboard ' ^ , 

Action Picture Sequence Cards 
;Felt sfi^pes ^ 

Magnetic shapes 

Object Sorters: 
. boxes , ■ 

egg cartons, etc. , 




ERIC 
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PIWE MOTOR. SKILL AREA 



Eom box 
Play chips 

ft 

Stacking discs 
Stacking Blocks 
'Screw board , _ . ^ 
Fit a blob ^ * 
Peg in hole 
Fit ^ ^hape 

Invicta attribute blocks 
* 

Scissors ^ - ^ 
Shape templates 

^ • 

Rulers 

Lacing boards % 
DiffeiJent shapes 

Fundamentals of Jiathematics : 
- Lines clnd planes 

Stapler • ' . , 

Pounding bench 

Timer ^ 

Play dough- 

Beads for stringing; 
Different .shapes and 
card cues 

Dtl-1 puzzles; 
shapes 
Animals 

'People ' , ^ 



' . Peabody Cards: 

Picture of objects . 

. Zipper and Snap board 

. Plastic objects 

\ Chalk . ' 

- i 

• One inch cubes (for stacking 
and building) , 

y T • Playschool puzzles - sdmpte 

. tlanila paper ^ 

^ ""-^ 

. Xylophone ^ 

Crayons ~ assorted sizes 
^ and pieces 
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SELF-HELP SKILL AREA 



GROSS UOTOR SKILL AREA 



• Fire posters 

. Safety posters 

. Traffic signs 

. Films - on health and 
safety 

• Traffic posters 
. Crayons 

• Te^'chejT made materials 

• ]^aper to\/el 

• Toothbr'Ush and paste 

. Flair 5 comb and brush 

Health poster 
. Clothing , \ 

. Shoes and socks 
, Zipper board 

• Snapping board ; ' 

• Lacing board 
Button board 

• Peabody Picture Cards 

. Good health poster sheets 
, Peabody Body Parts • 
. Soap and w^ter \ 
\ Pl^LStic fruit 



. Balance beam 

. Hul^hoops 

. Assorted ropes 

Directional posters 
• Wooden steps . 
. Ladders 

Balls 



assorted 'sizes - and^ 
textures 



. Bowling pins 

. Signal cards 

\ Stomping board 

. Bean bags and targplj • 

Materials for obstacle course 



" sawhorse, tiwinel, inner 
tubes, steps / and boxes 



. Tmribling mats 

> Footprint patterns 

. Variety of .physical fitness 
records or tape recordings 
with and wi1:hout 
ins t ru<i I ion s ^ 

• Jumbo Kindercfarten blocks 

• Hardwood Unit' Blocks ' > , 



• ADDITIONAL IIATERIALS 

The following is a list of educational kits that we found 
helpful in v/orking with our students. These programs have 
been selected with an eye to the follov/ing criteria i 

. Provides structured approach to content are^i 
. Involves .meaningful use of manipulatives 

. Cails for teacher-directed lessons v/ith on-the-spot observation 
of studertt .performance 

. Provides method for evaluating performance / 

— ^^^^ ^ _ 

• ililton Bradley Early Childhood Enrichment Series^ ' 

• Peabody Language Kit " . . " 
: Distar Oral Language Kit 

. Emerging Language 

- * « t 

I 




